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 Over the course of my career as a graduate student, assistant professor, and associate 
professor, I have continued to strive to find a balance between theoretical abstraction and 
practical application in the classroom. At the core of my approach is a belief that the ability 
for students to articulate their thoughts across different mediums provides a basis for 
durable learning.  

I use the concept of articulation in two different ways. First, I use it in a commonly 
understood way: the speaking, writing, or material creation of an idea or feeling. To me, if a 
student can articulate their thoughts across different mediums (e.g., through a paper, 
interactive prototype, verbally in class, etc), that shows the basis for durable learning. 
Second, my use of articulation is informed by cultural studies literature that emphasizes the 
interconnectedness of objects of analysis and their contexts. Scholars such as Tony Bennett 
(1988), JD Slack (1996), Stuart Hall (2001), James Carey (2009), and Henry Giroux (2011) 
put forth modes of analyses that connect texts to industrial, political, technological, cultural, 
and social contexts with a critical focus on how power works. Within the cultural studies 
tradition, articulation refers to a mode of analysis that identifies connections between an 
object and its constitutive relationship to many contexts. Thus, the scholar articulates (i.e., 
joins) a connection between an object and context.  

We can see an example of these two forms of articulation at play in a class I taught 
on the history of visual design. Throughout the class, students looked at how the poetics of 
different designers were informed by the exigencies of their historical contexts. In a major 
assignment for the class, students created their own visual designs inspired by those 
designers in addition to writing justification papers on how their own contexts informed 
their design decision making. This two-part assignment gave students different ways to 
express their understanding of the course material by creating two articulations of their 
thoughts––the visual image and the written word. I believe that the students’ abilities to 
express and understand subject matter through different modalities creates a basis for 
durable learning. Additionally, students were able to engage in an applied learning 
assignment that foregrounded the idea that designs are not neutral, but actively shape and 
are shaped by their contexts. I believe this approach helps designers-in-training to 
understand better the complex relationships that designs inform and are informed by. 

I acknowledge that my teaching approach is informed by my experiences as a 
student. I very much enjoyed classes in which the teacher struck a balance between 
structuring information for students and giving them the space and tools to work through 
their own articulation of ideas. I firmly believe that teachers should not only provide 
structure to achieve course goals but also create ample opportunities for dialogue and 
growth. For instance, when I teach introductory design classes, I pair reading days with 
interactive discussion days where the students examine examples related to the previous 
reading. On these days, I open the class to general observations and let the discussion grow 
organically. During the discussion, I often interject, asking how an example ties back to a 
design concept like, for instance, affordances. This type of class structure works on two 
levels. First, these sessions allow the students to go over countless examples with me, 
creating material for their articulation of the concept of affordances in later assignments. 
Second, these sessions allow students a platform to share freely their opinions (within the 
parameters of respecting others in the classroom). This is crucial to the dynamics of 
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teaching, with the hope being that the students come away with some active sense of agency 
in the learning process.  

The goal of getting students to understand the importance of context and articulating 
their thoughts through multiple modes is the result of a dialogue I do my best to foster 
rather than telling students what to think; I understand teaching less as a one-way 
communication from teacher to student and more as a holistic process in which there is a 
co-creation of meaning. This co-creation acknowledges that while I offer my insights in the 
classroom, and am understood as an authority figure, the pedagogical space needs to be a 
conversation and not a monologue. Furthermore, students have a great deal of information 
available to them in their everyday lives. They can bring countless examples and ideas to 
class to enrich the conversation. By understanding that we—the students and I—are always 
in the process of learning, I can acknowledge that I often have as much to learn from them 
as they from me.    
 I am lucky to have engaged with students across a variety of pedagogical situations: 
design labs, introductory media and design classes, and mid-to-upper level “topics” classes. 
While I strive to articulate theory to practice no matter the class and believe the articulation 
of concepts and readings to examples is crucial to the learning process, I acknowledge that 
no teaching situation is ever quite the same. When one understands that teaching is a process 
of meeting students halfway and insisting they match your effort with their own, one 
understands that teaching both difficult and a constant source of renewal.  
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