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Slide 3: 

Text on screen: If you have access to a printer, download & print the activity. 

Text on screen: If you do not have access to a printer, don’t worry, the txt will still appear on the 
slide and you can still participate in the activity. 

[Printer on the bottom.] 

Slide 4: 

Title: Reading Comprehension Strategies 

[Host, Stewart Erlich, College Writing & Reading Teacher, on left.] 

[Globe made of puzzle pieces. ] 

Text on screen: Macro-Processing 

Text on screen: Micro-Processing 

My name is Stuart Erlich, and I’ve been a writing and reading instructor for the last 12 years or 
so, and I have experience both as a student and as a teacher with reading and with reading 
college textbooks. And my experience with college textbooks is that they can be quite dense, full 
of information, quite dry, and really hard to get through, even in classes where there is 
motivation or I’m enjoying what I’m doing, even then reading a textbook is difficult.  

And it’s different from pleasure reading. With pleasure reading I can sit back, relax, and enjoy 
and just read and flip pages. With college reading, with textbook reading, I have to be a different 
kind of reader. I have to be quite active. And I usually have to use a strategy and read more than 
once in order to really get what I need to get out of the textbook that I’m reading. So today that’s 
what we’re going to look at. We’re going to look at different strategies so that you can get what 
you need from your reading.  

We’re going to look at strategies in two ways. We’re going to talk about macro processing and 
we’re going to talk about micro processing. Macro means big, so we’ll look at big picture 
processing. What’s the big picture of what I’m reading? And we’ll look at some ways to read that 
way. And then once we get the big picture, we’ll look at micro – small, detail-oriented reading 
strategies where we get the details of what we read. And I think in order to get something out of 
a textbook you really need to do both. So we’ll look at both strategies. 

Slide 5: 

Title: Chunking 

[Host on the right.] 

Text on screen: Main Point 

The first thing we’ll look at is a macro processing reading strategy called chunking. And 
essentially what it is is it’s the act of passing through a text and looking for the main points and 
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not really worrying about the details. We’re just looking at the big picture when we do chunking. 
So here are the steps involved with chunking. We read a passage or a paragraph, maybe a set 
of paragraphs, and we look for a main point to emerge as we’re reading.  

So as we’re going, we look for the main point, and we keep reading until it seems to us that the 
point has shifted. And it might be that everyone chunks a little bit differently, so don’t get too 
caught up in getting the right answer. Look for where you feel that the author is shifting points or 
shifting purposes, and as soon as that shift occurs, stop reading, make a chunk, a little bracket 
around that part of the reading. And then name it. Short. Nice short name, a little label that tells 
you this is the main point of this paragraph. It’s almost like indexing what you read. And what’s 
really nice about that is that you can go back and look at the indexes or the labels that you’ve 
created and you have a little cheat sheet for what each part of your reading is about. Let’s look 
at an example. 

Slide 6: 

Title: Example: Chunking 

Text on screen: I sit with Lilia, the tape recorder going. “We came from Mexico when I was four 
years old. When I went to school, I flunked the first grade. The first grade! I had to repeat it, and 
they put me in classes for slow learners. I stayed in those classes for five years. I guess there 
was a pattern where they put me in those really basic classes and then decided I would go 
through my elementary school years in those classes. I didn’t learn to read or write. My parents 
got my cousins-they came here prior to us, so they knew English really well and they had me 
read for them. I couldn’t. They told my parents I didn’t know anything. That’s when my parents 
decided they would move. They moved to Tulare County. My aunt was there and told them that 
the schools were good and that there was work in agriculture. I picked grapes and cotton and 
oranges-everything-for six straight summers. I kinda liked it out there with all the adults, but I 
knew it wasn’t what I wanted for the future. The schools were good. The teachers really liked 
me, and I did very well....Between the eighth and ninth grades I came to UCLA for six weeks in 
the summer. It was called the MENTE program-Migrants Engaged in New Themes of 
Education-I came here and loved the campus. It was like dreamland for me. And I made it my 
goal to come here.” 

Text on screen: Lilia’s background, her old school was bad, new school was good. 

I want to take you through some of the chunking that I did when I was reading an essay by Mike 
Rose called, Epilogue Lilia. Here’s the passage that I read.  

I sit with Lilia, the tape recorder going. We came from Mexico when I was four years old. When I 
went into school, I flunked the first grade. The first grade! I had to repeat it. And they put me in 
classes for slow learners. I stayed in those classes for five years. I guess there was a pattern 
where they put in those really basic classes and then decided I would go through my elementary 
school years in those classes. I didn’t learn to read or write. My parents got my cousins – they 
came here prior to us so they knew English really well – and they had me read for them. But I 
couldn’t. They told my parents I didn’t know anything.  

That’s when my parents decided they would move. They moved to Tulare County. My aunt was 
there and told them that the schools were good and that there was work in agriculture. I picked 
grapes and cotton, oranges, everything, for six straight summers. I kind of liked it out there with 
all the adults, but I knew it wasn’t what I wanted for the future. The schools were good. The 
teachers really liked me and I did very well. Between the eighth and ninth grade I came to UCLA 
for six weeks in the summer. It was called the MINTE program, Migrants Involved in New 
Themes of Education. I came here and loved the campus. It was like dreamland for me, and I 
made it my goal to come here.  
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So as I read that paragraph, I felt like that was a chunk. I thought the next paragraph that 
happened sort of went to a different topic, so what I did was I bracketed that whole paragraph 
that I just read, and on the side of that paragraph I just wrote Lilia’s background, her old school 
was bad, her new school was good. And obviously that’s an oversimplification, but it still gives 
me the big picture, which is what I’m looking for here. I’m not worried about the details. 

Slide 7: 

Title: What Works For YOU? 

[Host on left.] 

[Apple made of several different textures.] 

I just want to know – everybody’s going to do this a little bit differently. The brackets will look 
different for one reader, and the labels will look different for one reader, than they will for another 
reader.  

And there really is no right or wrong way to do this. The idea here is that we’re just trying to 
organize for ourselves what the main points are for each of those paragraphs. Everyone’s 
chunking will look a little bit different, which is fine, you know, this is going to make sense to you, 
and this is going to be your labeling system so you have a general sense of the big picture. It 
might also be that you have some chunks you don’t know how to name because you’re not sure 
what the paragraph is about, and so what I would suggest is you put a little question mark there 
and you know that you can come back to that and keep on reading. This is big picture stuff. It 
doesn’t have to be details yet. You’ll figure that part out later.  

So now let’s look at an example for you to try. We’re going to give you a few paragraphs to look 
at. What we’d like for you to do is take a moment and identify first of all where the brackets 
should be, where the chunks are. And once you’ve identified where the chunks are for you, label 
those chunks. Name them. What would each chunk be called? 

Slide 8: 

Title: Activity 

Text on screen: Greek culture rose to great heights in the period from 525 BC to 350 BC, the 
period that brackets the lifespan of Socrates and Plato. The Greeks during this time, and 
particularly in Athens, were moving from an oral to a literate culture and from a foundation of 
religious belief and mythology to another based upon the inventions and creations of artistic 
Text on screen: endeavor and rational thought. 

The Greeks, prior to Plato, had a culture (the way a people learn to think, feel and act from the 
previous generation) that was transmitted orally. Few could read or write. If the average Greek 
were to learn about anything it would need to be through hearing whatever it was spoken about. 
What they heard they made every effort to remember and then repeat.  This pattern for 
transmitting information became a pattern for life itself.   

Text on screen: The tales of the gods and goddesses, the titans, heroes and heroines were 
placed in rhyme and meter to make it easier to remember.  What they remembered of the tales 
they endeavored to repeat not only in the telling of the tales but also in their lives.  The gods and 
goddesses supplied the examples, the paradigms, and the models for behavior.  If the gods did 
it, it must be good and so I should do it as well: so went the thinking. 

So again, there are no right answers here. It’s just a matter of where you think your chunks 
should be and what you think the labels should be. But here’s what I would have done. Here’s 
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the place where I would have made my bracket. And here’s what I would have called each of 
these brackets. 

Slide 9: 

Title: Activity - Example 

Text on screen: Greek culture rose to great heights in the period from 525 BC to 350 BC, the 
period that brackets the lifespan of Socrates and Plato. The Greeks during this time, and 
particularly in Athens, were moving from an oral to a literate culture and from a foundation of 
religious belief and mythology to another based upon the inventions and creations of artistic 
endeavor and rational thought. 

Text on screen: The Greeks, prior to Plato, had a culture (the way a people learn to think, feel 
and act from the previous generation) that was transmitted orally. Few could read or write. If the 
average Greek were to learn about anything it would need to be through hearing whatever it 
was spoken about. What they heard they made every effort to remember and then repeat.  This 
pattern for transmitting information became a pattern for life itself.   

Text on screen: The tales of the gods and goddesses, the titans, heroes and heroines were 
placed in rhyme and meter to make it easier to remember.  What they remembered of the tales 
they endeavored to repeat not only in the telling of the tales but also in their lives.  The gods and 
goddesses supplied the examples, the paradigms, and the models for behavior.  If the gods did 
it, it must be good and so I should do it as well: so went the thinking. 

[First paragraph has Move from oral to literate tradition] 

[Second paragraph has Ideas were passed on orally and repeated] 

[Third paragraph has Tales about gods were used as models for living] 

So that’s one way that you can get the big picture, do some macro processing, as you read. It’s 
a really good way to start as sort of your first pass as you’re reading a textbook. It’ll give you the 
general sense of what it’s about. It’ll give you an index to show you where information can be 
found when you come back to your textbook to study or to write a paper or whatever you have 
to do.  

Now we can look at a micro processing strategy. And this is something that I wouldn’t have been 
able to get through college without. It’s annotation. It’s taking notes as you read. And this will 
give you the details. So I’m suggesting we do both. We start off with the big picture, we do our 
chunking. And then, once we have all that information together, we start going in and looking for 
the details. 

So, with annotation, just like with chunking, there really isn’t any right way to do it and 
everybody’s annotation is going to be particular to them. And that’s perfect. That’s what you 
want is you want to identify for yourself your style, your way of doing it. And again, it’s not 
important that you understand every little bit, it’s important that you know when you do 
understand, though, and it’s important when you know when you don’t.  

So let’s look at an example of some annotation that I’ve done as a way to kind of explain some 
possibilities. 

Slide 10: 

Title: Macro, with arrow going past Chunking and Annotation, and points to Micro. 

� 	  4



[Host on the left.] 

Text on screen: Macro = Big Picture 

Text on screen: Micro = Details 

So here’s a page of a textbook that I annotated from a Humanities class, and you can see a lot 
of different kinds of annotation happening in this example. There are places where I’ve 
highlighted. There are places where I’ve circled things. There are places where I’ve had 
personal reactions. And there are places where I’ve done some summary in the margins. What I 
want to say here is that it’s really good to do a combination of strategies. I’ve seen students who 
just highlight, and I want to caution against just highlighting, because if you highlight too much, 
well I should speak for myself. When I highlight too much, I don’t read any more. I just assume 
I’m going to come back to it. Highlighting becomes rather passive, and what we’re after is 
making reading active.  

So highlight just a little bit. And maybe you can utilize different colors. In this example, I’ve used 
blue for terms and pink for explanations, and that’s helpful for me so that I can see different 
kinds of information and how they’re organized in what I’m reading.  

You will also see that there are places where I’ve just written personal reactions. There’s a place 
where there, in this paragraph, talking about a place – I think they were talking about the Dead 
Sea – and I just wrote I’ve been there. So it doesn’t all have to be academic. What we’re after 
with annotation is a combination of making sure I understand and having a conversation with 
the author. If you’re talking to the author as you’re reading, there’s a really good chance that 
you’re staying focused and you’re comprehending as you go. The idea here is that you’re really 
trying to pay attention to what you’re reading and engage with it actively. And there’s nothing like 
writing on a text to help you do that. 

Slide 11: 

Title: Example: Annotation 

[Text from a textbook with several highlights all over it, and notes written in the margins.] 

[Terms and Explanations is highlighted.] 

So just like with chunking, the idea here is that there isn’t a right or wrong way to annotate. 
There is really – it’s really particular to every person how they want to annotate a textbook. But 
the object here is to use several different possible strategies here, to use underlining, to use 
highlighting, to use notes in the margins, to actively engage with the text. If you’re doing that, I 
guaranty you will understand more than if you just passively read. It’s also really, really good to 
identify where you don’t understand. You know, oftentimes my annotation includes those 
questions marks. I’m not sure what the author is saying here. I need to come back to this.  

And how wonderful would it be for me as an instructor for my students to come in with their 
annotated textbooks and say, I got all this stuff, but I really have a question about what the 
author is saying here. What a great way for me to understand where my students are 
connecting and where they are not. So I really suggest that as a possibility, too. Or even to 
connect with other students and do the same thing. Check their annotation and see if you can 
come to a mutual understanding about what you read.  

Slide 12: 

Title: Annotation Tips 
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Subtitle: Actively engage with the text! 

[Host on the left.] 

Text on screen: Underlining 

Text on screen: Highlighting 

Text on screen: Notes in the margin 

Text on screen: ? 

So just like with chunking, we gave you an opportunity to kind of look at a few paragraphs and 
chunk them. Let’s take those same paragraphs and do some micro processing, let’s do some 
annotating, and see where you would underline, what you would write in the margins, and 
decide for yourself how you would get some of those small details and how you would annotate 
these two paragraphs. 

Slide 13: 

Title: Activity 

Text on screen: Greek culture rose to great heights in the period from 525 BC to 350 BC, the 
period that brackets the lifespan of Socrates and Plato. The Greeks during this time, and 
particularly in Athens, were moving from an oral to a literate culture and from a foundation of 
religious belief and mythology to another based upon the inventions and creations of artistic 
endeavor and rational thought. 

Text on screen: The Greeks, prior to Plato, had a culture (the way a people learn to think, feel 
and act from the previous generation) that was transmitted orally. Few could read or write. If the 
average Greek were to learn about anything it would need to be through hearing whatever it 
was spoken about. What they heard they made every effort to remember and then repeat.  This 
pattern for transmitting information became a pattern for life itself.   

Text on screen: The tales of the gods and goddesses, the titans, heroes and heroines were 
placed in rhyme and meter to make it easier to remember.  What they remembered of the tales 
they endeavored to repeat not only in the telling of the tales but also in their lives.  The gods and 
goddesses supplied the examples, the paradigms, and the models for behavior.  If the gods did 
it, it must be good and so I should do it as well: so went the thinking. 

So looking at those paragraphs, here’s where I would have done some annotating. Here are 
some places that I would have highlighted. Here are some places I would have done some 
underlining and some notes in the margins. And here’s a place where I was really confused so I 
put a question mark, and I knew I was going to come back to that. Or I had a question for the 
author. 

Slide 14: 

Title: Activity - Example 

Text on screen: Greek culture rose to great heights in the period from 525 BC to 350 BC, the 
period that brackets the lifespan of Socrates and Plato. The Greeks during this time, and 
particularly in Athens, were moving from an oral to a literate culture and from a foundation of 
religious belief and mythology to another based upon the inventions and creations of artistic 
endeavor and rational thought. 
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Text on screen: The Greeks, prior to Plato, had a culture (the way a people learn to think, feel 
and act from the previous generation) that was transmitted orally. Few could read or write. If the 
average Greek were to learn about anything it would need to be through hearing whatever it 
was spoken about. What they heard they made every effort to remember and then repeat.  This 
pattern for transmitting information became a pattern for life itself.   

Text on screen: The tales of the gods and goddesses, the titans, heroes and heroines were 
placed in rhyme and meter to make it easier to remember.  What they remembered of the tales 
they endeavored to repeat not only in the telling of the tales but also in their lives.  The gods and 
goddesses supplied the examples, the paradigms, and the models for behavior.  If the gods did 
it, it must be good and so I should do it as well: so went the thinking. 

Text on screen: Greek Culture was passed on orally until this time. If the gods did it, it must be 
ok? But the gods in Greece did lots of morally questionable things… 

Slide 15: 

Title: Macro = Micro = Success 

[Host on the right.] 

Text on screen: Find a place where you can... 

[Eye chart with glasses, highlighting the word FOCUS] 

So we’ve looked at two strategies. We’ve looked at micro and macro processing strategies. I’m 
going to say that using both of them in a multi-pass reading is the best way to get the most out 
of your textbook. So you read once for big picture, and then you read again for details. And, you 
know, it might be that you read more than twice. Oftentimes for me, when I read, I have to read 
several times in order to really get what I need to get out of a textbook.  

And I can share a little bit about my experience as a student, too, in terms of how that stuff 
worked for me and also the environments that really worked for me for reading. I hear from my 
own students all sorts of stuff about they read at the kitchen table and there’s kids floating 
around, and they read in front of the television. I don’t know how all that stuff works, I can just 
tell you for myself that I need to read with all of my attention. And I need to read actively with my 
pen in my hand. And I need to be really concentrating on what I’m doing. When I was a student 
in graduate school, I was I the library. That’s where I needed to read. There was a cubicle with 
blinders on either side of me so that I had nothing else to look at. That’s what I needed.  

And I would suggest, you know, I’m not saying that reading at home is impossible with 
distractions, but I would say that I would do a little experimenting and figure out what works best 
for you. Try reading the way you usually do, if it’s at home or if it’s with distractions or if it’s with 
your texts going off and all this stuff, and then see if it makes any difference to remove yourself 
from that environment and read somewhere where you’re not distracted. I had one student say 
she used to read in the car because it was the only place that she could go and be quiet.  

So she’d sit in her driveway and read for class. Experiment with where you need to be in order 
to actively engage so that all of your attention is on that textbook, and see what happens, see 
what the difference is in terms of how much you retain and what the quality is of the annotation 
that you do. 

Slide 16: 

Title: The Reading Experience 
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[Host is on the Left.] 

Text on screen: Have a strategy. 

[Maze made out of a book.] 

Text on screen: Make it your own! 

I know for me, from my experience, both as a student and as an instructor, reading textbooks is 
often sort of a backdrop for quite a bit of what happens in college. Instructors don’t often go 
through what’s in the textbook yet there is an expectation that students have read it and 
understood it so that they can come to class with that information so that the lectures make 
more sense, etc.  

So really the reading experience has to be one where you take control and you understand that, 
you know, you’re not necessarily going to get that information anywhere else but the textbook. 
So having a strategy becomes very important because it might not happen anywhere else but 
on your own time that you get that information.  

Any system is better than no system. So play with these ideas, but recognize that you’re going 
to make it your own. You’re going to chunk the way you’re going to chunk. You’re going to 
annotate the way you’re going to annotate. But if you’re engaging with the text in a way that is 
active, if you’re having a conversation with what you read, you will get more out of that 
experience and you’ll be able to bring your questions and your new information to class and just 
watch how much more the lectures start to pop for you. It’ll start making so much more sense 
when you have that backdrop of information from which to draw. 

� 	  8


