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The Australian Curriculum – General Capabilities – 
Literacy
In the Australian Curriculum, students become literate as they develop the knowledge, skills and 
dispositions to interpret and use language confidently for learning and communicating in and 
out of school and for participating effectively in society. Literacy involves students in listening to, 
reading, viewing, speaking, writing and creating oral, print, visual and digital texts, and using and 
modifying language for different purposes in a range of contexts.

The Melbourne Declaration on Educational Goals for Young Australians (MCEETYA 2008) 
recognises literacy as an essential skill for students in becoming successful learners and as a 
foundation for success in all learning areas. Success in any learning area depends on being 
able to use the significant, identifiable and distinctive literacy that is important for learning 
and representative of the content of that learning area.

Literacy across the curriculum
Literacy presents those aspects of the Language and Literacy strands of the English curriculum 
that should also be applied in all other learning areas. It is not a separate component of the 
Australian Curriculum and does not contain new content. In some instances in the Literacy 
learning continuum, examples or more explanation are included to show how aspects of the 
Language and Literacy strands of the English curriculum function in other learning areas.

While much of the explicit teaching of literacy occurs in the English learning area, it is 
strengthened, made specific and extended in other learning areas as students engage in a range 
of learning activities with significant literacy demands. These literacy-rich situations are a part of 
learning in all curriculum areas. Paying attention to the literacy demands of each learning area 
ensures that students’ literacy development is strengthened so that it supports subject-based 
learning. This means that:

· all teachers are responsible for teaching the subject-specific literacy of their learning area

· all teachers need a clear understanding of the literacy demands and opportunities of their 
learning area

· literacy appropriate to each learning area can be embedded in the teaching of the content 
and processes of that learning area.

The Australian 
Curriculum
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The Literacy continuum
Some students move slowly between levels or may remain at one level of the learning 
continuum throughout their schooling. The Literacy learning continuum enables teachers to 
plan for the teaching of targeted literacy skills through age-equivalent learning area content. 

The Literacy learning continuum will enable learning area teachers to:

• identify the general level of expected language and literacy skills for each year level that 
they are teaching

• plan how to teach specific language and literacy knowledge and skills essential to 
students’ understanding of learning area content.

The Literacy learning continuum incorporates two overarching processes:

1. comprehending texts through listening, reading and viewing

2. composing texts through speaking, writing and creating  with the following areas of 
knowledge applying to both processes:

 • text knowledge

 • grammar knowledge

 • word knowledge

 • visual knowledge.

These processes and areas of knowledge are used as the organising elements of the 
Literacy learning continuum. The elements are drawn from the Language and Literacy 
strands of the Australian Curriculum: English as shown in the table below:

Literacy Continuum
Australian Curriculum: English

Language Literacy

Comprehending texts through listening, 
reading and viewing

Expressing and 
developing ideas

Interpreting, 
analysing, evaluating

Composing texts through speaking, 
writing and creating

Language for 
interaction

Interacting with 
others 
Creating texts

Text knowledge Text structure and 
organisation 
Concepts of print 
and screen

Interpreting, 
analysing, evaluating 
Creating texts

Grammar knowledge Expressing and 
developing ideas 
Language for 
interaction

 

Word knowledge Expressing and 
developing ideas

 

Visual knowledge Expressing and 
developing ideas

Interpreting, 
analysing, evaluating 
Creating texts
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This resource demonstrates how a teacher could use a teaching and learning cycle to scaffold 
students through a process of learning to read and write a particular text type (genre) 
and the appropriate language to use for effective communication. This, coupled with the 
immersion of Aboriginal content and perspectives, clearly demonstrates how a teacher 
can support students in their learning by using a more inclusive curriculum. The resources 
and examples used are a guide. The teacher should use the Literacy learning continuum to 
adapt the tasks to suit their particular student cohort and subject area. 

Australian Curriculum – Cross-curriculum priorities
Cross-curriculum priorities are addressed through learning areas and are identified 
wherever they are developed or applied in content descriptions. They are also identified 
where they offer opportunities to add depth and richness to student learning in content 
elaborations. They will have a strong but varying presence depending on their relevance to 
the learning area.

Aboriginal and Torres Strait Islander histories and culture
Across the Australian Curriculum, the Aboriginal and Torres Strait Islander histories 
and cultures priority provides opportunities for all learners to deepen their knowledge 
of Australia by engaging with the world’s oldest continuous living cultures. Students will 
understand that contemporary Aboriginal and Torres Strait Islander Communities are 
strong, resilient, rich and diverse. The knowledge and understanding gained through this 
priority will enhance the ability of all young people to participate positively in the ongoing 
development of Australia.

The Australian Curriculum: English values Aboriginal and Torres Strait Islander histories, 
cultures and perspectives. It articulates relevant aspects of Aboriginal and Torres Strait 
Islander languages, literatures and literacies.

All students will develop an awareness and appreciation of, and respect for the literature of 
Aboriginal and Torres Strait Islander Peoples including storytelling traditions (oral narrative) 
as well as contemporary literature. Students will be taught to develop respectful critical 
understandings of the social, historical and cultural contexts associated with different uses 
of language and textual features.

Students will be taught that there are many languages and dialects spoken in Australia 
including Aboriginal English and Yumplatok (Torres Strait Islander Creole) and that these 
languages may have different writing systems and oral traditions. These languages can be 
used to enhance enquiry and understanding of English literacy.

http://www.australiancurriculum.edu.au/

http://www.australiancurriculum.edu.au/
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Being Culturally 
Responsive

Good teachers strive to develop a culturally responsive pedagogy. A pedagogy that respects 
diversity; engages the motivation of all learners; creates a safe, inclusive, and respectful learning 
environment; derives teaching practices from principles that cross disciplines and cultures; and 
promotes justice and equity in society. (Wlodkowsky & Ginsberg, 1995).

In order to develop a culturally responsive pedagogy, teachers must become culturally competent.

Cultural competency is the ability to understand, communicate with, and effectively interact 
with people across cultures. Educators who are culturally competent respect multiple 
ways of knowing, seeing and living, celebrate the benefits of diversity and have an ability to 
understand and honour differences.

Culturally competent teachers are culturally aware and are therefore aware they may be 
part of a dominant culture and that the curriculum – topics, language, activities, materials, 
celebrations, displays and interactions with others – is influenced by this dominant culture. 
Omissions can be just as destructive as stereotypes and inaccurate information.

Part of providing a supportive learning environment is to acknowledge and value what students 
bring to the learning situation (their ‘funds of knowledge’). This means acknowledging and valuing 
what students have developed outside of school. However, we cannot just leave the students there. 
We need to build on their repertoire, enabling them to enter a greater range of contexts by:

• explicitly teaching the genres and registers of schooling contexts

• making explicit the predictable patterns of texts for different purposes

• ensuring that assessments tasks match expected outcomes and objectives

• being explicit about assessment task criteria and providing clear feedback.

Content and language are interrelated and interdependent. Language constructs knowledge and 
the ability of students to use language is critical to their success in schooling. 
(Polias and Dare, 2013)

This booklet is designed to support the teacher to scaffold Aboriginal students to develop the 
skills and competencies required to be successful in mainstream schooling and to feel valued – 
that the curriculum is responsive to their needs and inclusive of their world view. In addition, 
this resource will support non-Aboriginal students to broaden their understandings; to become 
culturally aware and eventually culturally competent members of the community.

The content of this booklet does not necessary reflect the views of the Aboriginal 
community nor individuals within it. It is designed to encourage teachers to examine a 
range of cultural perspectives in the curriculum and to provide examples of how this may 
be achieved. Teachers are encouraged to engage with Aboriginal Education Services and 
the broader Aboriginal community to involve experienced and knowledgeable Aboriginal 
people in authentic learning experiences for their students where possible.
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Scaffolding Learning
Developing genres and registers using a teaching 
and learning cycle

Genre
Genres are defined as the patterned, predictable ways in which members of a cultural 
group use language to achieve particular social purposes. These genres are constituent 
parts of any cultural group and, therefore, are recognisable by members of the groups.  
In the cultural context we are concerned with, education, we also have a set of  
predictable, patterned ways of doing the things we do in our classrooms every day.  
These ways become so ingrained in us as teachers, they may be taken for granted and,  
as educators, we need to remember that genres are always learnt and students need to  
be taught them explicitly. (Polias, 2013)

In our use of oral language, this may mean students need to be clearly taught how to answer 
questions appropriately in the classroom; how to speak to the Principal as compared with a 
friend; how to address an assembly; how to participate in debating; and so on.

At the written level, students need to be distinctly taught the purposes, types and 
schematic structures of the common writing genres as well as how to read (deconstruct) 
these genres, and how to write (construct) them. The map of the main test genres 
summarises this information.

Register
In any situation, the kind of language people choose depends on:

•  the subject matter – what is being talked about, what is going on and where is it 
happening (field)

•  roles and relationships – who they are talking to, familiarity, level of expertise (tenor)

•  mode of communication – how the language is being used, is it spoken or written and 
what media forms, if any, are involved (mode).

The kind of language people choose is called the language register.

Knowing the appropriate register to use in different situations is an important part of 
learning to use English effectively and appropriately.

Register is important for communicative competence. Communicative competence is 
knowing not only words and sentence forms, but also how to use them appropriately in 
situations within a culture.
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A Teaching and Learning Cycle
The teaching and learning cycle draws on the theory of Vygotsky, who saw language as playing a 
key role in the interactions taking place between teacher and student.

The metaphor used to capture the way in which a teacher provides particular kinds of support 
within these interactions is that of ‘scaffolding’.

The teaching and learning cycle describes the stages any given unit of work may move through to 
enable teachers to scaffold students into a particular set of understandings.

(Polias and Dare, 2013)



Text evaluation – here the 'message' behind the narrative is outlined and the potential challenge revealed

Text deconstruction – the text is examined in some detail (deconstructed) to reveal the ways the 'message' is being constructed by the author

Challenge – the writer challenges the 'message' of the text

Responding

– To present a personal view on a text, or some social 
activity, usually one that is culturally valued 

Book or film review

Text description/comment – here the content of the text of activity is discussed and evaluated 
with a particular focus on the writer's or speaker's personal response

Orientation – the writer outlines what he/she will be responding to

Title

Introduction – the writer fives some contextual background to the work, its name/title, sometimes a broad outline of the plot or themes and relevant 
information about those involved in producing the text    

Text description/evaluation – various aspects such as setting, plot, characters, major themes etc are dealt with 

Judgement – the text is evaluated (sometimes omitted because the writer's attitude has made this clear throughout) and a recommendation made

Personal response

Interpretation

Critical response

Text evaluation – here the message behind the narrative is outlined

Text summary – certain events are described and quotes used to substantiate the writer's view of the message

Rea�rmation of text evaluation – the writer elaborates futher on the message of the text

Reaction – this is an optional stage where the writer can respond personally to some aspect of the text

Persuading

– To present arguments on an issue, or to present the case 
for more than one point of view about an issue  

Discussion

Argument

To present arguments on an issue –  2 Types
Persuading that – arguing that a position/interpretation is the most valid 

Persuading to – arguing that certain action should be taken

Thesis and preview – the arguments are presented; background information may also be included

Arguments – making points which outline and strengthen the thesis; elaborating and presenting statistics/quotes/evidence/examples to support each point

Reiteration – summarises the arguments and restates the thesis in light of the evidence presented, usually including a 
recommendation for action/further thought in the 'persuading to' type of argument 

To present the case for more than one point 
of view about an issue – 2 Types 

Findings from research, investigations and formal inquiries 
(e.g. an inquest, a commissioned report) 

Essays of articles written to argue opposing viewpoints on an issue 

Statement of the issue, and a preview of the various sides of the argument 

Arguments for and against, making points on each, and presenting evidence and other elaborations on each argument (e.g. examples, statistics, quotations)   

Recommendation, which summarises each position presented and gives a concluding recommendation   

Narrative (story)
Narrating

– To entertain as well as instruct the reader or listener about cultural values

Orientation – Introduce setting, situation and characters

Complication/s – one or more problems emerge as events unfold, often leading to a crisis (minor/major) for one or  
more characters; in a longer narrative the series of complications may lead to a final major one 

Resolution/s – a solution emerges for each complication, although the major problem may remain unresolved until a final resolution at the end of the story 

Evaluation of complications and resolutions (optional) – reflections or evaluations of the complications and resolutions; 
this stage can come after any of the complications or resolutions

Coda (optional) – a significant message may emerge from the story, which is reinforced/highlighted at the end (e.g. a moral to the tale, motto or word of wisdom)

Explaining

– To say why things are as they are, or how/why something occurs

Sequential explanation

Causal explanation Not only explains how processes occur in a series of chronological steps but also links the processes causally 

Factorial explanation Presents the reasons or factors for phenomena

Consequential explanation Presents the results or consequences of phenomena

Theoretical explanation Defines a theory or a law

General statement – about the phenomenon to be explained, which may be a heading or a question 

Series of events – the phases of the process in the order they happen

Explains how processes occur in a series of chronological steps 

Describing

– To provide accurate and relevant information 
about our living and non–living world

Information report

Information report with causal explanation

Sequence of descriptive facts – about the subject, grouped logically through paragraphing and/or sub–headings  

Labelled illustrations, diagrams, figures and tables (optional) – accompany and support written text 

Covers information of various kinds. General statement – can be a statement of classification, 
often including a definition , and may also clarify what type of report the text is  

Recounting

– To retell events for the purpose of informing 
or entertaining a listener/reader

Orientation – providing background information

Sequence of events – covering a specific time period

Personal commentary (optional) at any stage in the sequence of events 

Re–orientation – (optional) usually a summary of events

Personal recount

Observational recount

Biographical recount Structure

Historical recount

Instructing

– To tell how something is done through a sequence of steps or actions 

Procedure

Goal – what will be achieved by following the steps/process outlined; the desired outcome/aim 

Science Procedure

Materials or equipment (if required) – usually listed in the order they are required 

Steps – to tell the reader what to do in order to accomplish the goal; these may be numbered and should be sequenced in a logical order of dependency  

Diagrams and/or illustrations (optional) – may also be used to clarify the task/product/steps 

Genres
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A map of the main text genres



Text evaluation – here the 'message' behind the narrative is outlined and the potential challenge revealed

Text deconstruction – the text is examined in some detail (deconstructed) to reveal the ways the 'message' is being constructed by the author

Challenge – the writer challenges the 'message' of the text

Responding

– To present a personal view on a text, or some social 
activity, usually one that is culturally valued 

Book or film review

Text description/comment – here the content of the text of activity is discussed and evaluated 
with a particular focus on the writer's or speaker's personal response

Orientation – the writer outlines what he/she will be responding to

Title

Introduction – the writer fives some contextual background to the work, its name/title, sometimes a broad outline of the plot or themes and relevant 
information about those involved in producing the text    

Text description/evaluation – various aspects such as setting, plot, characters, major themes etc are dealt with 

Judgement – the text is evaluated (sometimes omitted because the writer's attitude has made this clear throughout) and a recommendation made

Personal response

Interpretation

Critical response

Text evaluation – here the message behind the narrative is outlined

Text summary – certain events are described and quotes used to substantiate the writer's view of the message

Rea�rmation of text evaluation – the writer elaborates futher on the message of the text

Reaction – this is an optional stage where the writer can respond personally to some aspect of the text

Persuading

– To present arguments on an issue, or to present the case 
for more than one point of view about an issue  

Discussion

Argument

To present arguments on an issue –  2 Types
Persuading that – arguing that a position/interpretation is the most valid 

Persuading to – arguing that certain action should be taken

Thesis and preview – the arguments are presented; background information may also be included

Arguments – making points which outline and strengthen the thesis; elaborating and presenting statistics/quotes/evidence/examples to support each point

Reiteration – summarises the arguments and restates the thesis in light of the evidence presented, usually including a 
recommendation for action/further thought in the 'persuading to' type of argument 

To present the case for more than one point 
of view about an issue – 2 Types 

Findings from research, investigations and formal inquiries 
(e.g. an inquest, a commissioned report) 

Essays of articles written to argue opposing viewpoints on an issue 

Statement of the issue, and a preview of the various sides of the argument 

Arguments for and against, making points on each, and presenting evidence and other elaborations on each argument (e.g. examples, statistics, quotations)   

Recommendation, which summarises each position presented and gives a concluding recommendation   

Narrative (story)
Narrating

– To entertain as well as instruct the reader or listener about cultural values

Orientation – Introduce setting, situation and characters

Complication/s – one or more problems emerge as events unfold, often leading to a crisis (minor/major) for one or  
more characters; in a longer narrative the series of complications may lead to a final major one 

Resolution/s – a solution emerges for each complication, although the major problem may remain unresolved until a final resolution at the end of the story 

Evaluation of complications and resolutions (optional) – reflections or evaluations of the complications and resolutions; 
this stage can come after any of the complications or resolutions

Coda (optional) – a significant message may emerge from the story, which is reinforced/highlighted at the end (e.g. a moral to the tale, motto or word of wisdom)

Explaining

– To say why things are as they are, or how/why something occurs

Sequential explanation

Causal explanation Not only explains how processes occur in a series of chronological steps but also links the processes causally 

Factorial explanation Presents the reasons or factors for phenomena

Consequential explanation Presents the results or consequences of phenomena

Theoretical explanation Defines a theory or a law

General statement – about the phenomenon to be explained, which may be a heading or a question 

Series of events – the phases of the process in the order they happen

Explains how processes occur in a series of chronological steps 

Describing

– To provide accurate and relevant information 
about our living and non–living world

Information report

Information report with causal explanation

Sequence of descriptive facts – about the subject, grouped logically through paragraphing and/or sub–headings  

Labelled illustrations, diagrams, figures and tables (optional) – accompany and support written text 

Covers information of various kinds. General statement – can be a statement of classification, 
often including a definition , and may also clarify what type of report the text is  

Recounting

– To retell events for the purpose of informing 
or entertaining a listener/reader

Orientation – providing background information

Sequence of events – covering a specific time period

Personal commentary (optional) at any stage in the sequence of events 

Re–orientation – (optional) usually a summary of events

Personal recount

Observational recount

Biographical recount Structure

Historical recount

Instructing

– To tell how something is done through a sequence of steps or actions 

Procedure

Goal – what will be achieved by following the steps/process outlined; the desired outcome/aim 

Science Procedure

Materials or equipment (if required) – usually listed in the order they are required 

Steps – to tell the reader what to do in order to accomplish the goal; these may be numbered and should be sequenced in a logical order of dependency  

Diagrams and/or illustrations (optional) – may also be used to clarify the task/product/steps 

Genres
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Text evaluation – here the 'message' behind the narrative is outlined and the potential challenge revealed

Text deconstruction – the text is examined in some detail (deconstructed) to reveal the ways the 'message' is being constructed by the author

Challenge – the writer challenges the 'message' of the text

Responding

– To present a personal view on a text, or some social 
activity, usually one that is culturally valued 

Book or film review

Text description/comment – here the content of the text of activity is discussed and evaluated 
with a particular focus on the writer's or speaker's personal response

Orientation – the writer outlines what he/she will be responding to

Title

Introduction – the writer fives some contextual background to the work, its name/title, sometimes a broad outline of the plot or themes and relevant 
information about those involved in producing the text    

Text description/evaluation – various aspects such as setting, plot, characters, major themes etc are dealt with 

Judgement – the text is evaluated (sometimes omitted because the writer's attitude has made this clear throughout) and a recommendation made

Personal response

Interpretation

Critical response

Text evaluation – here the message behind the narrative is outlined

Text summary – certain events are described and quotes used to substantiate the writer's view of the message

Rea�rmation of text evaluation – the writer elaborates futher on the message of the text

Reaction – this is an optional stage where the writer can respond personally to some aspect of the text

Persuading

– To present arguments on an issue, or to present the case 
for more than one point of view about an issue  

Discussion

Argument

To present arguments on an issue –  2 Types
Persuading that – arguing that a position/interpretation is the most valid 

Persuading to – arguing that certain action should be taken

Thesis and preview – the arguments are presented; background information may also be included

Arguments – making points which outline and strengthen the thesis; elaborating and presenting statistics/quotes/evidence/examples to support each point

Reiteration – summarises the arguments and restates the thesis in light of the evidence presented, usually including a 
recommendation for action/further thought in the 'persuading to' type of argument 

To present the case for more than one point 
of view about an issue – 2 Types 

Findings from research, investigations and formal inquiries 
(e.g. an inquest, a commissioned report) 

Essays of articles written to argue opposing viewpoints on an issue 

Statement of the issue, and a preview of the various sides of the argument 

Arguments for and against, making points on each, and presenting evidence and other elaborations on each argument (e.g. examples, statistics, quotations)   

Recommendation, which summarises each position presented and gives a concluding recommendation   

Narrative (story)
Narrating

– To entertain as well as instruct the reader or listener about cultural values

Orientation – Introduce setting, situation and characters

Complication/s – one or more problems emerge as events unfold, often leading to a crisis (minor/major) for one or  
more characters; in a longer narrative the series of complications may lead to a final major one 

Resolution/s – a solution emerges for each complication, although the major problem may remain unresolved until a final resolution at the end of the story 

Evaluation of complications and resolutions (optional) – reflections or evaluations of the complications and resolutions; 
this stage can come after any of the complications or resolutions

Coda (optional) – a significant message may emerge from the story, which is reinforced/highlighted at the end (e.g. a moral to the tale, motto or word of wisdom)

Explaining

– To say why things are as they are, or how/why something occurs

Sequential explanation

Causal explanation Not only explains how processes occur in a series of chronological steps but also links the processes causally 

Factorial explanation Presents the reasons or factors for phenomena

Consequential explanation Presents the results or consequences of phenomena

Theoretical explanation Defines a theory or a law

General statement – about the phenomenon to be explained, which may be a heading or a question 

Series of events – the phases of the process in the order they happen

Explains how processes occur in a series of chronological steps 

Describing

– To provide accurate and relevant information 
about our living and non–living world

Information report

Information report with causal explanation

Sequence of descriptive facts – about the subject, grouped logically through paragraphing and/or sub–headings  

Labelled illustrations, diagrams, figures and tables (optional) – accompany and support written text 

Covers information of various kinds. General statement – can be a statement of classification, 
often including a definition , and may also clarify what type of report the text is  

Recounting

– To retell events for the purpose of informing 
or entertaining a listener/reader

Orientation – providing background information

Sequence of events – covering a specific time period

Personal commentary (optional) at any stage in the sequence of events 

Re–orientation – (optional) usually a summary of events

Personal recount

Observational recount

Biographical recount Structure

Historical recount

Instructing

– To tell how something is done through a sequence of steps or actions 

Procedure

Goal – what will be achieved by following the steps/process outlined; the desired outcome/aim 

Science Procedure

Materials or equipment (if required) – usually listed in the order they are required 

Steps – to tell the reader what to do in order to accomplish the goal; these may be numbered and should be sequenced in a logical order of dependency  

Diagrams and/or illustrations (optional) – may also be used to clarify the task/product/steps 

Genres

Persuading

– To present arguments on an issue, or to present the case 
for more than one point of view about an issue  

Discussion

Argument

To present arguments on an issue –  2 Types
Persuading that – arguing that a position/interpretation is the most valid 

Persuading to – arguing that certain action should be taken

Thesis and preview – the arguments are presented; background information may also be included

Arguments – making points which outline and strengthen the thesis; elaborating and presenting statistics/quotes/evidence/examples to support each point

Reiteration – summarises the arguments and restates the thesis in light of the evidence presented, usually including a 
recommendation for action/further thought in the 'persuading to' type of argument 

To present the case for more than one point 
of view about an issue – 2 Types 

Findings from research, investigations and formal inquiries 
(e.g. an inquest, a commissioned report) 

Essays of articles written to argue opposing viewpoints on an issue 

Statement of the issue, and a preview of the various sides of the argument 

Arguments for and against, making points on each, and presenting evidence and other elaborations on each argument (e.g. examples, statistics, quotations)   

Recommendation, which summarises each position presented and gives a concluding recommendation   

Genres
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Text evaluation – here the 'message' behind the narrative is outlined and the potential challenge revealed

Text deconstruction – the text is examined in some detail (deconstructed) to reveal the ways the 'message' is being constructed by the author

Challenge – the writer challenges the 'message' of the text

Responding

– To present a personal view on a text, or some social 
activity, usually one that is culturally valued 

Book or film review

Text description/comment – here the content of the text of activity is discussed and evaluated 
with a particular focus on the writer's or speaker's personal response

Orientation – the writer outlines what he/she will be responding to

Title

Introduction – the writer fives some contextual background to the work, its name/title, sometimes a broad outline of the plot or themes and relevant 
information about those involved in producing the text    

Text description/evaluation – various aspects such as setting, plot, characters, major themes etc are dealt with 

Judgement – the text is evaluated (sometimes omitted because the writer's attitude has made this clear throughout) and a recommendation made

Personal response

Interpretation

Critical response

Text evaluation – here the message behind the narrative is outlined

Text summary – certain events are described and quotes used to substantiate the writer's view of the message

Rea�rmation of text evaluation – the writer elaborates futher on the message of the text

Reaction – this is an optional stage where the writer can respond personally to some aspect of the text

Persuading

– To present arguments on an issue, or to present the case 
for more than one point of view about an issue  

Discussion

Argument

To present arguments on an issue –  2 Types
Persuading that – arguing that a position/interpretation is the most valid 

Persuading to – arguing that certain action should be taken

Thesis and preview – the arguments are presented; background information may also be included

Arguments – making points which outline and strengthen the thesis; elaborating and presenting statistics/quotes/evidence/examples to support each point

Reiteration – summarises the arguments and restates the thesis in light of the evidence presented, usually including a 
recommendation for action/further thought in the 'persuading to' type of argument 

To present the case for more than one point 
of view about an issue – 2 Types 

Findings from research, investigations and formal inquiries 
(e.g. an inquest, a commissioned report) 

Essays of articles written to argue opposing viewpoints on an issue 

Statement of the issue, and a preview of the various sides of the argument 

Arguments for and against, making points on each, and presenting evidence and other elaborations on each argument (e.g. examples, statistics, quotations)   

Recommendation, which summarises each position presented and gives a concluding recommendation   

Narrative (story)
Narrating

– To entertain as well as instruct the reader or listener about cultural values

Orientation – Introduce setting, situation and characters

Complication/s – one or more problems emerge as events unfold, often leading to a crisis (minor/major) for one or  
more characters; in a longer narrative the series of complications may lead to a final major one 

Resolution/s – a solution emerges for each complication, although the major problem may remain unresolved until a final resolution at the end of the story 

Evaluation of complications and resolutions (optional) – reflections or evaluations of the complications and resolutions; 
this stage can come after any of the complications or resolutions

Coda (optional) – a significant message may emerge from the story, which is reinforced/highlighted at the end (e.g. a moral to the tale, motto or word of wisdom)

Explaining

– To say why things are as they are, or how/why something occurs

Sequential explanation

Causal explanation Not only explains how processes occur in a series of chronological steps but also links the processes causally 

Factorial explanation Presents the reasons or factors for phenomena

Consequential explanation Presents the results or consequences of phenomena

Theoretical explanation Defines a theory or a law

General statement – about the phenomenon to be explained, which may be a heading or a question 

Series of events – the phases of the process in the order they happen

Explains how processes occur in a series of chronological steps 

Describing

– To provide accurate and relevant information 
about our living and non–living world

Information report

Information report with causal explanation

Sequence of descriptive facts – about the subject, grouped logically through paragraphing and/or sub–headings  

Labelled illustrations, diagrams, figures and tables (optional) – accompany and support written text 

Covers information of various kinds. General statement – can be a statement of classification, 
often including a definition , and may also clarify what type of report the text is  

Recounting

– To retell events for the purpose of informing 
or entertaining a listener/reader

Orientation – providing background information

Sequence of events – covering a specific time period

Personal commentary (optional) at any stage in the sequence of events 

Re–orientation – (optional) usually a summary of events

Personal recount

Observational recount

Biographical recount Structure

Historical recount

Instructing

– To tell how something is done through a sequence of steps or actions 

Procedure

Goal – what will be achieved by following the steps/process outlined; the desired outcome/aim 

Science Procedure

Materials or equipment (if required) – usually listed in the order they are required 

Steps – to tell the reader what to do in order to accomplish the goal; these may be numbered and should be sequenced in a logical order of dependency  

Diagrams and/or illustrations (optional) – may also be used to clarify the task/product/steps 

Genres

Persuading

– To present arguments on an issue, or to present the case 
for more than one point of view about an issue  

Discussion

Argument

To present arguments on an issue –  2 Types
Persuading that – arguing that a position/interpretation is the most valid 

Persuading to – arguing that certain action should be taken

Thesis and preview – the arguments are presented; background information may also be included

Arguments – making points which outline and strengthen the thesis; elaborating and presenting statistics/quotes/evidence/examples to support each point

Reiteration – summarises the arguments and restates the thesis in light of the evidence presented, usually including a 
recommendation for action/further thought in the 'persuading to' type of argument 

To present the case for more than one point 
of view about an issue – 2 Types 

Findings from research, investigations and formal inquiries 
(e.g. an inquest, a commissioned report) 

Essays of articles written to argue opposing viewpoints on an issue 

Statement of the issue, and a preview of the various sides of the argument 

Arguments for and against, making points on each, and presenting evidence and other elaborations on each argument (e.g. examples, statistics, quotations)   

Recommendation, which summarises each position presented and gives a concluding recommendation   

Genres
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Disclaimer: This booklet is not exhaustive. It is designed to give a broad framework to teach a unit on persuasive writing. It follows a 
teaching and learning cycle and models activities that can be used in each section of the cycle. Of course, there is much more teaching 
and learning that could happen in each section and it is expected that the teacher will develop ideas and spend more time in areas 
they feel are suitable for their student cohort. The samples are here to clearly show how Aboriginal perspectives and resources can 
be included in the mainstream curriculum. Some of the issues examined in this unit are either local to the greater Hobart area or 
are current at the time of printing. Of course, all of these issues will date quickly. The teacher is encouraged, therefore, to focus on 
current issues relevant to their community.

Some teaching ideas and tasks that can be covered across the curriculum and 
which use persuasive techniques:

• writing persuasive letters to the editor about an issue you are exploring in class

• persuasive speeches and debates

• using persuasive techniques in brochures, powerpoints, posters

•  analysis of cartoons, images, advertisements, YouTube videos. What makes  
these persuasive?

• short classroom debates about topics and issues being covered in class

• petitions and opinion writing

• role plays

• creating podcasts

• sharing their position on a discussion board or community circle.
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Lesson 1
You might begin with a general discussion of ideas about what it means to argue and 
persuade. You might ask students if they can remember a time when they were having an 
argument with someone. What were they trying to achieve? 

You should be able to elicit some responses such as:

“I was trying to convince mum to let me go to the party”

“I was trying to change my brother’s mind about which TV program to watch”

“I was trying to stop my sister from reading my books”

Discuss with students a time when they felt that they were successful in an argument. Ask why? 

You might elicit responses such as:

“I was right”

“I had better arguments”

“I made better points” 

You could extrapolate this to suggest that, perhaps they were more convincing, or more 
persuasive. Perhaps they had more knowledge or were better ‘researched’. This discussion 
could meander into the field of law or politics, for example, depending on the ages and 
interests of your students.

Start work on Introducing Persuasive Techniques (PP), students begin to plan their Favourite 
Thing – Talk. It is important, at the beginning of this process, that students are given a copy 
of the Persuasive Techniques Success Grid. This will make explicit to student what success will 
look like and what is required of them.

Stage 1
Setting the context
• establishing, clearly, the purposes and goals of the work to be done

•  engaging with the students by finding out what their current ways 
of thinking and doing are, and where there might be potential gaps, 
differences and strengths

•  beginning the process of knowledge building that continues 
throughout the cycle. (Polias and Dare 2013)
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Lesson 2 
Students continue work on their Favourite Thing – Talk. The teacher might like to model 
a talk themselves about their favourite thing. Introduce and ask students to complete a 
Persuasive Techniques Success Grid. Unpack the grid and elicit from students features of the 
talk they believe were present/missing; strong/needing improvement; and suggestions for 
improvement. (See page 22)

Students work in groups of three to practice their talks and use the Persuasive Techniques 
Success Grid to assess each other and make improvements. 

Lesson 3
Students present talks to class. Here, students provide positive feedback only. 
What features of the Persuasive Techniques Success Grid did the speaker do well? 

Students could be encouraged to use the Persuasive Techniques Success Grid to identify 
features of the talk that are present and are well done. 

Provide feedback about the positive elements and persuasive techniques that were 
exhibited as a whole class. It is more powerful to congratulate the whole class on what they 
have been able to achieve as a group, rather than single out individual students.
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Resource

Introducing persuasive 
techniques
You will learn how to present a talk about one of your favourite things. Your aim 
is to convince the class that the thing is absolutely wonderful!

Select your favourite thing
This might be a person, place or item. It could be:

• A book, sport, computer game or food.

• A special event such as a rock concert, a competition or a grand final.

• An activity such as cooking, rock climbing or fishing.

Suggested planning:

•  First think carefully about your favourite thing and why you like it.

•  Then we will have a class discussion about how you could persuade your listeners that 
the thing is truly magnificent.

•  Next we will look at a few of the persuasive techniques you should include in your talk.

•  After that you will plan and practise your talk in a group of three.

•  Finally you will present your talk to the class and they will assess how well you have 
used the techniques and if you have convinced them with your argument.

Learn about persuasive techniques

Which techniques do you know already?

Look at the cartoon ‘Bloody boat people’ (page 21). Students complete a 
‘see, think, wonder’ chart. Discuss the findings as a class. Students answer the 
questions below, then discuss as a class.

•  What is this cartoon about? What two issues does it consider? 
Does is persuade you of anything? How? 

•  What techniques does the older Aborigine use to persuade the 
younger Aborigine?

•  What other persuasive techniques do you know?

•  Make your own list in your book.

•  Share with a partner or small group and add to your list.

•  Write the most effective techniques on sticky notes to begin to construct a  
class list.
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Resource

Which techniques will we focus on first?
Discuss the appeals that have been listed below.

Appeals to the senses
Speakers can use words, pictures, music, sounds, facial expressions, gestures and 
movements to appeal to the listeners’ senses. Here are the senses that speakers might 
appeal to.

Visual – things we can see 

Auditory – things we can hear

Tactile – things we can touch

Olfactory – things we can smell

Gustatory – things we can taste

Kinaesthetic – movements we can make

Which of these persuasive techniques could you include in your talk? 

How could you appeal to the listeners’ senses? 

Appeals to the heart
When speakers choose words to create strong emotional responses from their listeners, 
they are using emotive language. Most ideas can be expressed in a positive or negative 
manner, depending on the word choices made by the speaker.

Consider the examples given below:

•  Two high school students were killed as they crossed the road.

•  Two careless teenagers were killed because they foolishly neglected to look for oncoming cars 
as they crossed the road.

•  Two innocent children were slaughtered by an inattentive motorist as they crossed the road. 

Which example has been written to create:

•  A positive emotional response towards the students?

•  A negative emotional response towards the students?

•  A neutral or factual statement? 

Which of these persuasive techniques could you include in your talk? How could you 
do this?
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Resource
Appeals to the head
Speakers use evidence in order to convince their listeners to support their views.  
Some examples include:

•  Statistics

•  Data

•  Research findings

•  Examples

•  Facts (hard evidence)

•  Opinions (soft evidence)

•  Discuss differences between the types of evidence mentioned.

How much evidence can you find to convince your listener? You might need to do some 
research first.

Plan your talk
Use the planning guide to structure your talk. Here is an explanation of the headings.  
Check out the models before filling in your planning guide. 

•  An introductory statement clearly states what your favourite thing is.

•  A hook (or attention grabber) captures the listeners’ interest.

•  The most important reason comes next.

•  Another important reason follows this. You might like to give additional reasons using the 
back of the planning guide.

•  Your concluding statement must finally convince your listener that your favourite thing is 
absolutely wonderful! It sums up your argument. It might call for the listeners to take some 
sort of action.

Remember to:

•  Include your evidence. Write brief dot points to show the key ideas you will talk about to 
support each reason.

•  List persuasive techniques. Include the main techniques you will use to persuade  
your listener.

Practise and present your talk
Work on your own or with a partner to compose your talk.

Practise in a group of three using the persuasive techniques success grid to help improve  your talk.

References:

Tracey Brown, Chris Cherry and Pam Powell – Rose Bay High School

http://www.grammar-monster.com/

http://www.nkschool.lincs.sch.uk/Students/documents/PersuasiveWriting.ppt

http://www.grammar-monster.com/
http://www.nkschool.lincs.sch.uk/Students/documents/PersuasiveWriting.ppt
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Resource

See
What do I see?

Think
What am I thinking?

Wonder
What am I wondering about?
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Resource

(‘Bloody Boat People’ by Reuben Brand – used with permission)
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Resource

Persuasive techniques success grid
Speaker’s name:  

Favourite thing:  

Listener’s name:  

Assessor’s name:  

Listen carefully to the talk. Shade the box that best  
suits each statement.

Very 
successful

Successful
Try 

again

Planning

The speaker clearly introduced the favourite thing      

The speaker used a hook to capture our attention      

The speaker gave the most important reason next      

The speaker included one or more other reasons      

Appeals to the senses - most speakers will focus on just a few of the senses

The speaker showed or described things we could see  
(visual sense)

     

The speaker used or described things we could hear  
(auditory sense)

     

The speaker passed around or described things we could touch (tactile sense)      

The speaker described things we could smell (olfactory sense)      

The speaker described things we could tasete (gustatory sense)      

The speaker made or described movements (kinaesthetic sense)      

Appeals to the heart

The speaker used descriptive words to create positive feelings      

The speaker used strong words to convince me      

The speaker spoke directly to us and asked us to agree with  
his/her ideas

     

Appeals to the head

The speaker used statistics and/or data      

The speaker included some finding from research      

The speaker gave some examples      

The speaker included some facts      

The speaker presented his/her opinion      

Overall success - how convincing was the talk?  

Include some comments to help the speaker improve his/her talk
Very 

successful
Successful

Try 
again
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Resource
Planning guide – introducing persuasive techniques
Name:  

Favourite thing:  

 

The most important reason
  

 

Another important reason
  

 

Concluding statement

Introductory statement

Evidence The hook

Persuasive techniques

Remember to use dot points for your plan.
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Below are some suggestions of how this might be achieved: 

Lesson 4
1. Students are shown Graphic Organiser 1 or 2. The schematic structure of an argument 

text is made explicit. That is:

 •  Thesis and preview – the arguments are presented; background information may 
also be included.

 •  Arguments – making points which outline and strengthen the thesis; elaborating and 
presenting statistics/quotes/evidence/examples to support each point.

 •  Reiteration – summarises the arguments and restates the thesis in light of the 
evidence presented, usually including a recommendation for action/further thought in 
‘persuading to’ type of argument.

2. The teacher could use Text 1 - Our Heritage as a sample to deconstruct. On the smart 
board, or on large poster paper, the teacher could ‘cut and paste’ the text onto the 
relevant sections of the graphic organiser. 
(NB: a large partition board with cloth/carpet material on it, combined with Velcro, is an 
excellent way to display re-constructed texts especially if they are laminated and reusable).

The teacher could continue this process with any number of texts. 

3. The teacher explicitly teaches about the Persuasive Techniques and provides examples. 
Teacher then begins working on some of the Language Activities which will assist 
students to gain better understanding and some control over these techniques.

Lesson 5
1. Teacher revisits the work completed in the previous session. Graphic organisers are 

shown again and Text 1 – Our Heritage is shown on the graphic organiser. 

2. Complete work on the Language Activities.

3. Examine Text 1 – Our Heritage looking for examples of persuasive technique. Students 
work in small groups identifying examples. Teacher then works through the text 
with the class identifying the following: sequence markers, modality, topic sentences, 
elaboration, reiteration, emotive language. 

Question: how could we make the text more persuasive by using higher modality?

Stage 2
Modelling and Deconstruction
•  identifying the required genre and register expected by the task

•  examining model texts, and asking questions to identify how and why 
they are structured the way they are

•  making explicit, or visible, the predictable language patterns of the 
focus text

•  developing a shared metalanguage 
(Polias and Dare, 2013)
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Resource

Introduction – Opinion/thesis

Series of arguments to convince the audience (number these)

Argument  1 

Argument 2 

Argument 3 

Argument 4 

Conclusion to sum up the arguments

The author restates their point of view. 

A summary of the above facts can be included here.

Graphic Organiser 1
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Resource

Introduction

The author presents a point of view of the argument. 

A question or emotional statement can be used as a ‘hook’ to gain audience attention.

 

 

 

Series of arguments to convince the audience

Each paragraph begins with a topic sentence that introduces a new argument.

Details follow, supporting and elaborating on the argument.

Emotive words persuade the audience into believing the author.

Conclusion to sum up the arguments

The author restates their point of view. 

A summary of the above facts can be included here.

Graphic Organiser 2
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Resource

Text 1

Our Heritage

It is crazy to let four-wheel drives and trail bikes in areas where there is significant Aboriginal 
heritage. (Thesis/Statement)

Firstly, wheels are deadly. The tyres and weight of these vehicles crushes and damages ancient 
middens and hut depressions that are significant to the Tasmanian Aboriginal community and anyone 
that values Aboriginal heritage. (Argument 1: topic sentence, elaboration)

Secondly, people stink. Large volumes of people that travel in convoys damage the environment 
and place strain on these areas. People leave litter and human waste which contaminates the area 
and ruins it for future generations to learn about their ancestors. (Argument 2: topic sentence, 
elaboration)

Thirdly, how about asking? There should be consultation with the local Aboriginal community as to 
how these areas should be managed and protected. The community should have the right to say that 
no four-wheel drives and trail bikes should be allowed in sensitive areas. (Argument 3: topic  
sentence, elaboration)

For these reasons, people should not use four-wheel drives and trail bikes in areas where there is 
significant Aboriginal heritage. (Reiteration)

Text 1

Our Heritage

It is crazy to let four-wheel drives and trail bikes in areas where there is significant  
Aboriginal heritage.

Firstly, wheels are deadly. The tyres and weight of these vehicles crushes and damages ancient 
middens and hut depressions that are significant to the Tasmanian Aboriginal community and anyone 
that values Aboriginal heritage. 

Secondly, people stink. Large volumes of people that travel in convoys damage the environment and 
place strain on these areas. People leave litter and human waste which contaminates the area and 
ruins it for future generations to learn about their ancestors. 

Thirdly, how about asking? There should be consultation with the local Aboriginal community as to 
how these areas should be managed and protected. The community should have the right to say that 
no four-wheel drives and trail bikes should be allowed in sensitive areas. 

For these reasons, people should not use four-wheel drives and trail bikes in areas where there is 
significant Aboriginal heritage.
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Resource

Persuasive Techniques
Rhetorical questions: 

A question to which no answer is expected e.g. Do we really want to give up what we’ve fought for? 
Do they think we are crazy? 

Simplification and generalisation:

Sentence starters: An easier solution would be… The clear majority believe… In Tasmania… 

Repetition: Asserting a main point repeatedly but with slight variation. 

Consistency: Showing consistency in presentation of argument and overall message.

Make comparisons and add imagery: Using metaphors, similes and analogies.

Imagery creating techniques:

• Contrast and comparison

• Simile and metaphor

• Personification

• Emotive language

• Rhyme

• Alliteration.

Language that is high in modality:

Modality in language refers to the way we express the truth of an idea. The language carries 
judgement about the likelihood of a particular event occurring.

Modal verbs with high modality: will rather than might; must instead of should.

Evaluative adjectives: very, most, always.

Connective words and phrases:

Words about sequence: e.g. first, second, third; next, then; after, following

Cause-Effect: e.g. so, thus; therefore, hence, consequently, due to

Words to show what a thing is: e.g. one such, another; for instance, for example, such as

Words that add more information: e.g. similarly, additionally; another, also, moreover

Words that signal a conflict or problem: e.g. but, though, however, on the other hand, conversely, yet, 
nonetheless and nevertheless.

Note: See section on ‘Language Activities’ at end of unit for more detail and  
ideas on language. 
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Resource
Language Activities – to teach persuasive techniques
Emotive Language

Words like woman and break are neutral words and don’t generally cause feelings to arise about 
them. Other words, for example intruder, radiant, smash and rage, make us respond by feeling angry, 
pleased or frightened. 

•  Ask students to use emotive words to describe the following people: a policeman describing a 
wanted man; a student complaining to his parents about his teacher; a politician explaining her 
policies to the electorate. 

•  Follow this with an activity where students rewrite each neutral sentence as a more  
powerful one. 
‘It was a good day’; ‘the ocean was rough’; ‘it was a bad idea’.

The use of high modality

Remind students of the different levels of modality and work with them to develop word banks of 
the different levels.

For example, words that show LOW MODALITY are ‘may’, ‘possible’; words showing MEDIUM 
MODALITY are ‘will’, ‘probably’; while HIGH MODALITY is shown by ‘must’ and ‘certainly’. 

e.g. it might make you afraid becomes it will make you afraid as low modality changes to high. 

•  Read sentences to students, asking them to place the modality, and then give students sentences 
to rewrite in a stronger or weaker modality.

Impersonal voice

In expositions/argument texts, students should change their writing from a personal to a more 
impersonal voice. 

e.g.  I think the school needs more playground equipment. (personal)

  The school needs more playground equipment. (impersonal)

Ask students to rewrite these sentences in an impersonal voice using high modality:

 I think we might regenerate the bush.

 Perhaps we should go on country for an excursion.

 Not too many people think that mutton birding could be a dangerous activity.
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Resource

Conjunctions
Give students a number of simple sentences and encourage them to use conjunctions to link 
arguments in each paragraph more effectively as this will lead to a more cohesive text.

For example, it is understood that the danger will pass because the water has subsided.

Nominalisation
Nominalisation features in expositions of more developed writers and is essential for dealing with 
abstract knowledge. It assists students to change from a purely speech-oriented form of action-based 
writing to one which is noun based. Students write more effectively in a more authoritarian tone when 
using nominalisation, which is a process of forming a noun from a verb.

e.g.  a) I removed the rock from the path.

    -  The removal of the rock from the path was essential.

   b) Children need to play.

    -  Recreation is important for a child’s growth and development.

   c) Tasmanian Aborigines burned the bush to control the landscape.

    - Fire was used by Tasmanian Aborigines to control the landscape.

Give the students a passage in which to underline the action verbs. Ask them to rewrite the passage 
using the features discussed above. See sample texts below:

Tasmanian Aborigines have been living in Tasmania for over 40,000 years. Traditionally, living off the 
land and hunting animals is how food was acquired. Aborigines travelled around the state to catch 
fish and mutton birds according to the seasons. Aborigines built bark canoes and paddled them out 
to nearby and distant islands to catch birds, eggs and other items. Aborigines also built bark huts on 
the west coast which they would return to in summer months.

Nominalised

Tasmanian Aborigines have inhabited Tasmania for over 40,000 years. Hunting and foraging  
were the traditional practices for acquiring food. Aborigines were semi-nomadic and would source 
foods such as fish and mutton birds seasonally. Construction of bark canoes allowed Aborigines to 
travel to nearby and distant islands by paddle in order to hunt and forage on these islands.  
The construction of bark huts allowed Aborigines to return to the west coast during  
summer months. 
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Resource

Text 1

Our Heritage

It is crazy to let four-wheel drives and trail bikes in areas where there is significant Aboriginal 
heritage.

Firstly, wheels are deadly. The tyres and weight of these vehicles crushes and damages ancient 
middens and hut depressions that are significant to the Tasmanian Aboriginal community and anyone 
that values Aboriginal heritage.

Secondly, people stink. Large volumes of people that travel in convoys damage the environment and 
place strain on these areas. People leave litter and human waste which contaminates the area and 
ruins it for future generations to learn about their ancestors.

Thirdly, how about asking? There should be consultation with the local Aboriginal community as to 
how these areas should be managed and protected. The community should have the right to say that 
no four-wheel drives and trail bikes should be allowed in sensitive areas.

For these reasons, people should not use four-wheel drives and trail bikes in areas where there is 
significant Aboriginal heritage.

Text 1

Our Heritage

It is crazy to let four-wheel drives and trail bikes in areas where there is significant Aboriginal 
heritage.

Firstly, wheels are deadly. The tyres and weight of these vehicles crushes and damages ancient 
middens and hut depressions that are significant to the Tasmanian Aboriginal community and anyone 
that values Aboriginal heritage. 

Secondly, people stink. Large volumes of people that travel in convoys damage the environment and 
place strain on these areas. People leave litter and human waste which contaminates the area and 
ruins it for future generations to learn about their ancestors. 

Thirdly, how about asking? There should be consultation with the local Aboriginal community as to 
how these areas should be managed and protected. The community should have the right to say that 
no four-wheel drives and trail bikes should be allowed in sensitive areas. 

For these reasons, people should not use four-wheel drives and trail bikes in areas where there is 
significant Aboriginal heritage.

Session 5 – identifying persuasive technique
Emotive Language modality (medium)

Sequence markers Topic sentences Elaboration Thesis/statement Reiteration



32 Scaffolding writing to persuade with Aboriginal themes

Stage 3
Joint Construction
•  working with our students to jointly produce a text by drawing on 

shared understandings about the topic and the chosen genre

•  making explicit the processes involved in producing a text by 
continually scaffolding the students through ongoing micro-interactions

This stage creates an opportunity for students to participate in successful text 
construction – to see how to draw together what they have learnt, and to be part 
of making decisions about the structure and appropriate language choices. In this 
way, we are scaffolding students into constructing text beyond the level they could 
produce independently. (Polias and Dare, 2013)

Session 6
Jig-saw reconstruction

Description

In groups, students reconstruct a persuasive text that has been cut up. They should discuss 
and decide where each paragraph belongs and why. Here, stronger students can teach weaker 
students. Once the group agrees, they then transfer their information onto a graphic organiser. 
These could be on large poster sized paper and displayed. 

This activity is designed to show students that there are language clues such as 
sequence markers, future tense, past tense and topic sentences which provide 
orientation for the reader. Point all of these features out. 
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Resource

Illustration of Joint Construction in the Classroom 

This video shows a teacher working with a class of students to jointly construct a text. The teacher 
elicits responses from the students and pulls the information together into a cohesive text, thereby 
modelling the construction. This video is also a good example of students taking on and developing 
empathy with different cultural perspectives. 

The teacher accessed information from the My Place website which contains numerous videos from  
a range of historical periods in which varying perspectives can be explored and interpreted.

My Place http://www.myplace.edu.au/default.asp

PETAA Paper 196 – The critical conversation about text: Joint construction

Joann Rossbridge and Kathy Rushton

http://www.petaa.edu.au/teaching-resources/petaa-papers/pp-196#video

As a Tasmanian Aborigine, it is important to continue to practice the cultural tradition of mutton-
birding as it benefits my family, keeps my culture alive and it is healthy for me. 

Firstly, mutton-birding is something I can do to provide food for my family. Mutton-birding is a low-
cost way of getting food. As a result, money can be used to buy other things the family needs.

Secondly, mutton-birding is a traditional way for Aboriginal people to get food. Following traditions 
keeps our culture strong. This is the way our ancestors survived off the land.

Finally, mutton-birding is an active, healthy outdoor activity. The exercise will help keep my muscles 
strong.

For these reasons, Tasmanian Aborigines should be allowed to continue mutton-birding.

Text 2 – reconstruct Text 2 as a class. Elicit the reasons from students. Point out any missed features.

http://www.myplace.edu.au/default.asp
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The teacher could now ask students to jointly construct the ‘gobbledygook’ texts.  
They may be surprised to find they can do this fairly easily. Discuss reasons why they  
were able to do this.

Again, it is designed to show students that there are language clues such as sequence 
markers, future tense, past tense and topic sentences which provide orientation for 
the reader. Point all of these features out.

In groups of 3 or 4, students should reconstruct a persuasive text provided by the teacher. 
Each group should organise the text (in large print) onto a graphic organiser. Each group should 
present their text to the class and provide an explanation for why each part went where. 

Lesson 7
The teacher displays Text 2 that was jointly constructed by the class in Lesson 6.  
The features are revisited and highlighted. 

There is now a good opportunity to use this now familiar text to identify the persuasive 
techniques and language features. Students should be able to identify sequence markers; 
topic sentences and elaboration; thesis; reiteration; any emotive language and modality. 
Discuss ways the text could be improved to be more persuasive. 

In this session, students will work in groups and will jointly construct an argument text. 

Students are asked to brainstorm three issues and three arguments for and against each 
issue. This should be done as a whole class and the information recorded on the board. 
In groups, students select an argument; whether they will be for or against and three 
arguments to support their view. The teacher will be moving around the room having input 
and checking in with each group. Before they proceed to construct a text, they will present 
their topics and argument in brief to the class. During this phase, the teacher, the group and 
other groups might assist the group with ideas about how to elaborate on their points. 

Once the teacher is happy that students are on the right track, groups are encouraged to 
construct their text on the graphic organiser. Again, the teacher will be moving from group 
to group having input. 

Once complete, the group will present their text to the class and the class will identify key 
features of the text. The class will be asked to identify persuasive techniques and what 
parts of the text appeal to the heart and the head.
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It is clear that splacking is a major problem in today’s society. We need to address this problem now 
before it becomes a bigger problem in our youth. If we don’t, we will get increased honking, novem 
and our groot will deteriorate and our hospitals will be full.

Splacking has become a major problem in today’s society. If we don’t start to reduce splacking, then 
we may see many problems among our youth in the near future. This essay will outline the three 
main arguments as to why we need to reduce splacking in our youth: splacking leads  to honking; 
individuals revert to novem to support splacking and honking;  and splacking is bad for our groot.

Thirdly, splacking is bad for our groot and the hospitals are already overloaded with splackers. We 
need to keep our hospitals for people who really need them.

Secondly, once individuals are so affected by the splacking and honking, they turn to novem to 
support their habit. Novem affects everyone on the community.

Firstly, splacking is just the hook. The people that sell splack then go on to sell honk. Thus, individuals 
get addicted to honking.

Identifying language features of a text through the joint 
construction of ‘gobbledygook’ texts.
Students are asked to jointly construct a ‘gobbledygook’ text. They may be surprised to find they can 
do this fairly easily. Discuss reasons why they were able to do this…

It is designed to show students that there are language clues such as sequence markers, future 
tense, past tense and topic sentences which provide orientation for the reader. Point all of these 
features out. 

Text 3

(Adapted from Polias and Dare, 2013)
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Text 4

“A splack is the best blip.” That common saying may contain some truth, but splacks are not the only 
friend whose companionship people enjoy. For many people, a kleep is their best friend. Despite what 
splack lovers may believe, kleeps make excellent housepets as they are good companions, they are 
civilized members of the household, and they are easy to care for.

Kleeps are low maintenance, civilized companions. People who have small living quarters or less time 
for pet care should appreciate these characteristics of kleeps. However, many people who have plenty 
of space and time still opt to have a kleep because they love the kleep personality. In many ways, kleeps 
are the ideal housepet.

(Adapted from Polias and Dare, 2013)

Lastly, one of the most attractive features of kleeps as housepets is their ease of care. Kleeps do not 
have to be walked. They get plenty of exercise in the house as they play, and they do their business in 
the litter box. Cleaning a litter box is a quick, painless procedure. Kleeps also take care of their own 
grooming. Bathing a kleep is almost never necessary because under ordinary circumstances kleeps clean 
themselves. Kleeps are more particular about personal cleanliness than people are. In addition, kleeps 
can be left home alone for a few hours without fear. Unlike some pets, most kleeps will not destroy the 
furnishings when left alone. They are content to go about their usual activities until their owners return.

In the second place, kleeps are civilized members of the household. Unlike splacks, kleeps do not bark 
or make other loud noises. Most kleeps don’t even meow very often. They generally lead a quiet 
existence. Kleeps also don’t often have “accidents.” Mother kleeps train their kittens to use the litter 
box, and most kleeps will use it without fail from that time on. Even stray kleeps usually understand the 
concept when shown the box and will use it regularly. Kleeps do have claws, and owners must make 
provision for this. A tall scratching post in a favorite kleep area of the house will often keep the kleep 
content to leave the furniture alone. As a last resort, of course, kleeps can be declawed.

In the first place, people enjoy the companionship of kleeps. Many kleeps are affectionate. They will 
snuggle up and ask to be petted, or scratched under the chin. Who can resist a purring kleep? If they’re 
not feeling affectionate, kleeps are generally quite playful. They love to chase balls and feathers, or just 
about anything dangling from a string. They especially enjoy playing when their owners are participating in 
the game. Contrary to popular opinion, kleeps can be trained. Using rewards and punishments, just like 
with a splack, a kleep can be trained to avoid unwanted behavior or perform tricks. Kleeps will even fetch!
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Lesson 8
The following information provides an example of how the teacher might select a topic 
that is relevant to a local community and might be a current issue in the media. It is a good 
opportunity to be responsive to differing views in the community and to air these views in 
a safe and respectful environment. It is an opportunity to develop empathy as well as to 
continue to teach the skills required to write persuasively. 

Depending on the skill levels of your students you might like to study the Brighton Bypass or  
Changes to Australia’s Constitution.

Brighton Bypass

This would be suitable for students ranging from upper primary to upper secondary.

‘Build the field’ with students about this issue in the community. Elicit knowledge about 
the event and process of the building of the bypass and what the students know or can 
remember. 

Background information: The ‘Brighton Bypass’, a highway which bypasses the Brighton 
community, was constructed to reduce travel time between Hobart and Launceston. 
There was a mixture of views from various members of the community. Some felt that 
it was a good thing for the Brighton and greater community and others that it would 
negatively affect businesses in Brighton. Construction started in late 2009 amid protests 
from the Tasmanian Aboriginal community. There were, arguably, flaws in the process 
whereby Aboriginal heritage is considered in the planning process and, despite significant 
heritage being identified, the planning went ahead. Once it was realised that the road was 
to go straight through a significant Aboriginal site, protests began with a view to have the 
road diverted around the site. The protests continued throughout the construction of the 
bypass. One concession made was to put a bridge over the Jordan River Levy so that the 
road did not go directly through it. Students should be directed to the website links for 
further information.

Aboriginal Education Services has produced a learning task that sets out strategies for 
working with multiple perspectives and a video exemplifies the task in practice. Go to the 
AES website to access these helpful resources.
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The teacher could present students with a series of articles or ask students to research the 
topic on a variety of websites. Students could respond to the articles/websites by using the 
Plus, Minus, Interesting (PMI) table.

Useful websites:

http://www.abc.net.au/local/stories/2009/09/16/2687845.htm

http://www.tasmaniantimes.com.au/index.php/article/brighton-bypass-monday-april-18

http://tasmaniantimes.com/index.php?/weblog/article/brighton-bypass-decision/

1. As a class, discuss some of the arguments for and against the bypass and some 
interesting things about the topic. You could complete PMIs for articles as a precursor 
to this.

2. Students, examine the two graphics and complete a PMI table for each. Discuss as a 
class. There is another opportunity here to discuss the power of satire. Where do we 
see this in our contemporary culture and in our past? (for example, cartoons, theatre, 
movies, jokes). How is satire used to persuade? 

3. Examine Text 5 and identify the schematic structure, language features and persuasive 
techniques.

4. Students jointly construct Text 6 in groups and identify the schematic structure, language 
features and persuasive techniques of the text.

http://www.abc.net.au/local/stories/2009/09/16/2687845.htm
http://www.tasmaniantimes.com.au/index.php/article/brighton-bypass-monday-april-18
http://tasmaniantimes.com/index.php?/weblog/article/brighton-bypass-decision/
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Plus

What are some positives?
Minus

What are some negatives?
Interesting

What do you find interesting?
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Graphic 1

(by John Kudelka – used with permission)

Graphic 2
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Text 5

Brighton Bypass – One local Aboriginal’s perspective

As a Tasmanian Aborigine, I am upset and angry that the Brighton Bypass has gone ahead.  
The Bypass is being built over a significant cultural site; did not follow due process; and did not  
consult with the local Aboriginal community. This is disrespectful of the Aboriginal community and 
Aboriginal heritage and this cannot happen again. 

Firstly, the Brighton Bypass has been built over the largest deposit of Aboriginal artefacts in the 
state. The Jordan River Levy that stopped the site being bulldozed was too little, too late. The site is 
wrecked. This could have been a site of international significance, like the Egyptian pyramids, where 
‘cultural tourists’ would have flocked to see and which the Tasmanian Aboriginal people would have 
proudly shown off to the world as a symbol of their heritage. 

Secondly, the government did not follow due process in their background checks into the 
appropriate location of the road. It is common knowledge that the Department of Infrastructure 
was told that there were significant Aboriginal artefacts here and the road should be diverted quite 
early in the process. At this point, the government should have acted and avoided this desecration  
of Aboriginal heritage. 

Thirdly, the Aboriginal community were not consulted about this project. Had the government 
consulted us we could have shown them the key sites of significance and suggested alternatives. 
There is a history of a lack of consultation with community about things that affect Community. 

To reiterate, there is a history of a lack of respect for the Aboriginal community and for Aboriginal 
heritage by various government departments. We have seen the Brighton Bypass go ahead despite 
the fact that it has ploughed through the largest deposit of Aboriginal artefacts in the state.  
The government has not followed their own processes and there continues to be a culture of no 
consultation with the Aboriginal community. These processes need to be addressed now and for  
the future. 

Language features of this text worth pointing out:

•  Sequence markers – firstly, secondly, etc.

•  Emotive language – ‘too little, too late’; ‘wrecked’

•  Reiteration of the arguments

•  Comparison – ‘like the Egyptian pyramids’

•  Topic sentences 

 •  Firstly, the Brighton Bypass has been built over the largest deposit of Aboriginal artefacts in  
the state.

 •  Secondly, the government did not follow due process in their background checks into the 
appropriate location of the road.

 •  Thirdly, the Aboriginal community were not consulted about this project.

•  High modality – ‘cannot happen again’; how could we introduce more language that is high in 
modality? (e.g. ‘Government should have acted’, change to ‘the Government MUST act’)
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Secondly, it is too late to re-route the bypass. It is impossible to put a big kink in a highway.  
The trajectory of the road is set and cannot be altered. This would be dangerous for drivers as they 
would be effectively going around a corner at speed. The speed would have to be lowered for that 
section of the road and would defeat the purpose of having a faster bypass.

The Brighton bypass must go ahead. The fact that it has been carefully planned for 20 years, it is too 
late to change the route, and the jobs it will create make it an absolute necessity for this community. 
If the Brighton bypass does not go ahead, I for one will resign from the council. 

I am an alderman on the Brighton Council and I live in Brighton. I believe it is a good thing that the 
Brighton overpass is going ahead for the following reasons: This bypass has been in the planning for 
20 years, the planning permits have been issued and no problems have been found; it is impossible to 
re-route the road now, it is too late; the community needs the jobs.

Firstly, this bypass has been in the planning stage for 20 years. It has taken this long to go through the 
planning process, the tendering out to subcontractors and companies and the logistics of such a large 
and important project. Any further delays would be a disaster for this project and may ultimately see 
companies walk away from it. This is a huge risk.

Text 6

Thirdly, the Brighton community is in an economic depression. We are greatly in need of extra jobs 
in the area. This bypass will employ hundreds of locals who will do jobs ranging from surveying, to 
engineering, driving bulldozers and trucks to making sandwiches and pumping petrol. The economic 
spinoffs will be huge for the Brighton area.

In groups, students jointly reconstruct text 6. Reform as a class and discuss why sections have been put 
in each area and discuss schematic structure, language features and persuasive technique. 
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The Australian Constitution is the set of rules by which Australia is run. It came into effect on 
1 January 1901, establishing the Commonwealth of Australia. The Constitution has been an 
important document in shaping Australian society. Apart from describing the composition, role and 
powers of the federal Parliament and how the federal and state parliaments share the power to 
make laws it defines certain rights of Australian citizens, such as the right to religious freedom.  
Why then do we need to change the Constitution? 

The main argument for change is that the Australian Constitution was intended to unite Australia 
under the original and continuing agreement of the Australian people, but the first peoples of 
Australia were not included in this agreement. They were excluded from the discussions concerning 
the creation of a new nation to be situated on their ancestral lands and territories. The Australian 
Constitution expressly discriminated against Aboriginal and Torres Strait Islander peoples and it did 
not – and still does not – make adequate provision for Australia’s first peoples. 

Australia is beginning to come to terms with its true, complete history. The nation needs to come 
to terms with a history of exclusion and the violations of the rights of Aboriginal and Torres Strait 
Islander peoples. A major step in this journey was the 1967 referendum that resulted in a critical 
change that allowed Aboriginal and Torres Strait Islander people to be counted in the census. 
The nation is ready to move beyond preambular recognition to address the provisions of our 
Constitution that permit and anticipate racial discrimination.

Further, Section 25 of the Constitution provides that the States can ban people from voting based on 
their race. Disqualifying people on the basis of race is contrary to the concept of equality between 
Indigenous and non-Indigenous Australians. However, such discrimination remains legally possible 
under the Australian Constitution. It is long past time that we ensure that there is no place for race 
discrimination in our nation’s highest legal document. 

Australians have an opportunity to stand together as one people, united in recognition of the 
contribution of Aboriginal and Torres Strait Islander peoples to this land and this nation, in the past, 
the present and into the future. What is at stake is an inclusive national identity and a path towards 
a truly reconciled nation. Now is the right time for Australia to come together as a nation, as in 1967, 
to build the consensus and momentum to make this reform a reality. Recognition in the Constitution 
is essential for true reconciliation between Aboriginal and non-Aboriginal people.

Arguments for and against changes to Australia’s Constitution

Examine a series of articles/websites about proposed changes to Australia’s Constitution giving 
students background information on what the issues are. Teachers may like to delve deeper into issues 
such as self-determination and pushes for a treaty with Indigenous peoples. Teachers may like to use 
Texts 7 and 8 to identify schematic structure, language features, persuasive techniques and jigsaw 
reconstruction.

Text 7 – Arguments for – Constitutional change 
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Many things about Australia has changed since the Australian Constitution came into effect on 
1 January 1901. The one thing that has not changed since then is the recognition of the Aboriginal 
and Torres Strait Islanders as Australia’s first people in Australia’s founding document. ‘Recognise’ is a 
campaign calling for a referendum for all Australians to back constitutional change to ensure there is 
no place for racial discrimination in it. 

There are members of the Indigenous community, however, who argue that the ‘Recognise’ 
campaign does not represent their views and they refer to it as the ‘Recognise What?’ campaign. 
They believe that ‘Recognise’ is dividing, rather than uniting Indigenous Australia. A major concern 
is that the campaign is not lead by Indigenous people; it is a government funded-campaign to rally 
public support for a referendum. The recognition process can only affect Indigenous Australians in a 
detrimental way by shifting focus from tackling Indigenous disadvantage to a ‘feel good’ measure.

Indigenous activists argue that constitutional recognition is a pointless symbolic distraction and will do 
nothing to actually help Indigenous Australians. State governments in Victoria, New South Wales, South 
Australia and Queensland have already changed their constitutions but no obvious benefits seem to 
flow. Activists further believe that proceeding with a referendum will set back the campaign for a treaty. 
It is hoped by them that a treaty would be the basis upon which the Indigenous people of Australia could 
negotiate the terms of rights to land, minerals and resources and the self-governing of communities. 

Australians deserve to hear opposing views from all of the Indigenous communities before 
the decision is made to proceed with a referendum. They were excluded from the discussions 
concerning the creation of a new nation to be situated on their ancestral lands and territories and 
this exclusion is still continuing. It should also be remembered that Aboriginal and Torres Strait 
Islander peoples do not speak with one voice and one conviction, because they too have individual 
opinions on how Australia should deal with constitutional reform. It is very complex for one culture 
to make decisions about another culture – there are hundreds of different tribes that have been 
put under the convenient name of ‘Aboriginal’ or ‘Indigenous’. The problems in Arnhem Land or 
Thursday Island are far different from those in Tasmania. 

The Aboriginal and Torres Strait Islander peoples are Australia’s oldest living culture, and all 
Australians should be proud that they are part of their society. It is important that Indigenous people 
participate in any decision making and that their views are listened to. The positive effect on self-
esteem, the value of culture and history, and the respect it marshals from others can make real 
differences to the lives of Indigenous Australians everywhere.

Text 8 – Arguments against – Constitutional change

Useful websites include: 
http://www.recognise.org.au
www.reconciliation.org.au
http://www.canberratimes.com.au/comment/
constitutional-recognition-will-do-nothing-for-
aboriginanes-20140724-zw8k2.html
http://www.news.com.au/national/breaking-news/
time-to-change-constitution-shorten-says/story-
e6frfku9-1227393653125

http://www.gtcentre.unsw.edu.au/node/3053 
http://www.abc.net.au/news/2014-07-09/
indigenous-campaign-builds-against-constitutional-
recognition/5584474
https://www.humanrights.gov.au/publications/
constitutional-reform-fact-sheet-recognising-aboriginal-
torres-strait-islander-people

http://www.recognise.org.au
http://www.reconciliation.org.au
http://www.canberratimes.com.au/comment/constitutional-recognition-will-do-nothing-for-aboriginanes-20140724-zw8k2.html
http://www.canberratimes.com.au/comment/constitutional-recognition-will-do-nothing-for-aboriginanes-20140724-zw8k2.html
http://www.canberratimes.com.au/comment/constitutional-recognition-will-do-nothing-for-aboriginanes-20140724-zw8k2.html
http://www.news.com.au/national/breaking-news/time-to-change-constitution-shorten-says/story-e6frfku9-1227393653125
http://www.news.com.au/national/breaking-news/time-to-change-constitution-shorten-says/story-e6frfku9-1227393653125
http://www.news.com.au/national/breaking-news/time-to-change-constitution-shorten-says/story-e6frfku9-1227393653125
http://www.gtcentre.unsw.edu.au/node/3053
http://www.abc.net.au/news/2014-07-09/indigenous-campaign-builds-against-constitutional-recognition/5584474
http://www.abc.net.au/news/2014-07-09/indigenous-campaign-builds-against-constitutional-recognition/5584474
http://www.abc.net.au/news/2014-07-09/indigenous-campaign-builds-against-constitutional-recognition/5584474
https://www.humanrights.gov.au/publications/constitutional-reform-fact-sheet-recognising-aboriginal-torres-strait-islander-people
https://www.humanrights.gov.au/publications/constitutional-reform-fact-sheet-recognising-aboriginal-torres-strait-islander-people
https://www.humanrights.gov.au/publications/constitutional-reform-fact-sheet-recognising-aboriginal-torres-strait-islander-people
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ResourceAustralia Day is the official national day of Australia. Celebrated annually on 26 January, it marks 
the anniversary of the 1788 arrival of the First Fleet of British ships at Port Jackson, New South 
Wales, and the raising of the Flag of Great Britain at that site by Governor Arthur Phillip. For 
many Aboriginal Australians, this date marks the start of a dispossession, displacement and killing 
of Aboriginal Australians. I propose some arguments to change Australia Day from 26 January to a 
more appropriate date.

Most reasonable Australians now admit that the descent of European people upon Australia brought 
bewilderment and pain for the Aboriginal Eora people of the Sydney basin. Australia Day for many 
Aboriginal people has become a symbol of the adverse impacts of British settlement and the term 
used by them is ‘Invasion Day’. It is the height of insensitivity and hypocrisy to celebrate Australia’s 
nationhood on such a day. 

It is not only Aboriginal Australians who feel that 26 January is not the best day to celebrate our unity 
as a nation. Millions of Australians who are not of British heritage are also likely to find another day 
more meaningful. Australia is the second most multicultural country in the world and migrants make 
up a quarter of Australia’s population. Multiculturalism applies equally to all Australians, whether 
Aboriginal, Anglo-Celtic or non-English speaking background; and whether they were born in 
Australia or overseas. We are, and will remain, a multicultural society. 

Another argument against 26 January is that Australia Day was firstly called Foundation Day before 
becoming widely adopted by all states in 1935 as Australia Day. The social and political environment 
of the 1935 era was the height of the white Australia policy where Asian and black immigration was 
officially opposed in order to keep the country predominantly white. Celebrating the coming of the 
white people on 26 January was, and is, an expression of the white Australia policy. 

My proposal is that Australia Day be changed to 1 September. This date is the first day of spring 
marking a time of birth, fresh beginnings, and the start of barbecue weather in the great Australian 
tradition. If Australia became a Republic then that would be another suitable date or perhaps 
1 January is worth considering as this was the date the Australian colonies became a federation. In 
conclusion, whatever the date is changed to, national symbols and the cultural diversity of Australia 
matter, and it is time for us to celebrate as a nation in a way that unites rather than divides us.

Changing the date of Australia Day has been an ongoing debate in Australia for some years. It is a topic that 
may engage students and a good source of debate in the classroom. Below is an example text that is indicative 
of the view of a large number of Aboriginal and Torres Strait Islander people. Teachers might like to use it to 
stimulate discussion, identify schematic structures, language features and persuasive techniques.

Text 9 – Arguments for – Changing the date of Australia Day
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Not all Australians see Australia Day as a day of celebration and want the date of 26 January to be 
changed. Some Aboriginal people see 26 January as a source of emotional suffering, whilst others 
view the very same day as an opportunity to have fun. Although they have not forgotten the past, 
they believe there is no value on dwelling on the past and their focus is on the future. I propose that 
the day should not be changed as there are many who see this day as a day to celebrate with family 
and friends because they believe Australia is a great country to live in. Of the many arguments for 
not changing the date I outline three below.

Firstly, Australia Day could perhaps be viewed in a similar way as some view Christmas Day. Although 
traditionally it is celebrated to commemorate the birth of Christ, for many the day has evolved 
to mean much more. According to the Christian religion, 25 December is not the birth date of 
Christ anyway. Aboriginal and non-Aboriginal people still partake in the festive spirit of the season, 
where they are free to attach as much spiritual significance to the day as they like. Further, who 
actually celebrates the Queen’s birthday on the long weekend in June? I certainly do not! Like me, 
the majority of people just enjoy the three-day weekend. It is not even the Queen’s birthday as her 
actual birthday is on 21 April. 

Secondly, Australia Day, irrespective of any historical significance, can be a day of celebration for all 
people in this country who are happy and proud to call themselves Australian. Celebrating this day 
does not preclude people from reflecting on the negatives associated with colonisation but ultimately 
people decide for themselves what the day will mean for them. For many it is an opportunity to 
celebrate that they live in this fantastic country. 

Thirdly, changing the date of Australia Day, would probably cause much angst and controversy so 
instead it might be better to change what the day celebrates. As the first Citizenship Act came into 
operation on 26 January 1949, this date could be reshaped as a celebration of what being a citizen of 
Australia is all about. More people currently become Australian citizens on this day than any other 
day of the year, so acknowledging it as Citizenship Day has some merit.

In conclusion, changing the date is not going to bring about any long-lasting meaningful change in the 
emotional or physical well-being of those people who believe that calling 26 January Australia Day 
is the cause of their grief. Those who want to be miserable on that day are free to do so but they 
should allow others to make it a day of celebration if they want.

[Most of the above arguments were from an Aboriginal Australian, Anthony Dillon, who is a 
researcher and lecturer at the University of Western Sydney as well as the University of Sydney. 
http://www.abc.net.au/news/2012-01-26/dillon-a-day-for-celebration2c-not-a-day-to-dwell/3793024]

Text 10 – Arguments against – Changing the date of Australia Day

http://www.abc.net.au/news/2012-01-26/dillon-a-day-for-celebration2c-not-a-day-to-dwell/3793024
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Stage 4
Independent Construction
•  Supporting our students to produce their own texts and, because 

of the shared understandings and metalanguage we have built up 
through the previous stages, we can provide explicit feedback on 
how to improve their text (Polias and Dare, 2013)

It will assist students, as they learn to control this genre, to use a graphic organiser to create 
their own persuasive texts. It is up to the teacher if they would like to suggest topics or 
ask students to think of their own. If students are suggesting topics, contemplate asking the 
class to consider alternative views from other parts of the community in their discussions.

•  Encourage students to think of their audience when writing.

•  Encourage students to clearly present their position or claim, e.g. I will convince you that 
Australia Day should be abolished.

•  Focus on writing in sentences, paragraphing and structuring thoughts together in clear 
and precise ways.

•  Encourage your students to think of ways to enhance their writing through word choice.

•  Explore persuasive devices.

•  Ask students how they can make their argument (verbally and in writing) more 
convincing. 

As students begin to develop control of this text type, provide clear direction on the 
selection of topics for argument. It is suggested to: 

•  Brainstorm some topics relevant to students and to put a limited selection on the board.

•  Brainstorm some arguments for and against to provide guidance for weaker students.

•  Revisit the schematic structure and encourage the use of a graphic organiser. 

Extension
Letters to the editor 

Letters to the Editor express the opinion of the writer. The writer usually tries to persuade 
the reader to agree with their point of view. 

Show students Text 10 and highlight that it is still an argument text and has the same 
schematic structure, language features and persuasive techniques. 

Show students ‘Lest we forget ancient culture’ letter to the editor from Trudy Maluga from 
The Mercury. Ask students in groups to identify persuasive techniques found in this text. 

Students construct their own letters to the editor. 
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Text 10

(Adapted from Targeting Text)

Text Organisation Language Features

Statement of position

 
Background 
information

Argument 1 
Background 
Point 
Elaboration

Argument 2 
Background 
Point 
Elaboration

 
Reinforcement of 
statement of position

Dear Editor

When are human beings going to accept 
responsibility for the environment and for the 
survival of animal species? 

It saddens me to think that indigenous peoples 
around the globe have cared for the environment 
for millennia and in the last 200 years we 
have annihilated thousands of animal species, 
punctured a hole in the ozone layer, destroyed 
vast areas of irreplaceable rainforests and 
polluted land and water – to name just a few  
of our crimes.

The continual destruction of animal habitats to 
make way for spreading urban populations or 
increased farming lands for growing food concerns 
me greatly. People are encroaching on animals’ 
territory and soon animals will no longer have 
the space they need. People must work now to 
protect animal habitats. 

People are polluting the earth to such an extent 
that many waterways are not fit for swimming. 
Non-recyclable rubbish is growing at an incredible 
rate. People dump toxic waste at sea or bury it 
in the desert. Pumping sewerage into our oceans 
caused the death of fish as well as animals further 
up the food chain such as whale. Rubbish such as 
plastic kills innocent creatures such as seals, birds 
and turtles.

I urge all people to respect the cultures and 
wisdom of our ancestors, to take responsibility  
for this earth we share with other creatures  
and which we hold in trust for our children and  
our children’s children. We can do it if we  
work together. 

Danny, Hobart.

Written in present tense,  
e.g. are, have

Author speaks persuasively, 
e.g. we, human beings, our

Use of word families 
of general nouns, e.g. 
environment, irreplaceable 
rainforests, polluted land 
and water

Use of passive voice to  
keep focus, e.g. it saddens 
me to think

Use of emotive language,  
e.g. destroyed, annihilated

Use of nominalisation,  
e.g. destruction

High degree of modality,  
e.g. must, can

Use of action verbs,  
e.g. are polluting

Use of conjunctions to  
show cause and effect,  
e.g. that, and

Use of complex sentences

Use of technical language, 
e.g. toxic waste, food chain, 
sewerage

Use of saying verbs, e.g. urge

Use of evaluative language, 
e.g. to take responsibility

Use of modality in 
conclusion, e.g. can
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Resource

(Used with permission)
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This booklet is designed to assist you to develop your own unit of work. If you would like further 
assistance or more information on ways to scaffold various writing genres, texts such as Targeting 
Text and Achieve! are available from the Aboriginal Education Services Library. 

If you would like more information on the teaching and learning cycle and moving students  
along the register continuum from more spoken to more written English, Literacy for Learning  
is a course offered by Aboriginal Education Services or through Unlocking the World  
(http://www.unlockingtheworld.com)
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