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Preface 

 

This document is intended to provide my students with information about my philosophy and methods 

of teaching. It is my on-going attempt to formalise and codify how I approach my profession. Having 

attended the Global Colloquium for Participant-Centred Learning at Harvard Business School in July 

2009, I have raised the standards that I try to attain. However I have also evolved my style to focus 

more on practice, and less on explaining what I am doing. I am writing this so that I can use class time 

to concentrate on teaching.  
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Words from a pioneer of business education 

 

 
“We do not ask of any student more than [we] can promise. Industrial 

economy will tell you how wealth is formed and distributed, but if you 

wish to produce wealth it is not enough to know this science; you must 

practice its precepts. It does not give you the instruments for making your 

fortune, but it tells you what these instruments are. That is not everything, 

but it is something… 

… while severe moralists reproach [people] in vain for listening only to 

their own interest, let us show them what a rightly understood interest is. 

Let us prove to them that, although in some particular cases bad men 

have profited from crimes and injustice, yet on the whole the gain to be 

enjoyed most securely, most peacefully, and for the longest time, is the 

gain properly acquired. This form of acquisition is always the most 

favourable to society; it is one of the truths that appear most often in a 

study of the methods and results of industry… 

… May these thoughts, [my students], strengthen you in your noble 

resolution to be useful to society by the very efforts that make you useful 

to yourselves. Be assured that when active in industry you will be 

working at the same time for morality and happiness, for the public as 

well as the private good.” 
 

JB Say, in his introductory lecture at the Conservatory of Arts and Trades, 

December 2nd 18201 
 

                                                             
1 Cited by Palmer, R.R., 1997, J.B. Say: An Economist in Troubled Times, Princeton University Press, 
p.124 
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Statement of intent2 

 

To become an effective teacher I endeavour to: 

 

1. Make learning engaging 

2. Demonstrate passion for the material 

3. Know my subject matter 

4. Be organised 

5. Recognise and acknowledge student’s progress 

6. Treat all students with respect 

7. Treat all students fairly 

8. Believe that all students are natural learners 

9. Enjoy being with students 

10. Put priority on individual learning 

 

                                                             
2 Taken from Nater, S., and Gallimore, R., You Haven’t Taught Until They Have Learned: John 
Wooden’s Teaching Principles and Practices, Fitness Information Technology, Incorporated (October 
2005) 
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Advising 

 

The main downside to working in a business school is that you’re less likely to be in a position to 

spend three years working with undergraduates, and supervise PhD theses.  

I think there are three ingredients for success: 

 

1. Choose an insightful research question in an interesting topic 

I consider the power of economic reasoning to stem from its applicability, and therefore take a broad 

and eclectic position of what would constitute suitable subject material. For a general management 

thesis I don’t require students to work on the same research topics that I do. Indeed, there are several 

topics that I have thoughts and ideas on which I’d be delighted to see students run with. It is important 

to stress that an interesting topic is a necessary but not sufficient condition. You also need to identify 

an interesting research question within that topic. 

 

2. Utilise the right methodological framework 

Although I’ve created an online course on Analytics my methodological interests are in qualitative and 

comparative methods. Especially for general management students I think case studies are a great way 

to get an empirical background 

 

3. Demonstrate competent project planning 

This is crucial because it determines whether the experience is enjoyable or not. The following are 

necessary (but not sufficient) characteristics you need to have: 

• Enthusiasm for the research question (and not just the research topic) 

• Genuine desire to have research published 

• Ability to self-motivate 

• Swift communication 

 

For links and further resources see: https://anthonyjevans.com/thesis-supervision/ 
 

Some pearls of wisdom: 

• “The legacy of an economist is his former students” 

• “Thinking without writing is merely daydreaming” 

• “All writing is work and all work is work in progress” 
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Writing reference letters 
 

I tend to be flattered when students ask to use me as a reference, but I broadly subscribe to Deidre 

McCloskey’s claim that “the soliciting and writing and reading of unpaid letters of recommendation is 

a scandalous failure of common sense.”3 So although I dislike the practice, I am always willing to write 

letters for students. 

 

My responsibility is to offer an honest and fair reflection of my opinion. I take this task seriously and 

will not write shallowly. I will always aim to cover the following: 

1. How long I have known you, and in what capacity 

2. Broad indicators of you relative performance in my classes 

3. Qualified judgement regarding your personal attributes and suitability for the job 

 

Typically your potential employer is seeking a confidential dialogue, and therefore I prefer to deal with 

them directly. Any correspondence I receive will be dealt with promptly and responsibly, so you can be 

confident that if you put me as a reference, and if the company contacts me, you do not need to manage 

that process. I will take care of it. But if you require a generic letter (that you can use for multiple 

employers) you should realise that I will be less likely to stray into the third area of feedback.  

Recently students have begun requesting recommendations through social networking sites such as 

LinkedIn. My policy is not to satisfy these requests for two main reasons, (i) there are established 

channels for recommendation letters and I find generic and publicly available missives to be tacky and 

bland; (ii) these are very low cost to request but take time to complete. I simply don’t have time to get 

into this habit.  

 

 

                                                             
3 McCloskey, D., “The Random Insanity of Letters of Recommendation” The Chronicle Review, March 
1st 2002; [http://chronicle.com/free/v48/i25/25b01401.htm] 
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 Examinations 

 

 

 

 

 
”Exams are poison” 

David Starkey 

 

I used to fervently adhere to David Starkey’s view, above. However, reading Tim Harford’s Messy 

opened my eyes to the idea that the best form of assessment is “constructive ambiguity of randomly 

timed tests of arbitrarily chosen areas” (p.186-186), and that exams can perform this function. To be 

effective they require certain safeguard, such as: 

- A syllabus to list potential topics 

- A consistent history of previous exam papers 

- Independent external examiners 

- An appeals process 

The problem with these safeguards is that they are bureaucratic and thus impinge innovation. So, I’m 

still not a fan of the exam. But for routine courses, I do see usefulness. 
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Grading  

 

Grade Symbol Comments 
Fitted 

proportion 

A 

(70+) 

✓✓ 
• An original, thought-provoking answer that draws 

heavily on wider knowledge of theory and history 
10-20% 

B 

(60+) 
✓ 

• Competent response demonstrating an understanding 

of the material 60-80% 

C 

(50+) 
 • Turned up and paid attention 10-20% 

£D 

(<50) 
✗ • Oh dear… Not fitted 

 

If our admissions department are effective students shouldn’t be failing modules due to insufficient 

capabilities. If it’s a personal problem (e.g. physical or mental illness, family bereavement, divorce) 

these are valid excuses to be allowed another opportunity to complete the program, but should not be 

considered as a justification for a “free pass”. I expect a high completion rate (e.g. >95%) where 

students only fail to complete due to rare attitude or disciplinary problems.  

 

I mark exams that ask essay questions in the following manner: 

1. Gain experience of the appropriate expectation regarding the class (this could involve relying 

on previous experience or skimming a sample of the examination papers) 

2. Grade each separate question as an A, B, C or D (see above) 

3. Create an average of all attempted answers (/100) 

4. Validate that the final grade is reflective of the paper as a whole 

5. Try to find a colleague to verify that (i) the numerical calculations are correct; (ii) all pages 

have been looked at, (and if I can’t I do this for a random sample myself) 

6. Write to all students with general comments and proposed solutions so that they understood 

what would have been required to reach an ‘A’. 
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On plagiarism 

Let’s say that you are writing a report on the state of the UK economy. As part of your research you 

read the Bank of England’s Inflation Report, and notice the following comments (p.5): 

 
There are essentially three ways to incorporate these insights into your report. Each of them is 

acceptable, but require different methods of citation.  

 

Option 1: General incorporation 

Most of the information in here is general and does not require citation. You could say: 

“The UK economy has grown quite strongly in the second half of 2013”. 

 

Option 2: Paraphrase 

You may wish to utilise some of the specific points being made, but can put it into your own words. 

However you must acknowledge the source. For example: 

“Much of the economic expansion in the second half of 2013 came from domestic demand, as 

a result of a recovery in credit conditions and lower uncertainty (see “Inflation Report” Bank 

of England, November 2013) 

 

Option 3: Direct quote 

If you wish to use the exact same words then you must show that it is a quote. E.g.: 

“According to the Bank of England, “The gathering pace of expansion during 2013 was 

supported by an increase in domestic demand” (“Inflation Report” Bank of England, 

November 2013, p.5)” 

 

Depending on the formatting required for your assignment, you might need to provide the citation 

details in the text, in a footnote, or in an endnote. You should always ask for further guidelines if you 

are not sure, and I recommend the plagiarism advice from the University of East Anglia 

[http://www.uea.ac.uk/plagiarism/awareness_overview]. 
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Taking notes 

I don’t make raw slide decks available to students because I believe it reduces the necessity to take 

notes during class. I believe that the content used for revision purposes should be student created, not 

instructor fed. The problem with this is that many students lack training in note taking and  

Dunlosky et al (2013)4 survey a number of learning techniques, and find that “most students report 

rereading and highlighting, yet these techniques do not consistently boost students’ performance” (p.5). 

Their study is narrowly focused on the retention of factual knowledge, which isn’t the main aim of my 

courses, but I found several of their points useful: 

• Writing a summary is beneficial because it allows the extraction of meaning and 

organisational processing. 

• Summaries and note taking are better than verbatim copying. 

• But the quality of the summary matters a great deal. Summarizing is a useful practice for 

students who already possess those skills, but they can be hard to develop.5  

• Highlighting and underlining appeal to students because they are simple to do and don’t 

require any additional time to simply reading a document.  

• They way in which students highlight material is typically unhelpful. 

o As my own annotated copy of the article implies6, I believe there is value in 

annotating text. And as the authors concede, they only look at underlining and 

highlighting as a separate action to note taking (and I’m not sure how many students 

make annotations without that being part of a note taking strategy). Still, the main 

value of my annotations were to enable me to write what you are currently reading. 

My underlining helped me to write a reflective piece, but perhaps didn’t aid my 

retention of the material. Which begs the question – if we can utilise the concepts 

that we are reading, do we need to remember them? 

• Highlighting text can make it “pop out” and aids memory for the marked content. 

• Students who mark that content themselves benefit more than merely reading marked text.  

• But only if they highlight the right concepts. Some students mark too much, some not enough, 

and some the wrong things. Active highlighting is no better than reading pre-highlighted text 

if the person doing the highlighting is better skilled than the student. Indeed, if material has 

been highlighted by the instructor this can improve test scores. 

o In my textbook, Economics: A Complete Guide for Business I decided to put key 

terms in bold. I had considered leaving this as an activity for students, (in which case 

I’d have limited them to 1 or 2 concepts per page, but ultimately judged that it is 

more useful (not to mentioned more appreciated) if I do it on their behalf. 

                                                             
4 Dunlosky, J., et al (2013) “Improving Students’ Learning With Effective Learning Techniques: 
Promising Directions from Cognitive and Educational Psychology” Psychological Science in the 
Public Interest, 14(1):4-58 
5 My attempt to improve the quality of a summary is the One Pager 
[https://anthonyjevans.com/writing-one-pagers/] 
and the Business One Pager [https://anthonyjevans.com/business-one-pagers/] 
6 See https://twitter.com/anthonyjevans/status/1252580790585696259. 
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• Highlighting can reduce student’s ability to make inferences about the text (i.e. it promotes a 

superficial engagement that draws attention to isolated facts rather than a connection between 

concepts).  

• Rereading is a very common tool used by students, and there is evidence that it can be 

beneficial, albeit with diminishing returns (i.e. a second reading is much more useful than a 

third or fourth). If used, it should be spaced, and students should realise that there are better 

alternatives available.  

o I wonder if studies showing the impact of rereading control for how well written the 

text is in the first place. Given that course material is increasingly well written (i.e. 

Harvard cases are more engaging than traditional textbook content), the benefits of 

rereading should presumably decline.  

• Practice tests trigger elaborative retrieval processes and enhance learning and retention.  

They benefit learning even if the format of the test is inconsistent, and tests with more 

generative responses (e.g. recall or short answer) are better than those that are less generative 

(i.e. fill in the blank or recognition). The longer the gap between content and practice test the 

better (for subsequent knowledge retention) – i.e. it’s better for tests to test content from 

previous classroom sessions. Practice testing with feedback is better than no feedback. And 

delayed feedback is better than immediate feedback. 

o Practice tests are defined as “a low-stakes activity outside of class” as opposed to “a 

summative assessment administered by an instructor in class” and encompass “any 

form of practice testing that students would be able to engage with on their own”.  

o The authors provide examples of how students can create flashcards, or use Cornell 

style notes as a basis for self-testing.7 But not only is this reaffirming the benefits of 

note taking, in most situations where students take a practice test it will have been 

built by their instructor or textbook author. It seems odd to compare a student’s 

ability to take their own notes with their utilisation of tests that have been provided 

by an expert. We should really be comparing student notes purely with student 

generated tests. When my students tell me that they’d like additional test questions I 

say, “great idea, go right ahead!”.  

• A clear message is to find ways to incorporate lots of regular low stakes testing of content 

spanning previous sessions. In my Quantitative Methods course we began each class with a 

short fun quiz based on the previous weeks material. Students seemed to enjoy it.  

• This creates a conundrum – practice tests are effective when the stakes are low, but if the 

results aren’t counted as part of the grade students won’t complete them. Perhaps the trick is 

to grade based on quiz completion rather than quiz score.  

• Distributed learning tends to give better results than close succession. This fascinating chart 

(p.36) suggests that running sessions on consecutive days yields better results when tests on 

those days, but performance dramatically declines once students have to return to the content 

at a later date.  
                                                             
7 See https://twitter.com/InnesAlison/status/914630487020380161 
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• Evidence suggests that: 

o “To learn something for 1 week, learning episodes should be spaced 12 to 24 hours 

apart; to remember something for 5 years, the learning episodes should be spaced 6 

to 12 months apart” (p.37). 

• But maybe the goal isn’t knowledge retention but embeddedness. If the purpose of the course 

goes beyond the memorisation of key facts I believe the benefits of concentrated learning 

become larger. Even though our campus teaches in 3 hour blocks I have increasingly utilised 

back to back sessions. This means that my students don’t have anything else to do that day, 

and aren’t thinking about the subject they’ve come from or the one they are going to. I feel 

that I have their attention and we can relax more.  

• One thing to keep in mind from all these studies is that there can be a disjoint between student 

performance and their self-perceived satisfaction. Students report that they prefer to cram 

before exams rather than space their learning out over a longer period, even though this lead 

to poorer performance. Perhaps the solution is better training at study skills. Something that 

higher educational establishments typically assume that students already possess, even though 

high performing high school students are used to instructor-led learning and may well lack the 

self-directed skillset that is required in university settings.  

• I’m keen to understand how students engage with the material I provide them. I offer students 

a service, which is if they send me their notes I will provide an assessment and give feedback. 

Very few students take me up on this. I would like to understand more about how they study. 

But I do try to do the following, where appropriate: 

o Provide a practice test for each session, and encourage students to take it some time 

after (but before the subsequent one).  

o Refer back to previous problems and concepts where the material is related. 

o Embed the most important concepts or topics into successive sessions. 
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Class expectations 

 

 

 

“Teachers are not gods; they 

cannot create interest out of 

nothing” 

 
Don Finkel (2000, p.12) 
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Avoid failure 
 
From a course syllabus of my former graduate teacher, Prof. Richard E. Wagner: 
 
 
 

Please note that my interest in the work we do this semester is in 
helping you to acquire the habits and practices of success. I have no 
interest in failure. For this reason, I do not accept late work, nor do I 
give incomplete grades. Tardy work and incomplete grades are facets 
of a repertoire of failure which I will not countenance. If you are 
scheduled to give a paper at a conference but find you aren’t ready to 
do so, you won’t be given an incomplete and the conference will not be 
rescheduled to accommodate you. So don’t ask for incompletes or turn 
in late work. 
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Lectures 
 
 
“Lecture has come under attack recently. ‘Flipped learning’ is the current buzz term among higher-

education reformers. We old-fashioned chalk-and-talk professors are told that we need to stop being 

the ‘sage on the stage’, but should become the ‘guide on the side’, helping students develop their 

problem-solving skills. Lecture, we are told, is an ineffective strategy for reaching today’s young 

people, whose attention span is measured in nanoseconds. We should not foolishly expect them to 

listen to us, but instead cater to their conditioned craving for constant stimulation. 

 

Hogwash. You need to learn to listen. The kind of listening you need to learn is not passive absorption, 

like watching TV; it is critical listening. Critical listening means that you are not just hearing but 

thinking about what you are hearing. Critical listening questions and evaluates what is being said and 

seeks key concepts and unifying themes. Your high school curriculum would have served you better 

had it focused more on developing your listening skills rather than drilling you on test-taking. 

 

Keith Parsons 8 

                                                             
8 Parsons, K.M., “Message to My Freshman Students” May 2014 
[http://www.huffingtonpost.com/keith-m-parsons/message-to-my-freshman-st_b_7275016.html] 
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Being a Wertfreiheit teacher 

 

In his 1884 Untersuchungen Carl Menger included an appendix that briefly but very clearly 

criticized the tendency of the German “historical” economists to confuse ethical positions with 

the conclusions of economics. At that time holders of chairs of economics at the German 

universities considered themselves social reformers. They fused their economics with their 

personal views on social justice and morality. In their lectures they reportedly permitted their 

emotions free rein. Adolf Wagner, for example, would shake his fist at imaginary opponents 

of his proposals. Other professors would lecture as if addressing preelection meetings, to the 

cheers of their students. It was with this style of economic discussion that Menger was 

expressing his disenchantment. 

Israel M. Kirzner, “Philosophical and Ethical Implications of Austrian Economics” in Edwin G. Dolan, 

The Foundations of Modern Austrian Economics [1976] 

 

I want to convey my passion for the material to students, but am wary of being seduced by the sort of 

response Adolf Wagner touted. This is why I try to structure discussions (and in particular exams) in 

the following way: 

• Present one side of the issue 

• Present the other 

• Provide your personal judgment 

 

I also attempt to do the following: 

• Don’t share my opinion, act as Devil’s Advocate and get them to explore their own arguments 

in depth. The instructor should ask the questions, the student should provide the answers. 

 

 

Statement on values: 

Economics is a value free science. This means that the findings of economics are true regardless of the 

ethical beliefs of those who conduct the analysis. For example, we can use economics to understand the 

expected consequences of a particular policy, such as a minimum wage. But our economic judgment 

about the desirability of such a policy is based purely on whether it achieves the goals of the decision 

maker. Perhaps a more important issue is whether those goals are the right ones, and this requires an 

ethical debate. But as an economics course we won’t venture into that territory. This isn't because 

ethical dilemmas aren't important - on the contrary they are so important they warrant attention with 

specialist instructors, where a thorough understanding of economics can be used as an input. In other 

words we use economics to inform our value judgments. 
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Career advice 

 

 

 

 

• Follow your passions – this makes it easier to work harder than others 

 

• Be accountable – when you put your name on something you take credit for success and 

accept responsibility for failure. (This may also help you to take your job seriously but not 

yourself). 

 

• Find leverage – how do you create value while asleep? In a creative industry, this may be 

through recorded music, books or video content. In a business, it demonstrates the power of 

management, and directing others toward value enhancing activities.  

 

 

 

 

 

 

 

I heard this advice from the conversation that took place at the end of Episode 3 of the Hash Power 

podcast. The context was a discussion of how the job market was historically quite constrained but as it 

has become increasingly global it pays to find a career that allows you to double down on your unique 

strengths.  
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Life advice 

 

It’s not a mystery.  

 

1. Physical wellbeing 
 
Eat healthy food and get plenty of exercise 

 
 
 

2. Mental wellbeing 
 
Seek intellectual stimulation 
 

 
 

3. Social wellbeing 
 
Try to walk in other people’s shoes 
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Advice for MBA students 

 

 

“The best way to be successful over time is to focus on creating 

real value, not the illusion of value. Contribute to prosperity and 

make people's lives better. Be more efficient at using resources 

to create goods and services that are more highly valued than 

those of your competitors. Go in the direction of your ability 

and competency” 
Charles Koch, CEO, Koch Industries 

 


