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Introductions 

• I am very happy to be here speaking with all of 

you today! 

• My background

Who Are You? 

A. Administrator

B. Academic Advising

C. Admissions/Enrollment Management

D. Student Affairs

E. Faculty

F. Other (please specify)

Using the chat feature, please let us know who is 

participating from your institution today.

Learning Outcomes  

• Discuss the history of FY courses in higher 

education, including the various models used 

today

• Describe the benefits of implementing a 

community college FY course

• Explain the development and implementation of 

one model of an FY course at one large urban 

community college

Learning Outcomes continued…  

• Brainstorm methods to document student 

success for an FY course

• Share ideas for best practice 

Please! 

• Use the chat feature to ask questions during the 

presentation. There will be time at the end for 

questions also! 
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Tinto: Leaving College (1987)

• Page 6 of this book, Vincent Tinto noted:

“Decisions to withdraw are more a function of 
what occurs after entry than of what precedes it”  

Chat Question:

• Why do our students leave, drop out, or 

otherwise not complete degrees or programs? 

(Use the chat feature to list some reasons!)

Roueche & Roueche, 1993

… “we are looking at a new generation of adult 

learners characterized by economic, social, 

personal, and academic insecurities”  (Page 246)

• Worse today? 

Historical Perspective 

• Prior to 1940, courses for first-year college 

students very popular

• Typically called “Life Adjustment” or “Freshmen 

Orientation” courses 
• Courses focused on needs of students (consumer training, 

communications, time management, etc.)

» Brubacher, J.S., & Rudy, W., 2005

» Gordon, 1989  

Early 1900’s

1911: First orientation 
course offered for credit 
at Reed College

1938: orientation course 
required for 9 out of 10 
freshmen

W.G. Clippinger, 1926:

• Orientation courses 

were meant to “orient 

the student” and “to 

orient is to face the 

orient, that is, the 

east.” 

• “To face the east is to 

get one’s bearings.” 

• “The most important 

adjustment is not 

physical, but 

intellectual.” 
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Post 1940’s….

• Decrease in life adjustment or freshmen 

orientation courses 

• By 1960’s, courses obsolete 

• Why? Use chat feature to post your best guess! 

Re-Emergence 

• Orientation courses for new students re-

introduced in 1970’s

� 1972----University of South Carolina offered freshmen 

seminar (University 101)

Today

• First-Year Experience courses or seminars are 

offered at most 4-year institutions 

• Increase in offerings at 2-year colleges

• Purpose: Same as 100 years ago---To help new 

students adjust to the college environment, 

hopefully increasing retention, graduation rates, 

and general life skills depending on the course 

or seminar objectives

Student Retention Variables

� Student characteristics 
• Before entering college (personal, demographic, 

cultural, academic preparedness) 

� Type of institution selected 
• Institutional size, curricular emphasis, purpose

� Experiences when they begin
• What happens to them after they enroll (interactions 

with other students, faculty, staff; extracurricular 
activities)

� Upcraft and Gardner, 1989

� Kuh et al., 2007

Levitz & Noel, 1989

… “fostering student success in the freshman year 

is the most significant intervention an institution 

can make in the name of student persistence”
Page 65

Questions? Comments? 
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Models (Mamrick,2005)

Extended Orientation 
Seminars (Aka College 

Survival, Student Success) 

� Introduction to Campus 
Resources 

� Time Management 

� Academic and Career 

Planning

� Learning Strategies

� Introduction to Student 
Development Issues 

Academic Seminar

• Generally the same course 
content across sections, 

often part of a general 

education requirement

• Primary focus on academic 
theme/ discipline including 

critical thinking and 

expository writing

Models (Mamrick,2005)

Pre-Professional or 
Discipline-Linked 
Seminars

� Prepares students for a 

specific academic major 

or discipline.

Basic Study Skills 

Seminar

� Offered to academically 

underprepared students

� Focus is on basic 
academic skills such as 

note-taking, reading, etc.

Variations in FY/FYE Models 

� Course titles

� Required Audience

� Number of credit hours

� Who teaches the course

� Curriculum (topics covered, text used)

Who Teaches FY/FYE Courses or 
Seminars? 

• Depends! 

� May include only 
professional staff 

(academic advising, 
etc.) 

� May include only 
faculty from various 
disciplines 

� May be a combination 
of both

Chat Question: 

• Based on your experience with first-year 

students, what should be included in any first 

year course or seminar? 

Example: One Model

• 2003---Committee formed (faculty from a variety 

of disciplines, professional staff, administration)

� Reviewed existing courses on campus---many found, 
5 reviewed

� Reviewed FY/FYE courses offered at other 2 and 4-

year institutions (15 total) 
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What was reviewed? 

� Course titles

� Required Audience

� Number of credit hours

� Who taught the course

� Curriculum (topics covered, text used, grading)

� Success data (when available)

Additional points…

• Curriculum

� Some used text, some 

did not; 

� Some were pass/fail, 

others letter grade 
given

• Data

� Very few colleges 

collected data

� Average for those 

reported: 

• Retention data (one 

academic term to the 
next---88%) 

• Retention data (year-to-

year---74%)

Our FY Course

• Course Title:  Student Success 

• 2 credit hour course on quarters, went to 1 credit 

hour after semester conversion 

• Letter grade issued

• Initially required for most academic programs, 

decreased number after semester conversion

• Instructors included faculty, professional staff 

(academic counselors)

� Training for all mandatory!

Course Syllabi Objectives

• Identify and use appropriate college resources and 
student activities to promote goal attainment

• Examine interpersonal issues related to the diversity of 
peoples, cultures, and ideas

• Identify and apply individual learning styles and 
personality type to adapt to various learning situations

• Identify and define the relationship between general 

education outcomes and specific academic and career 
goals

• Plan holistically to achieve academic, personal, and 
career goals

5 Broad Areas 

Committee Agreed on these topics: 

� College Resource Skills

� Interpersonal Skills

� Learning/ Study Skills

� General Education 

� Life Management Skills

Common Assignments and Content for each broad 
topic---standardized! 

#1. College Resource Skills

• Student services and programs 

� Tutoring Services 

� Writing labs

� Math labs

� Library Resources

� Counseling and Advising 

� Common Assignment:  “Know Your College” 
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#2. Interpersonal Skills

• Speaking up in class

• Communicating with faculty

• Interacting with other students

� Common Assignment: Faculty Interview

#3. Learning/Study Skills

• Test-taking strategies

• Study skills

• Listening and Note-taking

� Common Assignment: Learning Style Inventories 
(Jung’s Typology, VARK)

#4. General Education

• General Education Outcomes:

� Oral communication skills

� Written communication skills

� Critical Thinking/ Problem Solving

� Values/ Citizenship

� Information Literacy

� Computer Literacy

� Common Assignments: Midterm Self-Assessment, 
Final Self-Assessment

More about this later!

#5. Life Management Skills

• Stress/ Wellness

• Career Development

• Time Management 

• Goal Setting

• Financial Literacy

� Common Assignments: Career Paper; Setting long 
term and short term goals; Managing time—using an 

agenda; Managing stress

Questions/ Comments? 

• Before looking at some 
common assignments 

and assessments in our 
course, are there any 
questions or comments? 

Common Assignments

• College Resources (Know Your College)

� Engages student with institution

� Emphasizes the concept of collaboration

� Students assigned to teams and college resource 

area (library, tutoring center, math lab, etc.)

� No written paper BUT each group expected to 

produce “resource handout” and distribute copies to 
all students in the class 

� Creativity encouraged! 
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Common Assignments

• Faculty Interview (No counselors, advisors, 

previous high school teachers, etc.)

� Engage students with faculty

� Emphasize the connection between communicating 

with faculty AND success in college

� Reinforce appropriate communication strategies 

including manners and common courtesy. 

� Individual assignment, written paper required.

Common Assignments 
continued…

• Goal setting 
� SMART goals written during first 2 weeks of academic 

term 

� Reviewed at midterm and end of term; Revised as 
necessary 

Common Assignments 
continued…

• General Education

� Emphasize the relevance of general education and 
college success. 

� Familiarize students with college-wide general 
education outcomes. 

� Practice writing skills----final written paper required 
asking students to identify 3 perceived “weak” areas 

and an action plan later in the semester. 

Common Assignments 
continued…

• General Education Assignments:

1. Midterm Self-Assessment
• Self-assessment related to General Education 

Outcomes (Oral communication skills, Written communication 

skills, Critical Thinking/Problem Solving, Values/ Citizenship

Information Literacy, and Computer Literacy)

2. Final Self-Assessment
• Reflection paper related to general education outcomes 

AND personal goals, perceived barriers

Financial Literacy 

• CashCourse

� Free—independently funded by National Endowment 

for Financial Education 

� www.nefe.org

� Content modules (“Coursework”) 

• Be credit savvy; Budgeting basics; Getting started with 

saving & investing; Making the most of employee 
benefits; Paying back student loans 

� Resources  

• Budget wizard; Financial calculator; Quizzes; Videos; 

Worksheets 

CashCourse Home Page
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Personality Inventory

• College Success Factors Index (CSFI)

� Available through Cengage 

• More information at http://www.cengage.com/csfi/

� Measures 10 social, emotional, and cognitive factors 
or characteristics that have been shown to correlate 

with college success:

• Responsibility/ Control; Competition; Task Planning; 

Expectations; Wellness; Time Management; College 
Involvement; Family Involvement; Precision; Persistence

Learning Styles Inventory

• Learning Style: 

� VARK (Visual, Auditory, Read/Write, Kinesthetic) 

• http://vark-learn.com/

Reflection Paper Using Jung and 
VARK Results

• What were your VARK results (what type of learner are 
you)? What was your 4-letter Jung's Typology code?

• Did your results match your perceptions of yourself as a 
person? As a learner? Explain why or why not.

• How does your personality type influence your 
interactions with friends, teachers, and co-workers? 

• Why is it important to understand if someone is different 
(or alike) in their personality type? 

• List a specific way you can use your VARK preference in 
one of your classes this semester.

Career Exploration

� DISCOVER:  World of Work (ACT) 
http://www.act.org/content/act/en/education-and-career-
planning.html

Career Exploration 

• Assignment includes: 

� Taking and reviewing assessment

� Researching an career of interest

� Written Paper---results of assessment, specifics of 

chosen career including education, starting salary, 
employment opportunities 

About Technology…

• College success today also depends on using 

technology appropriately. 

• Our course required information on navigating 

the Learning Management System: 
• Checking and Sending Emails 

• Participation in Discussion Forums 

• Submitting Assignments

• Taking Online Quizzes 

• Accessing Grades 
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Questions? 

• Any Questions or Comments about the 

common assignments? 

Data? 

• So, what data were collected and 
what were the results related to 

persistence & success?

Chat Question?

• How is success defined and/or 
measured at your institution?

Persistence Defined

• Persistence = 

Retention from one 

academic term to the 

next

Success Defined

• Success = 

� Graduation or 
Completion rates

� Grade Point Averages 
(GPA) 

College Institutional Research 

• Data collected each 

term

• 2 Cohorts—students 

who successfully 

completed course and 

students who did not 

take the course 

(matched on age, 

gender, and GPA)

• Both cohorts: 

� No prior degrees, 

credits earned <=25 

� Took and passed a 

course the following 
academic term 

� Took and passed a 

course 1 year later
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Results? 

• Students who took the course persisted and 

were academically successful at a rate of 12% 

higher than those who did not take the course 

both to the next term and to the next year.  

My Research

1. Difference in persistence between students who 

take the course and those who do not?

2. Difference in academic success between 

students who take the course and those who do 

not?

3. Does the course help academically 

underprepared students? 

Methodology 

Final Sample:  n = 236 
� 118 students: Took course 

� 118 students: Did not take the course 

• Matched on age, gender, ethnicity, enrollment 
status, pre-enrollment academic ability, and 
SES status

Results

• Persistence

� 1 academic term later:

• Higher persistence for 

all students who took 
the course 

� 1 year later:  

• Higher persistence for 
all students who took 

the course 

• Persistence Statistically 

Significant 

• Odds Ratio for 1 year 

persistence

� All Students = 2.90 

� Part-time students = 

4.27 

� Underprepared 

students = 4.15 

Academic Success (GPA)

• All Students: 

� GPA after 1 year for all 

students in study

Students who took the 
course = 2.05 

Students who did not 
take the course = 1.90 

• Underprepared 

students Statistically 

Significant

Students who took 
Course = 2.09

Students who did not 

take course = 1.56

Chat Questions 

• What are some data 

you would like to 

collect related to 

student success and 

the first year students 

at your institution? 

• What methods would 

you use to collect 

these data? 
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Use Chat:

• Ideas for Best Practice?

One Last Thought…Student 
Feedback

“She (the faculty 

member) made me 

realize that the major 

I started with was not 

for me!”

• “Taking the student 

success class has 
helped me to analyze all 

of the elements that 
must come together for a 

person to be successful 
at school.” 

My Personal Favorite…☺

• “I thought this class was going to be a waste of time at 
first. I asked other students what they thought about it 

before I even registered. One person told me that she 
did not know if she would be as successful as she is had 

she not taken the course. I thought ‘gee, I wonder how 
much she was paid to say that!?’ Looking back at how 
much knowledge I have gained from this class and how 

much I have grown academically and personally I now 
see exactly what she meant.” 

Use Chat

• In Conclusion: 

� Are there any questions you have for me about that I 

have not already answered?  

Judy Kronenberger, Ph.D.

Associate Professor 

Judy.kronenberger@uc.edu
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