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Introduction to Rubrics 
 
I. What is a Rubric 
 
A rubric is a set of scoring criteria for evaluating performance at various levels. It 
answers the following questions: 

1. By what specific criteria will work/performance/a product be judged? 
2. What is the difference between excellent work, good work, and weaker work? 

 
Another name sometimes used for criteria-based assessment tool is Primary Trait 
Analysis. 
 
A. Sample 1 – Analyzing Perspectives Rubric 
 

 4 3 2 1 
A. Points of 
disagreement 
about an issue. 
 

Identifies explicit 
points of 
disagreement as well 
as implicit points that 
are not obvious but 
are the underlying 
cause of conflict. 

Identifies al the 
significant explicit 
points of 
disagreement. 
 

Identifies some explicit 
points of 
disagreement, but 
identifies other 
elements as points of 
disagreement that are 
not. 

Identifies elements of 
an issue as points of 
disagreement that are 
not. 
 

B. Identifies 
and articulates 
a personal 
perspective 
related to the 
points of 
disagreement. 
 

Accurately identifies a 
personal perspective 
and articulates it with 
details that 
demonstrate an in-
depth and thorough 
understanding of that 
perspective. 

Accurately identifies a 
personal perspective 
and articulates it with 
enough detail to 
demonstrate a basic 
understanding of that 
perspective. 
 

Identifies and 
articulates a personal 
perspective with few 
details or in a way that 
demonstrates some 
confusion or limited 
understanding of that 
perspective. 

Identifies and 
articulates a personal  
perspective in a way 
that demonstrates 
significant confusion 
and/or a lack of 
understanding of that 
perspective. 

C. Articulates 
the reasons or 
logic underlying 
personal 
perspective. 
 

Accurately articulates 
several key reasons or 
logic underlying a 
personal perspective, 
and includes details 
that demonstrate an 
in-depth and thorough 
understanding of 
those reasons. 

Accurately identifies 
several key reasons or 
logic underlying a 
personal perspective. 
 

Articulates only the 
most obvious reasons 
or logic underlying a 
personal perspective 
and/or demonstrates 
some confusion or 
misunderstanding 
about the reasons or 
logic. 

Simply restates or 
paraphrases the 
perspective or 
articulates reasons or 
logic that 
demonstrates 
significant confusion. 
 

D. Identifies 
and articulates 
alternative 
perspectives 
related to the 
points of 
disagreement. 
 

Accurately identifies 
alternative 
perspectives and 
articulates it with 
details that 
demonstrate an in-
depth and thorough 
understanding of that 
perspective. 

Accurately identifies 
alternative 
perspectives and 
articulates it with 
enough detail to 
demonstrate a basic 
understanding of that 
perspective. 
 

Identifies and 
articulates alternative 
perspectives with few 
details or in a way that 
demonstrates some 
confusion or limited 
understanding of that 
perspective. 

Identifies and 
articulates alternative 
perspectives in a way 
that demonstrates 
significant confusion 
and/or a lack of 
understanding of that 
perspective. 

E. Articulates 
the reasons or 
logic underlying 
alternative 
perspectives  

Accurately articulates 
several key reasons or 
logic underlying 
alternative 
perspectives, and 
includes details that 
demonstrate an in-
depth and thorough 
understanding of 
those reasons. 

Accurately identifies 
several key reasons or 
logic underlying 
alternative 
perspectives. 

Articulates only the 
most obvious reasons 
or logic underlying 
alternative 
perspectives and/or 
demonstrates some 
confusion or 
misunderstanding 
about the reasons or 
logic. 

Simply restates or 
paraphrases the 
perspective or 
articulates reasons or 
logic that 
demonstrates 
significant confusion. 
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B. Sample 2 – Compare and Contrast Rubric 
 

 4 3 2 1 
A. Items to 
compare. 
 

Selects items that 
present some 
unusual or unique 
challenge in 
comparing. 

Selects items that 
present some 
challenge in 
comparing. 
 

Selects items that 
are simple, but 
meet the 
requirements of the 
task. 

Selects items that 
do not achieve the 
requirements of the 
task. 

B. Attributes on 
which to 
compare the 
selected items. 
 

Selects attributes 
that are likely to 
help extend and 
refine the 
audience’s 
understanding of 
the items in 
unusual or creative 
ways. 

Selects attributes 
that are likely to 
help extend and 
refine the 
audience’s 
understanding of 
the items. 
 

Selects attributes 
that might provide 
for a partial 
comparison of the 
items but that might 
result in some 
confusion in 
understanding the 
items. 

Selects attributes 
that are trivial, or 
attributes on which 
the items cannot be 
compared. 
 

C. Similarities 
and differences 
among the 
items, using the 
identified 
attributes. 
 

Accurately 
identifies the 
similarities and 
differences; 
provides insightful 
inferences from the 
comparison. 

Accurately 
identifies the 
similarities and 
differences; 
provides some 
inferences from the 
comparison. 

Makes some errors 
in identifying the 
similarities and 
differences. 
 

Makes frequent 
and significant 
errors in identifying 
the similarities and 
differences. 
 

 
C. Sample 3 – Online Discussion Rubric 
 
Discussion contributions will be evaluated based on quality and quantity. Each posting is 
out of 5 marks  
 a possible 3 marks for your initial post based on quality, and  
 a possible 2 marks for your responses to others, based on quantity (1 mark per 

response). 
 

3 2 1 0 
High quality post 

Answers the discussion 
question completely and 
thoughtfully. Contains at 
least 2 well supported 
ideas that add to the 

knowledge of the group. 

Average quality post 
Answers the discussion 

question completely. 
Contains at least 1 

supported ideas that 
adds to the knowledge 

of the group. 

Poor quality post. 
Does not completely 

answer the discussion 
question. Thoughts are 
unsupported and/or do 

not add to the 
knowledge of the group. 

No post. 
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D. Sample 4 – Research Paper Rubric 
 

Assessment 
Areas 

5 4 3 2 1 

Report 
Structure and 

APA 
Referencing 

* Uses and develops 
report structure 
outlined in the 
instructions and 
Essentials textbook 
effectively. 
* APA referencing in 
error free in text and 
in Reference list 
* References and 
direct quotations from 
all sources are used 
effectively throughout 
the report to 
demonstrate the 
research 
requirements of the 
options selected 
* Required length 
(2000 words) 

* Follows report 
structure outlined in 
the instructions and 
Essentials textbook.
* APA referencing 
contains few errors 
(less than 3). 
* References and 
direct quotations are 
used to meet the 
research 
requirements of the 
options selected 
* Within 100 words of 
required length. 

* Follows most 
aspects of the report 
structure outlined in 
the instructions and 
the textbook. 
* APA referencing 
contains several 
minor errors (less 
than 6) 
* References and 
direct quotations are 
used occasionally. 
* Some referencing is 
correct 
* Within 250 words of 
required length. 

* Follows some 
aspects of the report 
structure outlined in 
the instructions and 
the textbook. 
* APA referencing 
contains several 
errors (6 - 9) 
* Direct quotations 
are hardly used 
* Quotations are 
referenced 
incorrectly 
* Within 500 words of 
required length 

 

* Follows few 
aspects of the report 
structure outlined in 
the instructions and 
the textbook. 
* APA referencing 
contains many 
errors (more than 9)
* References and 
direct quotations are 
not used. 
* Significantly 
shorter than 
required length. 

Conventions 

* Clear paragraphs 
with effective topic 
and concluding 
sentences are used to 
organize ideas. 
* Writing contains 
none or only very 
minor spelling, 
punctuation, and/or 
grammatical errors 
* Ideas are focussed 
and flow smoothly 
from one to the next. 

* Paragraphs are used 
to organize ideas, and 
contain some form of 
topic and concluding 
sentences. 
* Writing contains very 
few spelling, 
punctuation, and/or 
grammatical errors 
* Ideas flow smoothly.

* Paragraphs 
organize ideas, but 
topic and concluding 
sentences are not 
used consistently. 
* Writing contains 
several spelling, 
punctuation, and/or 
grammatical errors, 
but they do not 
distract the reader 
*Ideas are related, 
but do not flow 
smoothly.

* Paragraphs exist, 
but are not properly 
used to organize and 
present ideas. 
* Writing contains 
several spelling, 
punctuation, and/or 
grammatical errors, 
which distract the 
reader. 
* Ideas are only 
loosely related, and 
are difficult to follow. 

 
* Writing lacks 
organizational 
structure. 
* Spelling, 
punctuation, and/or 
grammatical errors 
seriously interfere 
with readability. 
* Ideas are seriously 
disjointed. 

Findings 

* Findings are 
thorough and 
informative. 
* Findings incorporate 
several direct 
quotations to support 
ideas. 
* Findings bring 
information from all 
research together to 
persuasively address 
strengths, weakness, 
opportunities, and 
threats effectively. 

* Findings are 
complete and 
informative. 
* Findings incorporate 
direct quotations to 
support ideas. 
* Findings address 
strengths, weakness, 
opportunities, and 
threats thoroughly. 

* Findings are 
informative, but 
incomplete. 
* Findings 
incorporate direct 
quotations to support 
ideas. 
* Findings address 
strengths, weakness, 
opportunities, and 
threats to some 
degree. 

* Findings are 
incomplete. 
* Findings do not 
incorporate direct 
quotations to support 
ideas. 
* Findings address 
only 2 or 3 of the 
SWOT areas to 
some degree. 

* Findings are 
incomplete. 
* Findings do not 
incorporate direct 
quotations to 
support ideas. 
* Findings address 
less than 2 of the 
SWOT areas. 

Analysis and 
Conclusion 

* Demonstrates 
thorough 
understanding of the 
issue. 
* Analyzes many 
significant details and 
evaluates them in 
terms of the 
strengths, 
weaknesses, 
opportunities, and 
threats of CMC. 

* Demonstrates a 
clear understanding 
of the issue. 
* Analyzes several 
significant details and 
evaluates them in 
terms of the 
strengths, 
weaknesses, 
opportunities, and 
threats of CMC. 

* Demonstrates an 
adequate 
understanding of the 
issue. 
* Analyzes several 
details and evaluates 
them in terms of the 
strengths, 
weaknesses, 
opportunities, and 
threats of CMC. 

* Demonstrates a 
weak understanding 
of the issue. 
* Analyzes some 
details and evaluates 
them in terms of the 
strengths, 
weaknesses, 
opportunities 

* Demonstrates a 
very limited 
understanding of the 
issue. 
* Analyzes and 
evaluates only a few 
details.  

Conclusion 

* Conclusion is 
persuasive, insightful, 
and clearly expressed 
* Conclusion draws 
on research data as 
well as substantial 
information and ideas 
presented throughout 
the course 

* Conclusion is 
relevant, interesting, 
and clearly 
expressed. 
* Conclusion draws 
on research data and 
information from the 
course. 

* Conclusion is 
related to the issue 
and clearly 
expressed, but rather 
simplistic. 
* Conclusion draws 
primarily on research 
data. 

* Conclusion is 
oversimplified. 
* Conclusion is not 
strongly linked to 
research data. 

* Conclusion is 
unrelated to the 
issue and/or 
unclear. 
* Conclusion is 
unrelated to the 
research data. 
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II. Rubrics as Part of an Assessment Strategy  
 

[[  AAsssseessssmmeenntt  SSttrraatteeggyy  ==  AAsssseessssmmeenntt  TTaasskk  ++  AAsssseessssmmeenntt  TTooooll  ]]  
 
A. Perspectives on Assessment and Evaluation 
 
 Formative vs. summative evaluation 
 Quantitative vs. Qualitative 
 Standardized vs. Non-standardized 
 Link to philosophy of teaching and learning 
 Objectivist vs. Constructivist 
 Process vs. Outcome 
 Transmission -> Transaction -> Transformation 

 
B. Assessment and Evaluation Tasks 
 
Learning tasks that demonstrate knowledge, skills, and/or attitudes. 
 
Projects 
Reports 
Case Studies 
Quizzes/Tests/Exams 
Assignments 

Essays/Papers 
Portfolios 
Performances 
Presentations 
Exhibitions 

Role Plays 
Annotation 
Journal 
Problems 

 
C.  Assessment and Evaluation Tools 
 
Tools that provides feedback on learning and/or performance. 
 
Checklists 
Criteria Sheets 
Rubrics  

Marking Sheets 
Answer Key 
Anecdotal Comments 

Scoring Guides 
Likert Scales 

 
D. Developing Effective Assessment Strategies 
 

1. What knowledge, skills, or attitudes do you wish students to develop/ 
demonstrate through the assessment task?  

2. How will students acquire and/or develop those KSA’s?  
3. What assessment task best suits the KSA’s to be assessed?  
4. What assessment tool can efficiently and effectively measure performance and 

provide feedback on that performance?  
5. How can the task be structured for success?  
6. How will you evaluate the strategy and its usefulness, impact on student 

learning, reliability, validity, etc?  
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III. Strengths of Rubrics 
 
“Rubrics are a critical link between assessment and instruction. They operationalize 
quality in our minds so can more effectively lead and teach.” Alan D. Rowe 
 
From http:///www.rubrics.com 

1. Focus instruction – intentionally 
2. Guide feedback – descriptively 
3. Describe desired results – objectively 
4. Operationalize performance standards – purposefully 
5. Develop self-assessment competence – constantly 
6. Involve students - thoughtfully 

 
As an assessment tool, rubrics can be used to… 
 
 Describe objectively the characteristics of excellent work (as well as satisfactory and 

unsatisfactory work) 
 Provide expectations and criteria against which work will be evaluated upfront 
 Provide instant feedback regarding improvement opportunities related to assessment 

criteria  
 Educate students on what it takes to perform at a “competent” versus “exemplary” 

level. 
 Increase student responsibility for learning and/or performance. 
 Reveal many things about our assessment strategy that were formerly unspoken, 

assumed, and/or invisible (Huba and Freed) 
 Provide a structure for communication with students regarding marks 
 Articulate your expectations and assessment standards more explicitly 
 Develop program standards in particular areas of assessment 
 Use as a basis for discussing teaching and learning with colleagues 
 Generate an objective score for performance on assessment tasks 
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 Developing a Rubric 
 
I. Structure of Rubrics 
 
A. Areas of Assessment/Performance Elements  (Down the Side) 
 General areas in which you will be awarding marks 

 
B. Levels of Achievement (Across the Top) 
 Excellent, Good, Satisfactory, Unsatisfactory 
 Exemplary, Proficient, Acceptable, Unacceptable 
 Sophisticated, Competent, Not Yet Competent 
 Expert, Proficient, Developing, Novice 
 Numbers (i.e. 4,3,2,1 or 3,2,1 or 3,2,1,0 etc.) 

 
C. Criteria for Levels of Mastery 
 Specific, measurable, action-oriented,  
 Quantity measures (How many? How much?) 
 Quality measures (How well?) 
 Frequency measures (How often?) 
 Consequences (result of performance at a certain level) 

(i.e. grammatical errors result in poor readability and unclear communication of 
ideas)  

 Conditions (i.e. speed, accuracy) 
 Provides a clear picture of “excellence” and “good enough”  

 
II. “Look fors” 
 
1. What are the learning objectives or outcomes for the assessment task? 
2. How can these objectives be translated into areas of assessment? 
3. What are you looking for (knowledge, skills, and attitudes) in each area? 
 
III. Defining Excellence, Average, and Unsatisfactory  
 
A. Web Resources 
1. Google Searching – “research essay” +rubric +college 
2. Rubistar Rubric Creator: http://rubistar.4teachers.org/index.php 
3. Centre Website (Under construction) 
 
B. Questions that help define standards of performance 
1. What does excellence look like/sound like? (quantity, quality, descriptive words, 

accuracy, speed, ) What does “good enough” look like/ sound like? 
2. What are the effects of poor or excellent performance? 
3. What specific criteria or elements, present (or not present) in the student’s work, 

characterize various levels of achievement in each area (Start by describing 
excellence, then unsatisfactory, then in between)?
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Areas of Assessment 

Linked to Learning Outcomes 

Assessment Task 

Look Fors: 

Look Fors: 

Look Fors: 

Look Fors: 
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Sample Rubric 
 

Areas of 
Assessment 

Levels of Achievement 
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Reflection on Practice 
 
I. Continuous Improvement of Rubrics 
 

1. Which criteria need to be more specific in order to streamline the marking 
process? 

2. How can rubric be improved to better differentiate levels of performance? 
3. How can the written criteria be improved to provide learners with more effective 

feedback? 
4. What aspects of the criteria need more instructional attention (content, skills, 

structures/frameworks)? 
5. How does the outcome of the assessment strategy contribute to achieving the 

outcomes of the course? What changes need to be made? 
 
II. Cautions 
 

 Has to be informed by theory. Someone with limited experience or knowledge of a 
skill and its developmental process will not be able to write an effective rubric 

 Vague terms will not be useful for students. It is important to involve students in 
the dialogue of defining the criteria. (i.e. have them use rubric to evaluate samples 
of work; develop rubric from a set of samples). We assume that many of the terms 
in our discourse community are unambiguous, but that’s not true. 

 May be limiting for excellent and/or very creative students 
 
III. Instructional Tips 
 

 Take time to wordsmith descriptive statements. Work collaboratively with 
someone on this to achieve better clarity. 

 Give students rubrics up front.  
 Work departmentally to establish inter-rater reliability – consistent standards for 

certain skills across courses 
 Avoid negative language. Explain what to do rather than what not to do. 
 Use similar areas of assessment in several assignments to allow students to 

“begin again more intelligently” 
 Develop low stakes learning tasks that focus students on one particular area of 

assessment. 
 Brainstorm ideas regarding how students can meet particular criteria (ideas, 

strategies, etc.). 
 Engage learners in a dialogue about the defined standards for excellence – are 

they clear?, what do they “look like” / “sound like”? 
 Have students use rubric to assess a sample assignment. 
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Rubric for Rubrics 
 

Areas for 
Assessment 

Levels of Achievement 

3 2 1 

Levels of 
Achievement 

 
 
 
 
 
 
 
 

 

 Levels of achievement 
result in a valid 
assessment of student 
work 

 At the various levels of 
achievement, all the 
descriptions 
communicate distinctly 
different expectations 

 Levels of achievement 
result in a valid 
assessment of student 
work 

 At the various levels of 
achievement, at least 
70% of the descriptions 
communicate distinctly 
different expectations 

 Levels of achievement 
do not result in a valid 
assessment of student 
work 

 Less than 70% of the 
descriptions 
communicate distinctly 
different expectations 

Areas of 
Assessment 

 

 All areas of assessment 
are meaningful to 
learners, link to course 
learning outcomes, 
and reflect authentic 
areas of assessment for 
the discipline. 

 75% of the areas of 
assessment are 
meaningful to learners, 
link to course learning 
outcomes, and reflect 
authentic areas of 
assessment for the 
discipline. 

 Less than 75% of the 
areas of assessment 
are meaningful to 
learners, link to course 
learning outcomes, 
and reflect authentic 
areas of assessment for 
the discipline. 

Descriptions 

 

 All statements are easy 
to read - use 
vocabulary that is 
understandable to 
learners; employ parallel 
structure 

 Statements 
communicate standards 
of achievement in 
measurable (objective, 
quantifiable), and 
observable terms  

 At least 75% of the  
statements are easy to 
read - use vocabulary 
that is understandable 
to learners; parallel 
structure 

 At least 75% of the 
statements 
communicate standards 
of achievement in 
measurable (objective, 
quantifiable), and 
observable terms 

 Less than 75% of the  
statements are easy to 
read - use vocabulary 
that is understandable 
to learners; parallel 
structure 

 Less than 75% of the 
statements 
communicate standards 
of achievement in 
measurable (objective, 
quantifiable), and 
observable terms 

Visual Appeal 

 

 Format results in an 
easy to read document 
that uses all  of the 
following design 
features effectively 
  white space 
 consistent, readable 

font 
 lines 
 bolding 

 Format results in an 
easy to read document 
that uses at least 3 of 
the following design 
features effectively 
  white space 
 consistent, readable 

font 
 lines 
 bolding 

 Format results in an 
easy to read document 
that uses at least 2 of 
the following design 
features effectively 
  white space 
 consistent, readable 

font 
 lines 
 bolding 

Overall 

 

 Rubric provides a clear 
pathway to 
improvement for 
students and promotes 
constructive dialogue 
about standards for 
achievement 

 Rubric provides some 
information for students 
on how to improve and 
reduces questions 
about assessment  
criteria significantly 

 Information on how to 
improve is not clear to 
students and there are 
still many questions 
related to assessment 
criteria 
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Links and References 
 
I. Rubric Links 
 
1. Rubistar Rubric Creator: http://rubistar.4teachers.org/index.php  
2. Winona State University Rubrics: http://www.winona.edu/air/rubrics.htm   
3. Spokane Community College: http://www.scc.spokane.edu/?outrubrics  
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