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>> HOST: Welcome. We're going to get started in about 13 minutes. We have a couple of questions up on the screen, and we would love for you to share your responses with us via chat. And when you send your messages, if you could please select all participants in the box, that will allow everybody to see your messages as they come through. 
Today's presentation is entitled Bridging the Gap: How To Create An Online FYE Course To Supplement Orientation. And our presenters today are Jillana Finnegan and Alizabeth Gaddie. And we are going to get started here in just a little over ten minutes. And thank you so much for all of your messages, really nice to see your responses. I just want to let everybody know that we are providing closed captioning for today's event. And if you don't want to view the captions, you can just click on that arrow to the left of the multimedia viewer and that will minimize that window for you.
And also, if you have questions during the presentation, feel free to send them via chat and our presenters will address as many questions as they can at the end of the session. Thanks for your messages, Sarah. Nice to find out where everyone's from. Thank you so much for your messages. Welcome Cheyenne, Sandra, and Greg. And Megan, glad to have you with us today. Welcome, Amanda. Greg, I just saw your question.
You should be seeing something on the screen that says warmup question, type response in chat box. Is that what you see up there? Welcome, Katherine, and Elizabeth. Glad to have you with us today. I see a few more people have logged in. Welcome. We're just doing some sound checks and sending chats back and forth to find out where everyone's from. We would love to hear from you, so please send us a message. You can just use the chat feature located on the right‑hand side of your screen. And we do have a couple questions up on the screen. We would love for you to share your responses via chat.
Okay. Perfect, Greg, you're in the right spot. When you send your messages, please select all participants to allow everybody to see your messages. And also, we are providing closed captioning today. And if you don't want to view the captions, just click on that arrow to the left of the multimedia viewer. Welcome, Kerry, and Lauren. Thanks for your messages. We have just about eight minutes or so. Nice to hear from everybody. Tanya and Megan, thanks for your comments. And Leigh Ann. We have a couple questions, we would love for you to share the responses in the chat feature on the right‑hand side of the screen.
Be sure to select "all participants" in the send‑to dropdown box. Thanks for your comments, Kathryn. Welcome. We have seven minutes until we begin. Today's presentation is entitled Bridging the Gap: How To Create An Online FYE Course To Supplement Orientation. And our presenters today are Jillana Finnegan and Alizabeth Gaddie. Welcome, Jennifer. Thanks for your message. We're going to get started here in just about five minutes. Just doing some sound checks, testing the volume. And we would love to hear from all of you and find out where you're from, so please send us a message.
And also, we have a couple questions on the screen. Please share your responses via chat. And when you send your messages, please select "all participants" in the send‑to dropdown box. And that just allows everybody to see your messages as they come through. Welcome, Jess. Glad to have you with us. Great comments. Thank you so much for sharing. Welcome, Sara, from the University of Maine. Welcome, Kelly, Ashley, glad you could join us. And today's presentation is entitled Bridging the Gap: How To Create An Online FYE Course To Supplement Orientation.
And our presenters today are Jillana Finnegan and Alizabeth Gaddie. And we are providing closed captioning today. If you don't want to view the captions, you can just click on that arrow to the left of the multimedia viewer, and that will close that window for you. Thanks so much for all of the messages. Really nice to hear from everybody. We have just about four minutes until we begin. Welcome, thanks for your messages. We have several people just joining us. Nice to hear from all of you. We have a couple questions on the screen. Please share your responses with us via chat.
And if you could just select "all participants" in the send‑to dropdown box when you send your messages, that will allow everybody to see them as they come through. And we are providing closed captioning. If you don't want to view the captions, just click on that arrow to the left of the multimedia viewer and that will minimize that window. So nice to hear from everybody. We have just about three minutes or so until we begin. And Jillana and Alizabeth, could you say a few words?
>> ALIZABETH GADDIE: Hi, good afternoon. 
>> JILLANA FINNEGAN: This is Jillana, doing a sound check.
>> HOST: Okay. You sound loud and clear to me, thank you. Thanks again for all of your messages. We'll be starting here in just a little less than two minutes. And you will be communicating with us today via chat, so it's a good idea to try out the chat feature before we begin. And if you have questions during the presentation, you can go ahead and send them via chat. And then our speakers will try to address as many questions as possible at the end of the presentation. 
And we have just a few seconds and we'll get started. Really nice to hear from everybody. We appreciate your comments. Thanks for joining us, everybody. We're happy to have you with us. If you have questions or issues during the event, you can use the chat feature on the right‑hand side of your screen. Please be sure to select "all participants" when you're submitting your questions and comments. And we are providing closed captioning today. If you don't want to view the captions, just click on the arrow that's the minimize button in the media viewer and that will close that window.
You will receive a link to the recording of today's presentation. Today's speakers are Jillana Finnegan and Alizabeth Gaddie. Jillana Finnegan served as the Associate Director of THE Advising and Academic Support Center in Boise since July of 2013. She coordinates programs. Alizabeth Gaddie has served as an adviser at Boise State University since July of 2015. She coordinates advising and registration components university‑wide for BroncoVenture and coordinates organizing support initiatives within each of the university foundations courses. And Jillana and Alizabeth, I will pass it over to you now.
>> JILLANA FINNEGAN: Great. Thank you. This is really exciting. We really appreciate the opportunity to share what we've been up to, and hopefully provide some new ideas. We appreciate the chats, and please ask questions. We'll answer as many as we can online after the presentation, and really welcome you to contact us afterwards so that we can provide some additional support. So, today what we want to make sure we cover are some information about how you identify what types of content to include. So this is something we enroll students in after they attend orientation.
And then they have up until the first eight weeks to complete. But even in that timeframe there's a lot to consider. We want to provide some information about how we made decisions about what to provide. And then how we engaged our campus partners and faculty in creating this course for students, how we're able to incorporate video workshops that we purchased through StudentLingo and Innovative Educators. We rely heavily on our peers to help us create, maintain this course. We want to provide some information on that.
And then how to address accessibility requirements. We are in Blackboard and Google, so that's the angle we're coming from, but it was critical for us that everything remain accessible to all students. And then, of course, some really basic assessment measures that we use to see what kind of impact or how many students were logging in and what their experience was. That's what we'll be chatting about.
>> ALIZABETH GADDIE: Hi. So, context. Working a lot with first‑year students, providing that background and that information to really set them up for success and support is really critical. So we're going to do the same here. Regarding our student population, we have at Boise State around 20,000 undergraduate students and around 3,000 post‑undergrad students. The incoming student population is starting to trend to younger, more traditional, what we refer to as, newer to higher education, younger than 21.
So we're definitely seeing a shift for the traditional age student in the mid‑20s, we're seeing that decline a little bit. We have a lot of out of state students as well. We have a large population of transfer students, and nontraditional is identified in higher education, over the age of 21. So a significant incoming class of first‑generation, we want to make sure to support that population as well. And we also hold a large population of commuter students. So not all students are residents at Boise State.
Specifically to speak on orientation, our orientation is through the summer. It is not required, not mandatory. It is highly encouraged, but we don't require all of our students. We do break it down into first year, so that traditional new to higher ed, younger than 21 and we have specialized, individualized programs for the students, transfer, nontraditional. Again, those bring in students that have that transfer credit from a different institution, or they are older than the age of 21.
So, with that, we have shifted this past year. We're going to see how it worked last fall and this fall, we have a higher incoming class in the fall compared to spring semester. Last year our orientation was more of a recruitment event, one of the last recruitment opportunities. And we have shifted. And it's very much more of an academic focus. So we really think that that's important. After orientation ‑‑
>> HOST: Alizabeth, I had a request if you could speak louder. Maybe move a little bit closer to the speaker?
>> ALIZABETH GADDIE: Absolutely.
>> HOST: Great. Thank you.
>> We're going to get close. All right. Thank you for that. Is this okay? 
>> HOST: I think it does sound a little bit better. They just said not really. 
>> How it sounds.
>> Okay.
>> Our first year at Boise State, we don't currently have a traditional first year where it's required, all students have to take it. It's more about student transition, study skills based. What we do offer are elective courses for, like, similar to a UNIV. So those are, low enrollment, we do offer different opportunities such as academic difficulty, transition to Boise State, like a first‑year experience in that way. But, again, it's voluntary. They don't have to take it. What is required, and what we're kind of moving to, or I guess in some ways would consider a first‑year experience class at Boise State is our foundational studies 100 class.
This is an academic culture versus a student success, student development. So there's a gap there. And so this is a required class, three credits for the general education core. And it's more that academic rigor and trying to introduce students into academic culture, not necessarily student support, student‑centered. So with that, we have two ends of the spectrum. And really our drive here is how are we going to bridge that gap between the different offerings that we have at Boise State.
For advising here, we have a very decentralized campus. Our office is the centralized advising office on campus. We do support all students regardless of major. With the decentralized, each advising office in the college, they do a wonderful job of supporting their students within their major. We want to be able to complement those initiatives, but there are those silos. So, how ‑‑ we know that there's so much information that happens at orientation. And so how can we make sure that what they're receiving in the forefront is consistent, is cohesive, is a common shared experience knowing that once they get into their program, or they might change majors, 50% of the population change majors at least one time.
And so with that, we want to make sure students are really understanding what it means to be a Boise State student, and not necessarily just a student at Boise State in a set major. So really being able to provide that opportunity for that common shared experience is really important from our office regarding advising. And that goes right along with the campus culture, speaking to the U.S. 100 and the ACAD classes, we want to make sure we're building that bridge of how can we best support students and they're learning what it means to be at college, and also, what skills and transitional opportunities can you have to make the most of this experience for you.
So we did offer a handout. This would be a great opportunity to really throw out some ideas or be thinking and reflecting on what is your context? We've shared ours. Maybe identifying a few gaps. Our first‑year experience, that UNIV 100 class, we're working on that. This opportunity is a good way for us to try, we had a quick, short window. We really wanted to jump on this opportunity, Boise State is truly an innovative college and university institution. So we were trying to be creative and what can we do right now with this gap before the window closes.
And so we wanted to get in and get Bronco Ready and get bronco done, is kind of what we joke around about. Think about your context. And maybe ‑‑
>> Perfect. Retention. Okay. So, retention and theory. I feel like we really wanted to be able to have a foundation and a baseline for this project. So, yes, are we hearing different things, are we seeing certain gaps. We wanted to make sure this was grounded in a framework. On the handout, that we will provide if we haven't, I think they're checking on it here, which is great. (Clearing throat) So first‑year students, this is a preparation for higher education. They're coming into orientation.
Everybody's experience and background, there's a wide variety. How can we best prepare these students? Thinking about that as the core, how can we branch out from that. So what we've done is we've taken the theoretical framework, and we kept those theorists in mind because we know that orientation can't cover it all. So how can we, from the time that they've stepped foot on the campus and they're in information overload and connecting to certain resources and people, how can we keep that momentum going to when they are here for their first week of classes they feel comfortable, confident, and they know how to navigate.
So with that, the academic integration. We've included content that involves understanding of the university. We share how the systems work, structures, policies, and skills. As simple as learning how to navigate Blackboard so they're not going into class for the very first time and they have to upload an assignment. The simplest thing, thinking about Maslow's hierarchy of needs, build a foundation, give them these skills and see what they can do with it.
Another example of academic integration is knowing the faculty and the university, what is a dean? There's ‑‑ not just at college, I'm at a university, there's colleges within this university. So really breaking those I guess, an org chart if you would, breaking that down and really providing meaning and context, and relevance so they're understanding, they're able to attach that to something. When it comes to social integration and engagement, we have interactive discussion boards. We have assessment responses. We provide opportunities to exposing students to learn what Boise State has to offer outside of the classroom.
So not just in the classroom learning, but we try to hit all of it. We want to ensure this is a comprehensive overview of information. So we really focused on the study on retention. We included academic skills, self‑advocacy, academic and career goals, social support and involvement, institutional commitment is really important, and then we've been able to provide information and awareness on financial support. That has been significant feedback that all students can largely benefit from.
And the skills to support in the classroom. We're not just taking them outside the classroom, but really building them up to still have them better prepared while they're in the classroom. An example of social integration, we have our welcome week on campus. Even if they're not necessarily attending all the opportunities, because we know that that's a lot, but even investigating and learning what there is out there, what they can do, having that awareness. How do you know what you don't know?
Even if they're learning engagement, this is a thing. They will be able to then pick and choose what will work for them at the time that it will work best for them. And then we have ‑‑ there's a shuttle on campus, did you know that that was a thing? It's free. Is that going to help you? And then we have Bronco Social, getting employers, people in the community, faculty and peers integrated and connected together to provide that social integration and engagement opportunities for them.
>> So students can earn points for participating in all of those kinds of activities. We tried to structure all of our content based on the three primary goals. We'll get more into how the course is structured now. So, first of all, to clarify our goal, we really wanted to focus on that bridge from orientation to the first eight weeks. So that was the filter we used when we were deciding to add content. We didn't want this to become the kitchen sink where everything gets thrown in. If you're in the orientation world, you know everybody wants a piece.
We were trying to be selective and focus on what do they need to know within their first eight weeks. We also wanted ‑‑ one of our goals was to help students feel more comfortable in Blackboard, which is our learning management system. We have significant feedback from students at orientation that they were nervous about that, but orientation wasn't the place to introduce it to them in a consistent way. Those were our two primary goals for the course, for Bronco Ready.
And the design. Students that complete the course, it's a free credit. They have to complete 1300 points in order to get the free credit. And once they get the free credit, it in no way impacts their financial aid status or full‑time or part‑time status. Part of our context was having a provost that was willing to work out and negotiate with our financial aid department, the registrar's office, that this is free and does not impact those important statuses.
It's no‑fail. I love this part of it. That's because students are actually enrolled in the credit or the course until they complete it. So we didn't want to place any barriers on students engaging with the content. Even if they logged in and checked out some of it, that was valuable rather than forcing them to commit to completing. So they're free and able to check everything out. They have access to it right after they attend orientation. If they don't complete it, it never shows on their transcript.
Only students who complete the credit does it show up, so only passers. It's self‑paced and there are no due dates. The only due date is the very end of the first eight weeks. Otherwise they can work at any time. And we already have four students that are already at the 1300 points for this summer of orientation, which is really exciting. And they have their choice of assignment. We have way more assignments in the course than they need to get to the 1300 points, which allows them ‑‑ we wanted to create your own adventure.
Also, as Alizabeth mentioned, our student population is really diverse in terms of age and in state, out of state, commuters. We didn't think we could have one set of content to meet everybody's needs. We wanted students to choose what they completed. What we learned after the first round was that we really needed a required first assignment to make sure they understood what the course was about and the requirements, and how it was set up. So we have a required first assignment. It's a quiz over the course, a syllabus quiz.
And then there's a last assignment that is required. It's a final reflection. We wanted that to be able to capture what they learned and be able to do additional self‑efficacy work, which we'll talk more about in a minute. That's the basic design of the course. And a little bit more about how we, then, went about ‑‑ once we established those things, how did we further decide what's important to include. So again, the timeliness. I mentioned that, that was probably the biggest filter.
It was informed by our campus colleagues. We reached out to our student affairs folks, folks on the ground with students in those first eight weeks and asked them what are the top five questions that you get from students, and what are the top five questions you wish they were asking. I know in my own programs I get some pretty common stuff. There's a whole bunch of things I want to talk to them about but they don't know how to ask. So that was how we focused in on the modules that we wanted to include.
And then I also did some investigation work, I'll say, not around anymore, but Yik Yak was a private service that students could confidentially chat with each other. I learned a lot about what students were interested in. That shows up in some ways in the content that we chose. We did integrate some faculty feedback. But I'll be really honest. We are just starting to roll this out to some faculty. That goes back to needing to get it done quickly in this window of time. I felt like if we tried for too much feedback, it wouldn't get launched in the timeframe that we needed it to.
We had a very short window to get it launched, didn't want to get too many stakeholders in the mix wanting too many things bogging it down. We're now introducing it to, now that it has a life and proof of concept has been done, we can integrate and add in content. Strategically integrating faculty feedback. We wanted to use student‑centered language. We tried to stay away from jargon where we could, or explain it if we needed to.
And then to bring in content experts, who's really important to us. There's a lot that our advising center is great at, but there's a lot we don't know as well. That was where asking our student affairs folks for what content they wanted to see ‑‑ and they did a lot of the content creation for us. We would move it into Blackboard for them. But them providing the text and the links from their website. Collaborating with departments. And then we decided where we really needed to invest was in certain content areas were really important to us.
We wanted to teach students about metacognition, how to engage with faculty, how to manage test anxiety, those kind of things. We couldn't get that done in a quality way in the amount of time that we had, so it was important for us to invest in purchasing that content, which is where we partnered with StudentLingo.
>> Yes. So, again, being very strategic and intentional with what we are hearing, that students are really going to benefit from and what we hear that they want, but what we also want to share with them and what we feel will really get them on a supportive step in the right direction, whatever that might be for them, a diverse grouping here. We selected eight workshops from Innovative Educators and StudentLingo. And how this works is we'll share how students earn points in just a second.
But students can log in, click on a module of their choosing and then watch one of the workshops and then upload the certificate for points. So this was great. We had ‑‑ the list here that I am showing is, this was the most‑utilized from top to bottom here. And what was really great is from when we opened this course last summer in June, the first eight weeks of mid‑October, for about four months these eight were accessed over 1200 times. And so students were providing positive feedback on they didn't know that this was a thing, or they were so happy that they got to hear this from this perspective, or gain this insight, or have these tools and skills to now be able to apply when they're interacting with their peers, with their faculty.
They just feel more comfortable and better equipped, and they're prepared. Moving from fall semester to spring semester, what we thought was really important ‑‑ again, with the feedback, we had a team of students ‑‑ about three peer advisers, Jillana and myself and a grad assistant. That was our team for Bronco Ready. When it comes to assessment and reflections and providing feedback, we noticed it was more of a manual process with the uploading of the certificate and making sure the time was ‑‑ it just wasn't sufficient with what we were really wanting them to get out of the content within the module.
So what we did is we supplemented that by integrating quizzes and comprehension checks. So we have the modules embedded in Blackboard, and then we created a quiz. So then students watch the modules, complete the comprehension check quiz, and it's automatic. It saves us a little bit of time when it comes to being able to revert back and cross‑referencing how much time did they spend on the module, are they gaining the skills and information that are provided in this opportunity.
And so overall really positive feedback. We wanted to make sure that there was a closer connection to the time for what we were hoping that the students would get out of it.
>> Awesome. So we're going to take you into the course now, and just as a little bit of more context, we have three different points, opportunities, scales, basically. There's ten, 50, and 100‑point assignments. We were really intentional about a ten‑point assignment is something that maybe takes about ten to 20 minutes. It's usually read this article and reflect on it, do a comprehension check, watch a YouTube check. 50 points is what they could earn for completing the StudentLingo modules that take 30 to 45 minutes and require a bit more thought and application.
And then a hundred‑point assignment is where we're incentivizing the most valuable in‑person, typically. So that's going to Bronco Social, the mixer, completing a scholarship application. We tried to use a point system to incentivize what we felt was most important. So I'm going to switch over now to ‑‑ this is in Blackboard. So this is the landing page when they log in. It's the course info and quiz. So we organized Blackboard really simply. We tried to keep it pretty streamlined. So they start here at the overview.
And then all the rest of the modules are in this section, and then they do the final reflection over in the finish area. One of the things we were really excited about was to figure out how to have less text in Blackboard. Blackboard doesn't make text look very nice or engaging. We realized, we're a Google campus. We figured out we could embed Google slides into Blackboard and then present a lot of text in an interactive way. So you can see here that they're able to click through critical information.
Parents can access it. There's some caveats to that. We wanted to explain that to them and so on. So they have to go through, this is their first assignment is going through these course details. And then to make sure that it's still accessible, it's very easy to put this in a text‑only version and link that directly. That was something we were excited about. Otherwise you have to have text hanging out at the bottom. And students don't want to read it.
So these were the two required assignments. Another thing that we learned from last year was because of the choice issue, which I recommend, you need to give students a way to discern what's important to them and have a way to track what they've completed. We created an assignment where they chart their path. And you will have access to this ‑‑ Google does all the assignments. You can check them off and decide how you're going to get to 1300 points.
The other thing you can activate is mark reviewed. If they've completed the assignment, they can put a check mark on it and know they completed it. Those were two big changes we made based on student feedback. I want to take you into the main component where our modules are at. You can see how they were organized. We intentionally made this pretty visually simple. We didn't want to overwhelm students. And again, we tried to make titles and information really accessible to any students.
We don't talk about, be academically successful. We talk about earning good grades. That's an example of that. The other thing we learned about navigation, don't put folders within folders. They don't like that. We fixed that. Let's just check out one, explore your degree, a really popular area for our students. It has a brief description, the why, what, and how, earning a degree. Each module has a goal and questions they can expect to have answered. The folder within the folder is okay, but don't go deeper than that.
Here's why a college education. It explains the goal for this particular folder and shows all of the assignments that are available in that folder and how many points they can earn. There's visual interest and they can do the mark reviewed. At every stage, they can mark reviewed so they know where they've been and what they've already done. So an example is where advising becomes strong is this whole folder. But we also really love that we can take some time to show them the advising tools that we have on campus.
We introduce these at orientation. Students can't retain much of it. And they don't understand it as timely. We've gotten great feedback that they love learning about these tools once they're in a place to comprehend it. And you'll see a hundred‑point assignment here where they go to an advising open house. Another way that we're using Google slides and this information, these are the top five questions that advisers get. We thought this was a fun way to have quick and direct access to questions that we know students have and things we want them to know about.
So, yeah. Each one of these content areas we felt was pretty critical for student success. And so far they agree. I mean, we've gotten great feedback on all of them. They definitely complete most often the degree ones. Personally, I think because they're at the top. But also I think it's the most relevant to them at the time. And again, you can see we're incentivizing with a hundred points, attendance to our mixer event and a connection back to our orientation leaders. We have this fun talk about it event.
We've had a great partnership with our orientation office, and I would hope that for you as well. So I'll provide a link to a Google folder with lots more information if you're interested in getting into all of these and looking deeper into that. We can do that. But we'll get out of here for now. Okay. So, utilizing peers. I would say our students, our peer advisers were absolutely critical. I don't think we could've got this far without them last year. In alignment with other universities, we really wanted to be sure our bridge for our students was being reviewed by peers throughout this entire process.
So they were absolutely part of the development and the creation. We were checking with them to make sure that the language in which you feel it would be best understood, or is our intent really matching the impacts that we want to have with our students. We mentioned briefly the maintenance and the grading. So they were an extra set of eyes and years when it comes to formulating things in Blackboard. Is it seamless, consistent, is our language the same, are we hitting the right goals, are we sharing the information that is most critical for them or would it have been for you at the time, your students.
They created content. I'll show you an infographic here in just a second. But it was a great way to utilize their skills and their knowledge, and their expertise and what they have experienced to now share that with students and help support students in that way. When it comes to the infographic, this is a really complex policy that we have when it comes to course repeats and career repeats that we have at Boise State. And so by creating this, kind of, navigation guide when it comes to when is financial aid involved versus what does it mean or how am I impacted when I withdraw from a class, and how does that then show up in my course or career.
And so trying to break down this really complex information in a more simplified, fun, visual appealing way, they were really great with that. Accessibility, the students were able to provide closed captioning to all of our videos. They provided and created all of the text‑only versions for accessibility purposes. And they were our go‑to graders. So we also wanted to make sure ‑‑ really consistent with our messaging and our grading. So students can actually complete an assignment and they can actually redo it for, you know, if case they got something wrong.
We really want them to engage in the content and the experience. So we wanted to make sure that our messaging has a personal touch. They were providing responses to the students and being clear and straightforward with what the expectations were across the board. Moving forward, we're going to show you another way that we utilize our peer advisers. We're going to take away the sound here, but we had each of our peer advisers, they started at a very centralized place on campus.
This is our Boise State bee. And when it comes to first‑generation students who are new to Boise, we wanted students to feel comfortable navigating the campus. Where do you go when you need to get a certain issue, or a certain concern, or you have a question, or you're looking for a certain resource? Do you know where to go and who can help you in that need? For example, this is Mandy, one of our peer advisers showing us around the library, talking to our staff about critical resources and databases, and how to do research, and where can they go in the library and online to find these different sources.
Within that, they're going to show you the maker lab in just a second. That's open to all Boise State students regardless of major. And then they're going to head upstairs here where there's really quiet spaces. There's a 3D printer right here. There's group study session space available. We have the call to innovation and design. And then also where are the computer labs. Even the most basic thing of this is where I can go to print using my ID card. Starting at the baseline and working our way up to provide context for students to feel comfortable regardless of where they're coming from and when they're coming to campus.
We did this for financial aid. We also ran through our health services department, and we're going to be doing more, because we found the benefit to how this has visually expressed all of our offerings and support to students at Boise State. Okay. So, at orientation. During our day one for our first‑year students we have a day one and day two, it's a two‑day program. We do this also in the nontraditional and transfer programs. But specifically for the first year, this is an opportunity that we share during advising. 
And what we wanted to provide, we have a certain amount of tile. And after introducing the course, it's completely voluntary, no pressure. We wanted to make it fun, engaging, exciting. So now we shared with you what something was. But by attaching an engagement or activity and trying to build it up and promote it using social media, it attached meaning, relevance, so then they could take this picture. They had some really fun times with it. They can upload it. And that can be one of their first ten‑point assignments, #getbroncoready. 
That social integration, that engagement opportunity, and these are our students and now they feel like Boise State students. So they are getting connected while learning about what's to come. I will share some feedback that we did receive that we really wanted to be careful in our messaging during this time. So as much as this was a great opportunity and it was promoted, this is voluntary, not required, but you can use it. Choose your assignment, choose your path. For those nontraditional students it was in some ways a little bit of a turnoff.
If they don't utilize social media. And so being able to be as inclusive as possible is really important. 
>> All right. Let's talk assessment now. And then I'm loving your questions. I can't wait to dig into them deeper. So, I will say, to start off, we haven't gotten too deep into assessment. As we noted earlier, we got this launched in a very short timeframe. We're learning as we're going and changing things. Now we have a really strong foundation. And now we'll start asking questions about re‑tension, persistence.
This first go‑round we wanted to get baseline participation and satisfaction data. So participation data here, you can see fall 2016, we gave access to 3,809 students in the course. And what that looked like was a manual, basically, after the orientation, we uploaded them into the Blackboard course and emailed them that they had access. And we could track if they logged in at least once. 64% of students logged in at least once. That told us they're interested. Now we've got to keep them here.
20% of students completed one or more assignments. And we had 66 students that first go round actually earn the free credit. While that was a small percentage, we thought that was more than we would typically ‑‑ a section of our UNIV 101 is only 25 students. So we felt like that's two sections, that's pretty good. The average number of assignments they completed was 41. We're trying to figure out how much is a credit worth. That's why we're tracking that one.
The average points earned is 35. So that tells us that most students are choosing the ten to 50‑point assignments. Fewer of the 100‑point assignments. That's an area we'd like to choose up. We had a high score over 1500 points. It was interesting to watch students who had completed the course keep going. They liked it and kept moving. That was our highest earner that year. In spring, the cohort is smaller and a different demographic. That tells us based on the number of students completing this, we might want to investigate how can we better track the returning students, or a transfer student who thinks they have this figured out and we want to convince them there's so much in here you still need to know.
And then fall is under way. As of last week, we had enrolled over 1700 students. And fewer of them have logged in. We looked at our log‑in data from last summer and most of the log‑ins happen in July and August. I think the early students that come to orientation kind of shelve it. Like, we don't need to worry about that right now. We anticipate them coming back in in July and August. So we're still hopeful that that number will go up. We already have one student that's completed ‑‑ and I have four now that I think are over 1400 points, which is more than this time last year.
So that's telling us our improvements in navigation are working. Once we get them in, they're more likely to keep completing. One of the things that we learned between fall, spring, and this next launch of fall was that we had to get rid of a lot of text that wasn't attached to an assignment. We made more assignments and there are more ten‑point assignments. You can see here that ‑‑ whoops. They're completing more assignments for fewer points, which I don't love. I would rather have them do the hundred‑point assignments. This is an area we need to figure out.
You can see this number trending down. They're doing more lower‑point assignments and I would rather have them do fewer higher‑point assignments. We're going to have to figure that out a little bit. Then we've got some satisfaction data. We did do focus groups, and surveys in the fall. We didn't in the spring because it's such a different, sort of, beast. We'll do it again this fall and compare from fall to fall. So out of the 56 students that earn the credit, we focus grouped and surveyed them.
They were overall satisfied. They were particularly motivated by the credit, but motivated by the desire to be better academically prepared. In your messaging, that might be something you want to consider. It's something we're going to hit harder on. Biggest complaint, navigation. And most impactful, one of the things that really stuck with me was talking to a student who said she went to the involvement fair because of Bronco Ready to earn the hundred points, wasn't particularly interested, but she went and managed to actually line up a volunteer position that has turned into an internship.
For a first‑year student to have that experience is pretty extraordinary. We're hopeful that we'll see more of that. We surveyed the students that completed the assignments but not the credit. They were motivated by the credit, curiosity, but got busy and lost interest. Navigation wasn't working for them. And then the logged‑in folks probably just saw Bronco Ready listed in their list of courses, clicked on it, maybe motivated by a free credit but the barriers were too big with navigation.
And also, I don't think this is for me, sort of feeling. The other feedback that I'll share here was that some students said there was just too many assignments for one credit. We don't agree with that. Obviously we think a credit is worth something. We're trying to use this as an opportunity to talk to students about that and educate them on what does it mean to earn a credit. I like the first quote. It was convenient, I appreciated there were no due dates. I completed as many or few assignments as I wanted. I liked I was able to choose which modules.
That hit all of our goals. We were excited about that. And in general, we've come a long way with navigation. So, we'll talk more about some of the lessons we learned along the way here.
>> So, speaking specifically to the navigation, Jillana showed you in the course demonstration, how beforehand it was very much just whatever the content was, the folder or that heading. And then it was bullets. And so by moving to Google slides, but then also adding the marked resolved, that was a way that we simplified that for students to not get lost, or to feel more comfortable. They could track where they were moving in and out, they weren't going in any order.
Info turned into assignments. If it was just the information, we've spoken to, they'll skip over it. It might not seem as prevalent or useful. And so if we were really wanting them to gain this information, we made it a point‑earner so they could engage and feel like it was worth something. And the use of Google slides was really our opportunity to clean things up and to simplify where it didn't seem so tech heavy. They were being able to make it interactive. They're clicking and following along and it's more visually appealing.
Fewer text‑based response assignments, more multiple choice. We have a staff of five or six possibly, and so to be able to tackle and work with 3800 students is a lot. And so how can we optimize and be really efficient with the support, making sure that our content is what we want it to be and we're able to spend a little bit more time on those reflections that we are asking them to provide whereas the other assignments can be a little bit more automated and more multiple choice.
When it comes to rubrics for grading, again, the standard feedback replies, if it is something more quick and automated, we're able to then provide things like great job, keep going. Or for the peers, again, we want to make sure that they are being consistent in their messaging. If a student submits an assignment and they redo that assignment, it may have a different grader. We're able to be consistent, again, by having standardized messaging where the individuals have been able to provide supportive developmental responses back.
That requires first and last assignments, so the first assignment goes back to the navigation. And so this is really, again, our opportunity to, before they're really going to dive deep into the content, are they understanding the expectations of the course? Are they understanding the expectations of what we're looking for, what they can do, that they can choose certain folders over others and that's okay. There is no rhyme or reason to the order. It's what works for them and what they feel they will benefit from.
It's gaining a clear understanding before they get started so there's less feeling of discouragement or frustration as they persist through. And the final assignment requiring that was a way for us to offer opportunity for the student to really reflect a little bit, have a deeper understanding for them to think about what did I really take away from this opportunity, what was really helpful, what questions do I now have to get me out, to this office for this need or concern.
And I know where to go. But then for us to be able to assess that and really, that is a way for us to gain feedback and understanding of where do we need to improve? What gaps do we still have? What can we still fix and bridging it further, but also utilizing this information to then share with future incoming students so then the students that we see next year for orientation, they are now seeing and hearing a student voice that completed the course and went through the experience and peer to peer is oftentimes a lot more effective and impactful than possibly somebody in a department.
What we have also taken away from our time last year at orientation to this summer with the amount of time that we have at orientation, how critical promoting Bronco Ready is, when is the time to market it. If we're not able to do as much engagement during orientation, where can we supplement that in to really having it be something that they remember and take home with them.
>> So where are we headed with this? I feel like we have a solid foundation now in terms of navigation and the content. There's always tweaks and improvements to be made, but. What we're excited about now is integrating into our required university foundations course. So that was the course that all first‑year students must take as part of our core curriculum. And it does skew more towards, sort of, an academic culture class. So they learn critical thinking, and teamwork, those kinds of things.
But they recognized that they need to integrate that student success content that's typical of classical FYE. They saw Bronco Ready and they like what they're seeing. We're trying to figure out how do we utilize that, basically provided them a concrete way to see our content. I don't know about you, I feel like sometimes faculty are such great content experts, but it's difficult sometimes to communicate what advisers and student success and I a fairs folks do and the value it has. I think that Bronco Ready cracked that open for them, because they can see the content.
They see it as curriculum and they can choose what to pull into their classes. So this is the beginning conversation with them. We're not sure where it's going to go, but we're pretty excited that we can strike that balance so that all students have access to this critical content. We're going to be sharing it with more faculty and staff in the hopes that they can integrate it into their conversations with students and use it to enhance what they're already doing. So if they're noticing a student is struggling with time management, or test anxiety, they can just refer to, hey, I know you have access to Bronco Ready and there's a whole module on that.
So now that it's, sort of, out of the gate we're very excited to get more feedback. This whole time I really wanted to have it on a gamified platform. Somebody asked if they could access it on the phone. Blackboard is not great on mobile. There's a Blackboard mobile but it doesn't work well on a phone. It's okay on a tablet, not great on a phone at all. So what I'd like to be able to do eventually is to take this to our ‑‑ we have a new degree program that's called Gaming and Interactive Media. And those students are building things for phones, apps and all sorts of cool games.
So my plan is to take this to them and see if we can't get it into a fully phone friendly version of it. I think we'll always offer the Blackboard, because that's an important accessibility component. But if we could also get it gamified on a phone with rewards, and badges, and then also I'd love to integrate what I've heard at other FYE conferences. If you don't go, I'll totally plug the FYE conference every year, definitely check that out.
But I've learned from folks there they have students get in teams and compete with each other. It's shockingly well received. Students love it. I'd like to figure out a way to integrate that. On the phone and integrating some sort of competition would be really fun. One of the benefits of having it in Blackboard, although it's not mobile friendly, is that you can email all these students. We're trying to figure out with our own office how can we strategically do that to complement our advising messages.
All of our students are required to do first‑semester advising. Our office is responsible for pushing out messaging to students on that. Why wouldn't we want to send a message through Blackboard about that. But carefully doing it, because students get a lot of emails and start to tune you out. We want more videos, those are fun. And then we have time for questions now. I'm going to do my best to go back through your questions here. I might just go ‑‑ is there any suggestions ‑‑ let's see.
>> HOST: I was watching the questions as they were coming in, and I know you answered the first few. I think the first one was kind of about a point system. Let me see if I can find that. 
>> PRESENTER: Okay. So, I have a link to this Google folder on the slide now, and I'll see if I can get it in the chat box. But in that is the course overview that you saw the Google slide presentation on that first screen. And it goes in more detail about all the points and the structure of the course. So structure of the course questions would probably best be answered there. The point system, there's ten, 50, or a hundred points. And they only need to complete 1300 in order to earn the credit. And there's probably over 3,000 points available.
So they get to choose their own adventure. Ten points, we want students to get that done in ten‑20 minutes, low level, read this article on what a dean is and list who your academic dean is. A 50‑point assignment is something that's going to take more time. Those are StudentLingo modules, things we want students to think more carefully about and demonstrate their learning and apply to their context. And then the hundred‑point assignments, those are pretty much all in‑person with a few exceptions. They're really high‑value.
I think I saw a question about, if they complete it over the summer and then they don't get ‑‑ what if they go to the advising open house, do they not get the points. That is true. There is a timing issue. So students ‑‑ I'm hoping what they're going to do now is be more selective. If they choose to do the assignment, chart your own path, that they'll notice things like that and plan accordingly. We might make that course ‑‑ that particular assignment required next time around for that reason, to help students be more strategic. But, we found students were just very happy to keep going. So we were excited about that.
>> As she's typing the link in, yes, all of our content is ADA accessible. I saw a question earlier regarding, do they have the Boise State career. They do have from the day they attend or the week they attend orientation, they are given access to the courses in Blackboard. They have up until the first eight weeks of the semester. So it's usually around October and spring semester is March. From when they attend orientation. Since the orientation is not required to physically attend, all students, those that are not already given access, after we run a report of all students, then the remaining students that weren't able to attend or chose not to attend, they are also given access.
So they roughly have seven or eight weeks to complete the course. Our hope is the course will remain open. If not, we're going to try to improve upon or make changes where it's open the whole time within Blackboard, they just won't be able to earn points after that eight‑week mark. So they will still have access.
>> And another thing that we do encourage ‑‑ because this is completely voluntary, this is not a required class, students ‑‑ even if they choose not to complete the assignments and earn the points, that's okay. What we really, really want and encourage is just go in and look at it, and dive in. And there'll be questions you didn't know you had yet. How can we make you feel as comfortable as possible with this transition and with this new experience that they're about to embark on. And so if they complete it for points, great. If they don't, that's okay, too. But being able to gain the awareness and the information is really what we feel at this point is most critical.
>> Okay. We already answered that one. Google slides work in Prezi, I don't know about that. We're moving away from Prezi because we found it to be too difficult to update, and also not 100% accessible. We like Google slides on their own because we can ‑‑ there's actually great feedback from Google help documents on how to make sure things are accessible. And then as a backup, always having it in plain text in a Google doc. Who was the key provost that needed to get on board, I find it hard to get traction at the beginning.
That's a really good question. We had high‑level support right away. And so that really opened the door, or the window that was pretty small. So we ‑‑ our office reports to the Associate Vice Provost for Undergraduate Studies, and that person reports to the provost. She was the one that got approval from the provost for the free credit. She works with the registrar's office and the financial aid to get that done. We really needed a high‑level person to make those levers. And then she was basically our champion to get that done, and then we had three to four months to get the content done.
The joke was, it was bronco done the first semester. It clearly had some navigation and content issues. It took us another six months to get where we are now where we feel like we've got it kind of dialed in, so.
>> (Off microphone) So this is one course. It lives on Blackboard. Last fall, and spring, we had one Blackboard course. And all incoming first‑semester students were given access to this one course. So we just manually upload them, or I guess by batches. And so who monitors that, there's no faculty, I guess, that teach this course. I think that was the question. You can clarify through chat if I'm not understanding the question properly. There was a group of five or six of us and that is who maintains and monitors and does all the content.
The two professional staff, and then our graduate assistant and a few peer advisers. So we are the ones that develop, create, manage, grade. Again, that's why we shifted a lot of the assignments to more of an automatic quiz base. So it's not so much timeline. For those that we do want a little bit more in‑depth reflection, we're able to spend more time with that. But there's a quick turnaround to help us better manage. This is one class, one course. It is a course, but we're trying to promote it as a resource because it is not mandatory for all first‑semester students.
They just have the opportunity if they so choose. The university foundations is a university requirement, three‑credit. And that is taught by faculty. And then they have discussion group leaders that also support that course. And then for our academic, those UNIV courses, instructors range from professional staff on campus and academic advisers.
>> We have time for just a few more questions. Somebody asked about how many hours per week. At first, maybe 20 to 40 ‑‑ probably 40 hours between all four of us just for grading. But then that's when we decided we should change most of these open‑ended responses to automatically‑graded responses and that's gone significantly down. So now I would say it's maybe 10 to 15 hours a week between all of us. Of course, a heavily lift each time we redo it. There's some updating. I probably spend another 40 hours getting it ready.
There was another question the family being able to view. In Blackboard, they are not able to view the good stuff, which is the assignments and the quizzes. That's where most of our content has moved. They can get guest access through Blackboard but they can't see the good stuff. Now that we have a lot of content in Google, they can see those things. And then we are encouraging them to download the list of assignments and help their students chart their pathway. That's also in that course overview that I'll provide in that Google folder that I provided.
>> Yes to the question. You'll get a list of all the assignments.
>> Yep. We have not been able to do an assessment on how the completers have fared in their other academic courses. We're going to work with our institutional research office to get that done this year, now that we feel like we've got more than just a prototype. So the question was, were there assignments that they had to complete or move along, like taking title nine training. So in that case, for example, we have a plagiarism online module. We do have an alcohol awareness training. And those are actually from our department. They have to complete them and upload the certificate, but we're not verifying it for the Dean of Students.
Basically they can get points, but they need to complete it anyways. There's not any mockup. I think we're over on time. Please do feel free to email us or contact us. There's a lot going on. Context really matters, how you get this done at your university depends on who can be your champion, what your quick wins are and what the gap is. Hopefully we've provided ideas for things you might think about in terms of navigation, student‑friendly language, and outsourcing what you can't accomplish, and being mindful of accessibility and the demands of grading. So, thank you.
>> KRISTEN: Thank you, ladies, so much. That was amazing information. This is Kristen. I'm just going to let everybody know that we'll be emailing out the recording of this event by Monday of next week, along with all of the additional information that they covered in the webinar ‑‑ any links, attachments to Google Drive, all that good stuff. I know that they're really open to connecting with you guys, so feel free to reach out to them. If you have any questions about StudentLingo or the orientation platform which is accessible and covers a lot of the things that they did in their presentation, we'd love to hear from you. And my information will be in the recording, but other than that, thank you so much for your time today, ladies.
>> PRESENTER: Thank you.
>> PRESENTER: Thank you.
>> It was amazing. Thank you so, so, so much. And I hope you guys have a great rest of your day. And, anything else before we close?
>> I don't think so.
>> Nope, that's it. Thanks again, everyone. Thank you for the wonderful presentation and thanks for participating.
>> Thanks, everyone. Have a great day. Bye.
>> Bye‑bye. 

(Session concluded at 4:00 p.m. ET) 

