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PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

Module Notes 
This guide describes the preparation, flow, video segments, and learning activities 
for this module. 

The guide is set up with the following formatting: 

Script for the facilitator to SAY is written like 
this. 

Instructions for the facilitator to DO are written like this. 

Possible answers are written like this. 

Icon Glossary 

VIDEO: This icon indicates when a video segment should be played. 

ACTIVITY: This icon indicates when a learning activity should occur. 

FACILITATOR NOTES AND IDEAS: This icon indicates an open 
space where facilitators can add their own reflections, examples, 
points of emphasis, etc. 

Facilitator Introduction 
What Does a Facilitator Do? 
A facilitator manages the flow and discussion of the professional development (PD) 
by: 

Module Instructions | 2 



        

   

      

     

          

              

     
  

      
      
   
     
          

      
     

             
  

            
 

           

   

          
           

 

           
            

     

          
     

   

          
 

          
        

PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

• keeping the PD and discussions on track 

• encouraging all members to participate 

• recognizing and utilizing the unique contributions of each member 

• playing an active and critical role in all aspects of the PD session 

What Makes a Good Facilitator? 
Good facilitators: 

• prepare prior to the PD session 
• value people and their ideas 
• communicate clearly 
• keep discussions on topic 
• manage time to respect announced beginning and ending times 

What Are the Facilitator’s Basic Responsibilities? 
1. Establish the purpose. 

a. Communicate the objectives of the module in a way that is meaningful 
to the participants. 

i. Motivation to participate and learn are increased when the benefit is 
clear. 

b. Help the participants connect the content to their own learning needs. 

2. Support learning. 

a. Pause the video and encourage discussion when information needs to 
be emphasized or it relates directly to something the staff has 
experienced. 

b. Avoid reading the script verbatim. Instead, familiarize yourself with the 
information prior to delivering the module and use it as a guide to 
support your interaction with participants. 

c. Respect participants’ knowledge and experience and use it as a 
resource in the learning process. 

3. Support participation. 

a. Encourage participants to interact while completing activities to help 
them retain information. 

b. Encourage various participants to share with the group. Hearing various 
participants’ ideas may help individuals retain the information better. 

Module Instructions | 3 



        

   

            
           

 

        
           

   
    

      

             
 

           
             

            
      

   

  
              

          

    

            
          

             
           

  

    

   
         

      

   

   

  

             
  

PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

c. Think aloud and reflect on the ways this new information does and 
does not relate to what you already know. Encourage participants to do 
the same. 

d. Seek questions from participants. When appropriate, bring individual 
questions back to the group to discuss. Work together to construct 
answers based on what has been presented in the module and 
incorporate your own responses. 

4. Focus on application and use. 

a. Work in teams to plan or solve problems regarding the application of 
the module content with students. 

The Facilitator Guide provides support to help you be a good facilitator. However, 
your session will be even more successful if you use the open spaces in the guide 
during planning to make notes about relevant examples from your own experience, 
observations, and knowledge of the participants and then reference the notes 
during the session. 

Troubleshooting Tips 
As a facilitator, you may be required to intervene to keep the workshop on track. 
Listed below are some tips for intervening in different circumstances. 

1. Staying on-task and on-time. 

a. Your participants likely have a specified amount of time to complete 
each module. With groups of passionate and knowledgeable people, it 
is easy to veer off onto other topics or get side-tracked by the details 
of a conversation. In order to help the group stay focused, you may 
want to: 

i.  Remind  the  group  of  the  “keep  focused” e xpectation.  

ii.  Explicitly  refocus  the  group  back  to  the  topic.  

iii.  Close  the  item  and  set  it  aside  in  a  “parking  lot.”  

iv.  Ask  participants  to  help y ou  decide  how  to  proceed.  

2. Dealing with unproductive behavior. 

a. Difficult behavior is often unintentional or occurs as the result of 
emotionally charged situations. A mild intervention will often assist you 
in dealing with the behavior. For example: 

i. Use gentle and appropriate humor to redirect. 

ii. Directly restate the ground rules. 

iii. Direct your questions to the individual for clarification. 

iv. Ask participants to shift and work with different groups for the next 
activity. 

Module Instructions | 4 



        

   

     

       

     

             
            

           
  

  
  

            
             

    
  

  
          

        
          

   
         
          

  

 

  

PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

v. Seek help from the group. 

vi. Address the issue at a break. 

3. Stimulating active participation. 

a. While passionate people often have a lot to say and suggestions for 
action, it is not uncommon for PD sessions to experience lulls. You 
might want to use the following techniques to keep the conversation 
going. 

i.  Use probing questions.  

ii.  Give  an  example  to  see  if  it  sparks  ideas.  

iii.  Call  on  individuals  in  the  group.  

iv.  Invite  debate.  

Module Overview 
About This Module 
This module provides an overview of principles of instruction in English language 
arts in the College and Career Readiness Standards and relates them specifically to 
students with the most significant cognitive disabilities who will complete the 
alternate assessment. 

Learning Outcomes 
• Participants will identify principles of effective instruction in English language 

arts required by College and Career Readiness Standards. 
• Participants will recognize the difference between rote repetition and 

repetition with variety. 
• Participants will define cognitive engagement and cognitive clarity. 
• Participants will define components of comprehensive instruction in English 

language arts. 
Facilitator Notes 
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PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

Materials and Equipment 
MATERIALS EQUIPMENT 

For the Facilitator: 
• Video of Principles of Effective 

Instruction in English Language 
Arts, accessed through the DLM 
Professional Development website. 

• Handouts and worksheets 
o Agenda 
o Activity 1: Repetition with 

Variety 
o Activity 2: Cognitive Clarity 
o Activity 3: Student Literacy 

Program 
o Paper Assessment or Link to 

Online Assessment 
www.dlmpd.com/ela 

For the Facilitator: 
• Presenter's computer 
• LCD projector 
• External speakers or sound system 
• Chart paper or whiteboard 
• Extra pens and pencils 

For Participants: 
• Phone, computer, or tablet (if using 

online assessment) 

Module Preparation Checklist 

Task •
Obtain and test LCD projector and personal computer. 

Obtain chart paper or confirm there is a whiteboard in the presentation 
space. 

Obtain markers for chart paper or whiteboard. 

Copy participant materials. 

• Participant handouts 

• Workshop evaluation form (optional) 

• Agenda 

• Module assessment (optional) 

Link to Assessment: www.dlmpd.com/claims 

Obtain and test video of Principles of Effective Instruction in English 
Language Arts (found on the DLM Professional Development website). 

Module Instructions | 6 



        

   

  
    

   
 

    
  

 

      
   

  
 

 

     
  

   
 

 

  
   

  

    
    

  
     

     
    

    
     

    
    

    
 

  
  

  

    
    

    
     

  
   

 

    
     

    
 

  
   

  

     
    
   

  
    

  

     
     

     
   
     

    

   
 

   

   
 

 

PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

Workshop Schedule 
Section Title Content Activity 

Section 1 Introduction, 
2–3 minutes 

Review of learning objectives 
and handouts. 

None 

Section 2 Areas of Emphasis in 
the College and 
Career Readiness 
Standards, 
3 minutes 

Overview of the five areas 
emphasized in the College 
and Career Readiness 
Standards. 

None 

Section 3 Instructional 
Principles 1 and 2, 
20 minutes 

Explanation of how repetition 
with variety and cognitive 
engagement support 
learning that builds over time. 

Activity 1: Work with a 
partner to determine if 
activities offer rote repetition 
or repetition with variety and 
develop ideas that address 
word identification using the 
principle of repetition with 
variety. 

Section 4 Instructional 
Principles 3–5, 
15 minutes 

Discussion of the importance 
and application of cognitive 
clarity, a personal connection 
with the curriculum, and the 
participation of a 
knowledgeable other in 
instruction. 

Activity 2: Consider the 
impact of cognitive clarity in 
your learning and teaching 
experiences. 

Section 5 Instructional 
Principles 6 and 7, 
15 minutes 

Discussion of the necessity of 
every student having a 
means of expressive 
communication and 
allocating significant time for 
comprehensive instruction. 

Activity 3: Think of one 
student that you teach and 
list the amount of literacy 
activities that student 
engages in each week and 
the amount of allotted time. 

Section 6 Wrap-up, 
3–4 minutes 

Closing information. None 

Link to Assessment: 
www.dlmpd.com/ela 
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PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

Module Instructions 
SECTION 1—Introduction 
Expected Time: 2–3 minutes 

Facilitator Notes 

Greet participants and discuss any housekeeping information they may need. 

State the title of the module and briefly review the learning objectives. 

Welcome, everyone. The topic of today’s presentation is 
Principles of Effective Instruction in English Language Arts 
(ELA). During the next hour, we will be learning about 
principles of effective instruction in ELA that are 
emphasized in College and Career Readiness Standards. 

Introductions: See who is in your audience. If the participants are well known to 
you, skip introductions. 

As we get started, I would like to know a bit about who is 
here today. Raise your hand if you are a classroom teacher. 

How many of you are speech-language pathologists? 

Are there any occupational therapists here today? 

Physical therapists? 

Module Instructions | 8 



        

   

   

  

   

            
    

 

             
         

    
         

 
 

        
        

 

 

       
   

          
       

        
 

  

PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

Teaching assistants? 

How about school psychologists? 

School administrators? 

Did I miss anyone? (Ask anyone who raises a hand to say 
what job they do.) 

Review list of handouts. 

I’m glad all of you could be here today. We will begin the 
recorded presentation in a few minutes, but before that, 
please take a moment to review the handout packet you 
received. You should have a copy of the following 
documents: 

Today's agenda, Activity 1: Repetition with Variety, Activity 
2: Cognitive Clarity, and Activity 3: Student Literacy 
Program. 

Make sure everyone has all of the handouts. 

Does everyone have the copies they need? (Supply extra 
handouts to anyone who needs them.) 

Does anyone have any questions? (Pause to see if there 
are questions and respond as appropriate.) 

If there are no (more) questions, let’s go ahead and get 
started. 

Module Instructions | 9 



        

   

        
   

 

  

 

 

  

     
    

 

 

  

   
 

PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

SECTION 2—Areas of Emphasis in College and Career 
Readiness Standards 
Expected  Time:  3  minutes  

Facilitator Notes 

Start the video. 

The video will continue to play into Section 2. 

SECTION 3—Instructional Principles 1 and 2 
Expected Time: 5 minutes 

Facilitator Notes 

At the 8:12-minute mark, you will see the pause indicator reminding you to stop 
the movie to complete the activity. 

Module Instructions | 10 
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PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

We’re going to pause the video for a moment now to think 
about how you would apply the principle of Repetition 
with Variety to your instruction. Find the handout that is 
titled "Activity 1: Repetition with Variety." 

Expected Time: 15 minutes 
See Appendix A for Activity Handouts 

Facilitator Notes 

Materials 

• Activity Handouts: Repetition with Variety 

Ask participants to locate the handout. 

Please take out the handout titled Repetition with Variety. 

Tell participants they will be working with a partner or a small group to come up 
with an instructional activity that involves repetition with variety. 

Take a look at your handout. We just heard about the 
value of using repetition with variety when teaching 
students. For this activity, you can work with one partner or 
in a small group. Begin by reading the descriptions of the 

Module Instructions | 11 



        

   

       
  
          

      

 

            
     

          
  

   
  

  
   

   
 

          
          

           
         
          

          
           

          
 

 

       
    

PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

alternatives for teaching the alphabet. Decide whether 
each reflects rote repetition or repetition with variety. Then 
come up with one or more activities that use repetition 
with variety when teaching word identification. 

Tell participants how much time they have to work in their small groups. 

You are welcome to do this activity with a partner or a few 
people who sitting near you. You have eight minutes to 
complete the activity, and then be prepared to share with 
the group. 

After eight minutes, bring the group back together. Ask participants to share their 
ideas. Repeat the information participants contribute so that everyone can hear, 
and continue to encourage additional contributions (e.g., “Those are some great 
ideas. Did anyone think of anything else we could add to this list?”). 

If you have access to a whiteboard, smart board, or chart paper write down 
participant contributions. 

Everyone, please finish what you are working on and give 
me your attention. Thanks. As a group, let’s discuss some 
of the ideas that you had. Is someone willing to share their 
ideas about activities that use repetition with variety to 
work on word identification? (If no one volunteers, ask who 
worked with more than one partner and ask one of those 
teams to begin, “How about if we start with a team? Who 
worked in a small group with more than one other 
person?") 

Wrap up the discussion and bring participants’ attention back to the movie. 

SECTION 4—Instructional Principles 3, 4, and 5 
Expected Time: 5 minutes 

Module Instructions | 12 



        

   

 

  

 

  

 

 

    
 

    
   

 

   

    
    

 

PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

Facilitator Notes 

Let's continue the video. 

Start the video. 

At the 14:35-minute mark, you will see the pause indicator reminding you to stop 
the movie to complete the activity. 

Let’s pause the video now so that we can complete the 
second learning activity. 

Learning Activity 2—Cognitive Clarity 

Expected Time: 10 minutes 
See Appendix A for Activity Handouts 

Module Instructions | 13 
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Facilitator Notes 

Materials 

• Activity Handouts: Cognitive Clarity 

Ask participants to locate the handout. 

Please locate the Cognitive Clarity handout. 

Tell participants they will be working individually to think about how cognitive 
clarity has factored into their own learning and teaching. 

One of the principles we just learned about is cognitive 
clarity, which is understanding why working on a particular 
activity is valuable. When students understand that the 
payoff of hard work is learning how to do something 
meaningful to them, they are more likely to persevere 
when activities are difficult or challenging. At one time or 
another, all of us have asked why we had to do something 
we preferred not to do. Take the next three minutes to 
think of a time when you had to take a class, do an 
assignment, or read about a topic that lacked cognitive 
clarity for you. Also, think about whether you eventually 
understood why the class, assignment, or book was 
important, or if you still lack cognitive clarity about it. Be 
prepared to share your experiences. 

Module Instructions | 14 



        

   

     
 

   
    

 
         

          
        

      
         

      
 

  
  

           
        

         
     

           
    

 
 

   
  

      
   

       

 

PRINCIPLES OF EFFECTIVE INSTRCTION IN ENGLISH LANGUAGE ARTS 

After three minutes, ask the group for their attention and describe the second 
part of the activity. 

Can I have your attention for just a moment? For the 
second part of this activity, you will reflect on your own 
teaching. Have you ever engaged your students in an 
instructional activity and later wondered about the value of 
it? This may have been something you were required to 
teach or something someone suggested you teach that, in 
hindsight, did not lead to a productive outcome. Take 
three minutes to try to remember an example from your 
teaching experience that lacked cognitive clarity. You will 
not be asked to share this experience. 

After three minutes, bring the group back together. Ask participants to share 
their ideas from part one. 

I hope everyone had enough time to think of at least one 
example from your experience as a learner and a teacher 
that lacked cognitive clarity. Is anyone willing to share a 
learning experience that lacked cognitive clarity? Also, let 
us know if the class, assignment, or reading ever ended up 
making sense to you. 

Repeat the information participants contribute so that everyone can hear, and 
continue to encourage additional contributions (e.g., “Has anyone else had a 
similar experience?”). If you have access to a whiteboard, smart board, or chart 
paper, write down participant contributions. 

Now that you’ve shared some of your personal 
experiences, it's easy to see why cognitive clarity is 
important. Let’s get back to the module and learn about 
the final two principles of effective instruction in ELA. 
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SECTION 5—Instructional Principles 6 and 7 
Expected  Time:  5  minutes  

Facilitator Notes 

Start the video. 

At the 18:18-minute mark, you will see the pause indicator reminding you to stop 
the movie to complete the activity. 

Let's pause for the third learning activity. 

Learning Activity 3—Student Literacy Program 

Expected Time: 10 minutes 
See Appendix A for Activity Handouts 

Module Instructions | 16 
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Facilitator Notes 

Materials 

• Activity Handouts: Student Literacy Program 

Ask participants to locate the handout. 

Please locate the Student Literacy Program handout. 

Tell the participants they will be working individually to select one student they 
teach and write down the amount of time and literacy activities the student 
engages in within a week. 

For today’s final activity, you are going to think about one 
of your students and write a list of the literacy activities the 
student participates in each week and about how long 
those activities last. If you look at your handout, it is 
divided into the four strands that comprise ELA College 
and Career Readiness Standards. Since this language may 
be different than what you currently use, the handout 
includes some sample instructional targets that would be 
included in each strand. This will give you an idea of which 
strand your instructional activities fit into. Make sure to fill 
in all columns on the chart, including the adult who is 
working with the student on a particular activity, when and 

Module Instructions | 17 
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where it happens, how long it lasts, and a bit about the 
specific activity (e.g., it is a "making words" activity). 

Tell the participants how long they will have to complete their handout. 

You have six minutes to fill in the handout, and when you 
are finished, notice how much instruction you are currently 
providing in each strand. Also, knowing that students in 
general education settings receive 90–120 minutes of 
literacy instruction each day, how does the amount of time 
you are allocating to literacy instruction compare? 

After six minutes, bring the group back together to complete the activity. 

Finish writing any final information on your handout and 
give me your attention. As you look at your handout, what 
do you notice? With a quick show of hands, how many 
people feel like they are currently providing as much or 
more than 90–120 minutes of literacy instruction each day? 
Are there some folks who will need to allocate more of 
their instructional day to literacy? Finally, does your 
instruction address all strands each day? 

Did any of you notice that you are focusing on some areas 
more than others? If you find that you attend more to 
some strands than others, ask yourself why. A lack of focus 
in one or more areas will make it more challenging for your 
students to learn to read, write, and communicate. 

As we continue these modules, you will be provided with a 
variety of strategies and instructional approaches that can 
be used to provide instruction for all of your students in all 
of the ELA strands. 

Restart the movie and play until the end of the module. 

Module Instructions | 18 
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Let's finish the remainder of the video. 

SECTION 6—Wrap-up 
Expected Time: 4 minutes 

Facilitator Notes 

Continue the movie and let it play to the end. It will end at the 
19:14 time marker. 

Wrap up the session. Have participants complete any final paperwork that is 
needed (e.g., an evaluation, sign out to document attendance, etc.). 

That completes the Principles of Effective Instruction in 
English Language Arts module. Thanks for your attention 
and participation. 

Continuing Education Units 

The Dynamic Learning Maps® (DLM®) Consortium does not provide continuing education 
units for the completion of training modules. However, states and local education agencies 
are encouraged to use the information provided in Appendix B to provide continuing 
education units for the completion of this module as appropriate. 

Module Instructions | 19 
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Appendix A: Participant Handouts 
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Principles of Effective Instruction 
in English Language Arts (ELA) 

Agenda 

Section Title Content Activity 
Section 1 Introduction, 

2–3 minutes 
Review of learning 
objectives and handouts. 

None 

Section 2 Areas of Emphasis in 
the College and 
Career Readiness 
Standards, 
3 minutes 

Overview of the five 
areas emphasized in the 
College and Career 
Readiness Standards. 

None 

Section 3 Instructional 
Principles 1 and 2, 
20 minutes 

Explanation of how 
repetition with variety 
and cognitive 
engagement support 
learning that builds over 
time. 

Activity 1: Work with a 
partner to determine if 
activities offer rote 
repetition or repetition 
with variety and 
develop ideas that 
address word 
identification using the 
principle of repetition 
with variety. 

Section 4 Instructional 
Principles 3–5, 
15 minutes 

Discussion of the 
importance and 
application of cognitive 
clarity, a personal 
connection with the 
curriculum, and the 
participation of a 
knowledgeable other in 
instruction. 

Activity 2: Consider the 
impact of cognitive 
clarity in your learning 
and teaching 
experiences. 

Section 5 Instructional 
Principles 6 and 7, 
15 minutes 

Discussion of the 
necessity of every 
student having a means 
of expressive 
communication and 
allocating significant 
time for comprehensive 
instruction. 

Activity 3: Think of one 
student that you teach 
and list the amount of 
literacy activities that 
student engages in 
each week and the 
amount of allotted time. 

Section 6 Wrap-up, 
3–4 minutes 

Closing information. None 

Link to Assessment: 
www.dlmpd.com/ela 

© 2020 Center for Literacy and Disability Studies, 
Department of Allied Health Sciences, UNC-Chapel Hill. All rights reserved. 

DLMÒ Service Desk Support: DLM-support@ku.edu 
Professional Development Team: DLMpd@unc.edu 
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Principles of Effective Instruction in ELA 
Activity 1 

Repetition with Variety 
Think about how you can use the principle repetition with variety in your classroom 
instruction. How would this principle apply when working on word identification or 
alphabet recognition? 

When teaching word identification, rote repetition (repetition without variety) might involve 
presenting a student with the same set of flashcards every day until the student can read 
the words with a predetermined level of accuracy. 

Review the following activities and determine if the activity reflects rote repetition or 
repetition with variety. Circle the appropriate response. 

File Folder Activity 

The teacher laminates alphabet letters to a file folder and 
creates a matching set of cut-out letters. Students match 
cut-out letters to the file folder during independent-work 
time until they can complete the activity with 80% 
accuracy on four out of five days. 

Rote Repetition Repetition with Variety 

Alphabet Bingo 

The teacher creates a several dozen laminated alphabet 
bingo cards. A few times each week, the teacher asks 
students to select a bingo card, then the teacher selects 
letters from a container and calls out a letter. Students 
mark letters on their bingo card with a dry erase marker 
as letters are called out. The activity continues until a 
student successfully marks a full row, column, or 
diagonal. 

Rote Repetition Repetition with Variety 
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Repetition with Variety Page 2 

Alphabet Scavenger Hunt 

The teacher provides students with a list of letters. 
Sometimes the letters are uppercase and sometimes 
they are lowercase. The list has five or six letters for a 
classroom activity, but when they go on a field trip, 
students receive a list of all 26 letters. As the teacher 
and students walk through the school or around the 
community, they look for letters in the environment. 
As they find letters, students write the letter again or 
check it off the list. 

Rote Repetition Repetition with Variety 

Word Identification 

Now, work with a partner to come up with one or more activities for word identification that 
includes repetition with variety. Write your ideas here. 
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Principles of Effective Instruction in ELA 
Activity 2 

Cognitive Clarity 
As you just learned, cognitive clarity occurs when a student understands the 
purpose and value of doing a particular activity. 

Think about a time in your own educational experience when you did not have 
cognitive clarity. Did you ever deal with a subject, topic, class, or assignment that 
seemed to have no meaningful purpose or value? List at least one instance of when 
this happened. Also, consider if the value of that subject, topic, class, or assignment 
ever became clear to you. Be prepared to share your experience. 

Now consider your own teaching. Have you ever asked students to work on an 
assignment and later wondered about the value of the activity? This could be 
something you were required to teach, or something you observed others teach in 
the past, so you felt compelled to do the same. This could also be an activity that 
someone suggested, but you later discovered it was not particularly helpful for 
learning. You will not be asked to share this information. 
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Principles of Effective Instruction in ELA 
Activity 3 

Student Literacy Program 
1. Think of one of your students and consider how much instructional time they

receive in each of the following English language arts strands on a weekly basis.
Refer to page 2 of this handout to see samples of each strand.

ELA Strand 
Day, Time, 
Location 

Strategies, Programs, and Materials 

Reading 

Writing 

Speaking and 
Listening 

Language 
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Student Literacy Program Page 2 

2. Considering that students in general education receive 90–120 minutes of
literacy instruction per day, how does the time you spend on your student’s
literacy instruction compare?

a) I allocate more time to literacy instruction.
b) About the same.
c) I allocate less time to literacy instruction.

3. When you look at the distribution of your literacy instruction, is your time
evenly divided between strands, or do you tend to focus on some strands
more than others?

ELA Strand 
Sample Areas Included in 

College and Career Readiness Standards 

Reading 

Comprehension of story, details, sequence, description of 
characters; comparison with other texts on similar topics; phonemic 
awareness activities; phonics; word identification; shared reading; 
etc. 

Writing 

Topic selection, shared writing activities, add more information to 
strengthen writing, participate in research, write about own 
experiences, write to communicate information, use technology to 
produce and publish writing, write to support an opinion, etc. 

Speaking and 
Listening 

Communicate with adults and peers, ask and answer questions, ask 
for help, take turns in a discussion, communicate in multi-turn 
exchanges with peers, present findings on a topic, use formal and 
informal language as appropriate to the situation, communicate 
thoughts and feelings, etc. 

Language 

Link two or more words in communication; question words, 
prepositions, pronouns, adjectives; use noun + verb phrases, noun + 
adjective phrases, subject + verb + object phrases, plural nouns, 
past-tense verbs; etc. 
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Principles of Effective Instruction in ELA 
Learner Assessment 

Name: 

Date: 

1. Students with the most significant cognitive disabilities benefit from
instruction that involves repetition. Repeating the same task in the same way
leads to generalization and student learning.

True False 

2. If your students have cognitive clarity, that means

a) they mastered the concept you are teaching

b) they are thinking clearly

c) they understand why you are working on a specific lesson or task

3. College and Career Readiness Standards and Essential Elements call for
student collaboration and communication. This means all students must

a) use oral speech or sign language

b) learn how to write and spell

c) have a means of expressive communication

d) be able to respond to questions

4. When students have a personal connection with the curriculum, they

a) have done the task before

b) are working on an activity that they are interested in

c) can connect the curriculum to their own life in some way

5. The emphasis on comprehensive instruction in English language arts for all
students is one new aspect of College and Career Readiness Standards.

True False 
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Principles of Effective Instruction in 
ELA Learner Assessment 

Name: 

Date: 

1. Students with the most significant cognitive disabilities benefit from
instruction that involves repetition. Repeating the same task in the same way
leads to generalization and student learning.

True False 

2. If your students have cognitive clarity, that means

a) they mastered the concept you are teaching

b) they are thinking clearly

c) they understand why you are working on a specific lesson or task

3. College and Career Readiness Standards and Essential Elements call for
student collaboration and communication. This means all students must

a) use oral speech or sign language

b) learn how to write and spell

c) have a means of expressive communication

d) be able to respond to questions

4. When students have a personal connection with the curriculum, they

a) have done the task before

b) are working on an activity that they are interested in

c) can connect the curriculum to their own life in some way

5. The emphasis on comprehensive instruction in English language arts for
all students is one new aspect of College and Career Readiness Standards.

True False 
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Principles of Effective Instruction in ELA 
Information for Continuing Education Units 

The Dynamic Learning Maps® (DLM®) Consortium does not provide continuing 
education units for the completion of training modules. However, state and local 
education agencies are encouraged to use this document to facilitate the 
application process. 

Module Objectives 
1. Participants will identify principles of effective instruction in English

language arts required by College and Career Readiness Standards.

2. Participants will recognize the difference between rote repetition and
repetition with variety.

3. Participants will define cognitive engagement and cognitive clarity.

4. Participants will define the components of comprehensive instruction in
English language arts.

Author Bios 
Karen Erickson, Ph.D., is the director of the Center for Literacy and Disability Studies, 
a professor in the Division of Speech and Hearing Sciences, and the Yoder 
distinguished professor in the Department of Allied Health Sciences, School of 
Medicine, University of North Carolina at Chapel Hill. Her research addresses literacy 
assessment and instruction for struggling readers of all ages, including those with 
significant cognitive disabilities. Karen is co-developer of the Tar Heel Reader online 
library of accessible books for beginning readers, as well as several other assistive 
and learning technologies. She is a former teacher of children with significant 
disabilities. 

Penny Hatch, Ph.D., is a research assistant professor at the Center for Literacy and 
Disability Studies in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research includes language and 
literacy development for students with significant cognitive disabilities and complex 
communication needs. Prior to earning her Ph.D., Penny worked as a school-based 
speech language pathologist, specializing in augmentative and alternative 
communication and assistive technology. 
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Information for CEUs 

Agenda 
Section Title Content Activity 

Section 1 Introduction, 
2–3 minutes 

Review of learning 
objectives and handouts. 

None 

Section 2 Areas of Emphasis in 
the College and 
Career Readiness 
Standards, 
3 minutes 

Overview of the five 
areas emphasized in the 
College and Career 
Readiness Standards. 

None 

Section 3 Instructional 
Principles 1 and 2, 
20 minutes 

Explanation of how 
repetition with variety 
and cognitive 
engagement support 
learning that builds over 
time. 

Activity 1: Work with a 
partner to determine if 
activities offer rote 
repetition or repetition 
with variety and 
develop ideas that 
address word 
identification using the 
principle of repetition 
with variety. 

Section 4 Instructional 
Principles 3–5, 
15 minutes 

Discussion of the 
importance and 
application of cognitive 
clarity, a personal 
connection with the 
curriculum, and the 
participation of a 
knowledgeable other in 
instruction. 

Activity 2: Consider the 
impact of cognitive 
clarity in your learning 
and teaching 
experiences. 

Section 5 Instructional 
Principles 6 and 7, 
15 minutes 

Discussion of the 
necessity of every 
student having a means 
of expressive 
communication and 
allocating significant 
time for comprehensive 
instruction. 

Activity 3: Think of one 
student that you teach 
and list the amount of 
literacy activities that 
student engages in 
each week and the 
amount of allotted time. 

Section 6 Wrap-up, 
3–4 minutes 

Closing information. None 

Link to Assessment: 
www.dlmpd.com/ela 
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