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Planning 

Lesson 3:  IDEA GENERATION 

What do we want to do to make a 

difference at our school?  

Day of 

Action 

Feedback and 

celebration.   

Where to next? 

How do we share 

this? 

Rehearsals if 

necessary 

Assembly              Campaign Board 

Kids-teaching-kids          Media    

Create Campaign 

Board – student 

volunteers 

Building Positive Relationships and School Cultures 

Lesson 1:  EXPLORE 

 What makes good friendships? 

 How do we make friends? 

 Introducing goals of project and 
learning environment. 

Lesson 2:  EXPLORE 

 Tuning into emotions. 

 What can go wrong in relationships?  

 What do we hope for?  

 What are we concerned about? 

Lesson 4:  PRACTICE & CREATE 

 Consolidate ideas.  

 What skills do we need to develop?  

TIMELINE   
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Building Positive Relationships and School Cultures 

Introduction 
This resource is designed for schools 

interested in using a kids-teaching-kids 

approach to building awareness about 

how to build positive relationships and 

school cultures.  

It is based on a lesson sequence 

developed with a class of Grade 4 

students over a one month project using 

an Action Research approach that was 

adaptive to what arose with the students.  

We have slightly modified some of the activities based on what we learnt. This resource 

gives rationales, activity instructions, examples of what students did and reflective inquiry 

questions for the teacher to help be responsive to what is emerging from the students.  

We don’t expect schools to do exactly what we have done, but hope you might find this 

useful in seeing what might be possible. Many of the activities are stand-alone ones. 

 

  Our aims for our Action Research Project were to: 

 Explore how to use kids-teaching-kids as a way of engaging the whole school 

community in transforming prevailing culture from bullying, excluding and 

poor relationships to one where positive relationships are valued. Students 

will follow where their peers lead. 

 

 To give the Grade 4 classes an opportunity for leadership that they don’t 

usually have – to build their leadership skills, social and emotional 

competencies and ownership in fostering positive school culture. 

 

 To explore how we might address bullying issues in non-inflammatory ways. 

Look at how to provide a preventative approach through building positive 

actions as well as look as how we can all respond when things go wrong. We 

wanted to develop an understanding of what a restorative approach might 

look like in the language of children. 
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Our key question:  
 

How can we build positive relationships in our school and community? 

Our project started by asking how we wanted to 

treat bullying in the school in a way that was 

restorative. We wanted to shift a punishment focus 

to one which supported all children. Rather than 

create an anti-bullying program, we started 

thinking about what bullying was. It wasn’t just a 

disrespectful behaviour, it also was about 

breakdowns in relationships. We didn’t want to say 

NO to something – we wanted to say YES to 

something.  

So for Grade 4 students we introduced the project 

as “How can we build positive relationships in our 

school and community?” We started through 

exploring friendships as it was a concrete 

experience that students had and valued. Friendships later arose as the premier issue and 

students came up with – How can we change meanness into friendCHIPS? 

 

  

Our values around restorative practice: 

 This is a school where we practice acting positively to others to build a 
friendly school. Even when things go wrong we want to use a process that is 
positive, where participants come out whole and feel a sense of integrity 
and growth.  

 We treat meanness from a place of kindness. 

 We aim to restore relationships rather than use punishment. 

 We believe that everyone can learn and grow. We see any incidents as 
opportunities to develop social and emotional learning which we see as an 
important part of the curriculum. 

 Each of us has responsibility for each other, to look out for each other, to 
model the behaviours that we value. 

 By solving issues before they get into regular patterns we can prevent more 

damaging relationship dynamics such as bullying. 
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The student challenge:  
 

For students to create an awareness campaign for the whole school 

around what it means to build positive relationships.  

This will involve students running lessons for other classes  (kids-teaching-kids)  and 

providing a central activity that the whole school can contribute to on a Day of Action. They 

might also produce something they can share with other schools. 

Key pedagogical elements 
There are a number of layers in the program that can be in conflict.  

 Kids-teaching-kids – The aim is to give students ownership in creating a campaign 

and lessons for others so that they are authentic in what they do with other children, 

and also have confidence in what and how they are doing it. This utilises the fact that 

they can be powerful advocates and modellers of change. It is important to them to 

gain confidence so they experience some measure of success, and help them reflect 

when thing don’t necessarily go right so they can draw out the positives and build 

resilience around failure. 

 

 Being task-oriented –  This is about 

having a project structure that aims to 

deliver to a fixed timeline. It has 

tangible outcomes and artefacts that 

need to fit within a certain ethos/value 

system as it is representing the school.  

This focus helps students feel part of 

something significant. It can open up 

the teaching style to more team-based 

learning where the students are more 

self-regulating. But it can also be stressful if outcomes are not being delivered on 

time. The teacher may have to also be quite specific in assigning tasks or making 

decisions, while including student input.  

 

 Restorative practice – There are key values behind this program that students might 

need time to really get. The danger of being task oriented is that they might be 

advocates of values you don’t really want to see perpetuated. There needs to be 

space for students to continue to explore their responses and values through the 

activities they might choose to do for other students or through issues that might 

come up through working to deadlines. It is important to tune in regularly to notice 

their language and playing back of the big ideas.  It may be important to find time to 
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help students to work through different processes for building relationships, helping 

them to understand what is and isn’t helpful. Help them  to use/create a process in 

their own language. For example, this represents some of the language our students 

used. See Appendix 1 where we explain this model further. 

  
 

 Student voice and agency – Part of the source of bullying behaviours is the student 

trying to assert control in a world where they have very little. By giving students 

voice throughout the project this can help them feel more in control. This could 

include giving them a say in the structure of activities and are feeding back 

important information about what they think will work. Giving students choice and 

space for their own stuff. Listening for their suggestions that they want to use a 

different type of activity for their own exploration and integration. Part of this is 

reconfiguring the teacher/student relationship to one which is more of a partner in a 

project. 

 

 Working in teams – When students work in 

teams rather than the whole group it can give 

them the opportunity to be creative, give them 

more voice, and opportunity to be self-

regulating. However, teams can break down, 

create things in a direction you would rather not 

go, could be constantly needy or children 

complain about each other to you. All this is 

fabulous resource for social and emotional 
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learning and can be used as examples for students to reflect upon and trial 

strategies. It is important to remember that social and emotional learning is the main 

game of this program. 

 

 The teacher role – The teacher is balancing a number of roles – project manager, 

integrator, orchestrator of activities, guide, mentor, mediator, researcher. A key 

aspect of our program was the role of the teacher in listening to the students, 

reflecting on what was arising and then being responsive. The teacher also needed 

to listen to their own language and interactions and reflect how they might be 

modelling behaviour to students.  

 

It is up to individual teachers to work out how much structure and how much 

freedom students can have, and what additional support they could have in their 

classroom through parent and expert help. Despite wanting to allow the students to 

come up with ideas it is also helpful for the teacher to have some ideas, and to 

spend time thinking about how they might integrate the different aspects that have 

emerged from the students’ previous work and thinking. So the teacher has an 

important role in providing a cohesive factor.  

 

Program  Structure  
 

The first two lessons aim to construct students 

experience and understanding moving from a 

positive framing of relationships (What makes 

good friendships?) to  considering what can go 

wrong with relationships.  

The sequence offered here for these first two 

lessons is quite teacher-directed and lock-step 

in order to work with a group of about 25 

students within a single lesson of 90 minutes or 

less. The activities can be done with smaller 

groups and are not constrained to completing 

within one time-slot. They aim to use a range of 

intelligences and engage students through 

heart, mind and body. 
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The last two lessons begin to open up to student-direction with different groups operating 

on different tasks to prepare for the Day of Action. The openness of these lessons are crucial 

in helping students develop a sense of ownership, confidence and understanding that can 

help them in kids-teaching-kids.  

All lessons aim to build up positive routines such as a tribes circle and a personal/social 

commitment. These can be brought in at any time, to help settle students and draw out the 

learning. If time is running out, using think-pair-share can provide opportunity for students 

to reflect with another person.  

There may need to be time allocated to complete the campaign board and to rehearse prior 

to the Day of Action.   

During the Day of Action we think it is important to give students the opportunity for 

reflection to address any concerns, to celebrate 

what went well and to give the opportunity to 

improve. 

Getting Feedback. Following the Day of Action it 

is highly useful to see what students 

liked/disliked about the whole program and the 

day, what they learnt, if they noticed any change 

in behaviours and if they would like to follow-

up. It gives them an important opportunity to 

reflect on their experiences. 

Student engagement goals  
 Develop a sense of mastery and self-

confidence in the ability to lead 

others;  

 Have a voice. Have input into how 

lessons are run and acting from their 

concerns; 

 Be an active contributor to an 

authentic project, contributing their 

gifts;  

 Working with others and building 

trusting relationships with each other 

and teacher; 

 Working to a timeline and deadline;  

 Feeling connected and present.   

Our Ingredients to success:  
 

 It is important to: 

 trust in the kids,  

 give them time to think, have ideas, be 

creative  and come up with their own 

strategies (“Making ideas was fun,” “I liked 

coming up with our own plays.”); 

 guarantee success through building their 

skills (“I thought I would have stage fright, 

but I didn’t”),  

 enable them to lead (“I liked teaching other 

people, I want to do this more.”) 

 prepare to listen to the students -  work 

with the language that they are using and 

be responsive to what comes up, including 

their misbehaviours; 

 be prepared to reflect on what role-

modelling the teacher behaviour provides 

(“Talk to us, not tell us or boss us.”); 

 make it fun.  
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Planning considerations: 
 Ethos: What is the ethos of your school? What are you wanting to change? How 

might a program like this suit where you are heading to? How might it build up 

teacher, student and parent capacity? 

 

 Logistics: which students, group size, which teachers, what support needed (parents, 

expert staff?) Where does it fit within the timetable? 

 

 Action Research Approach: Using Plan, act, reflect cycles enables adaption to what 

emerges, so you are always working from the context of the students, and building 

from  any incidents that happen. Team teaching gives the opportunity for someone 

to reflect with. Triple loop action research connects reflection to values and heart.  

 

 How might you document the process: eg blog, taking pictures, interviewing 

students along the way? How can you recruit your students to take this role? How 

could you use this to help build community awareness? 

 

 How might kids-teaching-kids become a focus for parental engagement? What are 

existing parental attitudes and behaviours around bullying that you would like to 

challenge? What student data could help parents think through issues? 

  
What we did: 

 We spent considerable time up front thinking the project through, looking at 

different models that people had used elsewhere, then using some inquiry 

tools to challenge our thinking to create an approach suitable for this school 

and its ethos. 

 We pulled 27 Grade 4 students out of two mixed grade classes for this 

program. They met weekly for a 90 minute lesson that was part of their 

usual timetabled science lesson. 

 The program was team taught by the principal and an outside educator (who 

was an action researcher, with a little experience in social and emotional 

learning.) We met weekly to reflect and discuss what was happening and to 

build the next steps. 

 We used a triple loop learning reflective process that challenges assumptions 

and enabled us to gain much deeper insight into what was happening. 

 We initially intended to just run a workshop for parents to look at a different 

approach to dealing with bullying but decided to start with the students.  

 We recorded our thinking and progress in a blog: 

 

http://respectful-schools-project.blogspot.com.au/ 

 

 

http://respectful-schools-project.blogspot.com.au/
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Social and Emotional Core Competencies 
CASEL has identified five interrelated sets of cognitive, affective and behavioral 

competencies. The definitions of the five competency clusters for students are: 

Self-awareness: The ability to accurately recognize one’s emotions and thoughts 

and their influence on behavior. This includes accurately assessing one’s strengths 

and limitations and possessing a well-grounded sense of confidence and optimism.  

Self-management: The ability to regulate one’s emotions, thoughts, and behaviors 

effectively in different situations. This includes managing stress, controlling 

impulses, motivating oneself, and setting and working toward achieving personal 

and academic 

Social awareness: The ability to take the perspective of and empathize with others 

from diverse backgrounds and cultures, to understand social and ethical norms for 

behavior, and to recognize family, school, and community resources and supports. 

Relationship skills: The ability to establish and maintain healthy and rewarding 

relationships with diverse individuals and groups. This includes communicating 

clearly, listening actively, cooperating, resisting inappropriate social pressure, 

negotiating conflict constructively, and seeking and offering help when needed.  

Responsible decision making: The ability to make constructive and respectful 

choices about personal behavior and social interactions based on consideration of 

ethical standards, safety concerns, social norms, the realistic evaluation of 

consequences of various actions, and the well-being of self and others. 

 

http://www.casel.org/social-and-emotional-learning/core-competencies 

http://www.casel.org/social-and-emotional-learning/core-competencies
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Definitions of Bullying  
The Safe and Supportive Schools Communities have devised some kid friendly definitions 

of bullying: (see http://www.bullyingnoway.gov.au ) 

Years 3–4 

Bullying is when someone: 

 keeps picking on you again and again and tries 

to make you feel bad 

 says or does lots of mean things that upset 

you 

 makes fun of you a lot 

 tries to stop you from joining in or make 

others not like you 

 keeps hurting you such as hitting or punching you. 

Bullying feels awful. You feel like you can’t stop it. 

Bullying can happen in person or online. It might be something people can see or it might be 

hidden. 

Sometimes you might have a fight or argument with someone. If it happens once, it is not 

bullying even though it can be upsetting. It is also not bullying if you sometimes fight with a 

friend and you can sort it out. 

Bullying is not fair. You have the right to feel safe. 

Years: 5–6; 7–9 

Bullying is when one person (or a group of people) with more power than someone else, 

tries to upset or hurt them. They might have power over someone who is weaker, less 

popular or stands out in some way. They might repeatedly try to hurt them physically, try to 

socially isolate them or say and do mean or 

humiliating things to them. 

Bullying can happen in person or online, and it can 

be obvious or hidden. 

If someone behaves in a mean or aggressive way on 

one occasion it isn’t bullying, even though it is not 

respectful or acceptable. A fight or disagreement 

between two people of equal power or status isn’t 

bullying.  

Bullying is not fair. It feels awful. You feel like you 

can’t stop it. You have the right to feel safe.  

Key elements of Bullying: 

 Repetitive 

 Intentioned 

 Physical, emotional,  or social 

behaviour including on-line 

 Causes harm to another 

 In situations where there is a 

power differential 

 The “victim” feels powerless 

 Can be covert or overt 

 Bullying does not include one-

off events or aggression/conflict 

between those of equal power. 

http://www.bullyingnoway.gov.au/
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Lesson 1:  Exploration – What makes good friendships? 

Rationale:   
 To focus on positive aspects of relationships, starting with a relationship that is 

important for students - friendships.  

 To help students make explicit what they value in friendships and tease out how 

they might make friends.  

 To introduce them to processes, dramatic experiments and language to talk about 

what they are feeling and noticing.  

 

Activity Type of activity Aim Time 
1. What makes 

good friendship? 
Listening to musical 
videos and 
responding, creating 
word bubbles about 
friendship 

To introduce students to ideas 
about friendships in an upbeat 
way. Ideas include what we value 
in friends, what friendship feels 
like, and network of friends. 
 

10 – 15 
mins 

2. How does body 
language affect 
us?  

Moving in a big 
group, drama, social 
experiment 

This aims to help students 
become more aware of how their 
body language can create a sense 
of connection or isolation. 
 

5 – 10 
mins 

3. Setting the scene 
for the project 

Teacher talk and 
some student 
discussion 

To get student buy-in to be 
leaders in the school to promote 
positive relationships.  
To establish the learning 
environment. 
 

5 – 10 
mins 

4. How do we make 
new friends? 

Drawing in pairs For students to come up with 
concrete and explicit ways to 
make new friends. 
 

30 – 40 
mins 

5. Reflection Tribes Circle To give students opportunity to 
draw out their learning and 
discuss any concerns 
 

10 – 15 
mins 

6. Social action and 
personal 
commitment  

Circle To give students an opportunity 
to say something they will try in 
the following week. 
 

5 mins 
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1. What makes good friendship? (10 -15 mins) 

 

Aim: to introduce students to ideas about friendships in an upbeat way through 

musical videos. It aims to provide a hook through something that is important to 

them. You may just choose to play one or two. 

 

Count on Me (Bruno Mars):  

https://www.youtube.com/watch?v=SbAUzcuvVYc  - looks at different things 

friends do for each other. 

Small class discussion - What is the video saying about friendships? What do 

you think is important with friendships? What would you like in a friend?   

Students could write a key idea on a cut out bubble that is put in a Friendship 

bubble cloud. 

You’ve got a friend in me (Toy Story):  

https://www.youtube.com/watch?v=XHFy3YWpRx8  

 

When you are with friends how do you feel? Capture some of these feelings. 

Do you tell your friends how much you appreciate them? 

 

https://www.youtube.com/watch?v=mpdtE-8u1Pc  

This video looks at friendship networks. This could be an opportunity for 

students to think about whether they have exclusive friends, friendship 

groups, friends that connect to different friends. Do they have friends for 

different things? How easy is it to make new friends? What do they do?  

 

 

Big question: How can we build positive 

relationships in our school and community? 

 What makes good friendships? 

 What is the project about? 

 How do we make new friends? 

 

Signpost for 

students 

https://www.youtube.com/watch?v=SbAUzcuvVYc
https://www.youtube.com/watch?v=XHFy3YWpRx8
https://www.youtube.com/watch?v=mpdtE-8u1Pc
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(Here is an example of how a student took some of these ideas and made a poster 

for the campaign wall.) 

 

  

Teacher inquiry: what would you like to find out about your students?  

 

For example, you could ask students to list the people they are friends with 

on a sticky note, with their name. By mapping these later it will give a sense 

who might be lonely, who is in exclusive friendships.  
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2. How does body language affect us?   

Social and emotional experiment - movement (5 -10 mins) 

 

Milling exercise. Students stand up in an open space and weave in and out of 

each other at walking pace, no bumping.  

 

 

Ask them to do each of these for about 30 secs. 

 First act as if you have somewhere to get to.  

 Next notice people as you go past –smile.  

 Next look at them and look away as if you don’t want to talk to them.  

 Next look at them as if you are really pleased to see them.  

 Next greet them with smiles and say Hi. 

Stand still and pause and just notice how that felt in your body.  

What did it feel like when someone smiled at you? When they looked away? 

Share with another person.  

When did you feel most connected and most isolated? 

What can we do to promote a sense of connection at our school? 
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3. Setting the scene for the project (5 -10 mins) 

Student Buy-in to the project  

Invite the students to be part of the program where they have the opportunity to be 

leaders for their school. Eg: 

We have the opportunity to make a difference in our school to create a more positive 

place to be. We would like to focus on building positive relationships. Our big 

question is How can we build positive relationships in our school and community?  

We are inviting you to create a 

campaign and to teach other 

students for a Day of Action in a 

month’s time. What we do will be 

shared with other schools and our 

whole school community. We 

would like to run a couple of 

introductory lessons and then get 

you to come up with ideas and 

strategies. Are you interested? 

Questions.   

You might like to show a simple 

timeline. 

Introduce the way we will 

work together  - Based on 

Tribes processes. 

 Respect everyone,  

 Listen attentively,  

 Appreciation of others (no 

putdowns),  

 Right to pass,  

 Right to privacy – anything shared will be confidential.   

Students will also have the opportunity to give input in how they think things are 

going and make suggestions about directions to take. 

See http://tribes.com   for more information on running community circles. 

  

http://tribes.com/
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4. How do we make new friends?  (30 -40 mins) 

Create a conversation between new friends 

 

Aim: this aims to help students to think about the beginning stage of making 

friends. How would they talk to someone they don’t know? It can help them be 

more explicit  about what might be helpful in making new friends. 

Drawing Task (25 -30 mins):  Students work 

in pairs sharing an A3 sheet of paper using 

coloured pencils. Each person draws a 

person (it could be themselves) and then 

they work together to make a conversation 

that could help these people become 

friends. What will they say or do? You can 

use speech balloons. What do you think will 

help them become friends? Remember body 

language like smiling and eye contact (if 

culturally appropriate). 

To get into pairs that may not be 

close friends: Break class into 

different gender lines and ask 

students to go from smallest to 

tallest. Then match each person 

in each line so everyone in pairs.   

Sharing (5 -10mins):  Effective 

communication 

Tell students that we would like 

to use their work to help other students around the school make friends so now 

giving them an opportunity to make the picture ready for viewing. Ask each 

student pair to pair up with another pair.  

Now you have an audience. Look at each other’s picture. What do you like? Is it 

understandable? What suggestions could you make to improve the other pair’s 

picture? Now you have seen someone else’s what would you like to add to your 

own? 

After making additions, share work with another pair and get feedback. 

 

Note:  

 

Some students may need 

literacy support, but could also 

use pictures to convey what 

they might want to talk about. 

There will be some students 

who are quite isolated and 

struggle to make friends. 
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5. Reflection: What have we learnt? Tribes Circle (10-15 mins) 

Aim: A tribes circle could become a routine for end of session reflections to pull 

out and consolidate learning.  Once students are familiar with it, it can be used at 

any time where you want careful listening. 

Tribes Process:  

 Students sit on a circle on the floor and the teacher 

joins this circle. This way each student can look at 

each other, listen and give focus to whomever is 

speaking. Encourage students to focus on the 

person talking and to give them support and acknowledgement using 

body language (nodding, smiling, attention).   

 The person who is speaking has a talking stick (e.g. a fun stuffed animal) 

and that means no one interrupts while they are holding it.  

 Students pass the talking stick around the circle. They have a right to pass 

but can ask to have a go once it goes around the circle.   

 If raising an issue they should not mention other students by name, and 

use “I messages.” 

This process is different to students brainstorming and giving ideas. It is more 

reflective and respects the personal experience of another person. Often 

students level up in their thinking, being able to make insightful connections 

about their experiences. Hearing others provides novel perspectives. 

Poster: It might be helpful to create a reflection poster that students can look at 

as prompts to help them when reflecting at the end of a lesson. 

Temperature of the room check in: You might start 

with a quick check-in where you ask students to go 

around the circle very quickly giving one word about 

how they are feeling right now. 

Reflecting on learning:  After a lesson ask students to 

each share what they noticed, appreciated, learnt or 

felt. Did anything surprise? Did any person have a 

concern to share? Students just need to respond to one 

or two sentence stems. If something has happened 

during the class that students are concerned about it is 

worthwhile after everyone has had a turn to go back 

and ask if they would like to talk more about it. How are 

they feeling? What do they hope for? 

Reflection stems: 

I noticed that…. 

I liked…. 

I learnt…. 

I felt….  I am feeling…. 

I was surprised when…. 

I was concerned… 

I wonder…. 

I would like to do…. 

Appreciation of others 

Listen Attentively 

Respect everyone 

Right to pass 



21 
 

6. Social action and personal commitment (5 mins)  

 

Aim: Invite students to try something new this week as a result of this session. 

What will they commit to do and report back on for next week? E.g. 

 Make a new friend this week – use the conversation starters. 

 Look at see who is lonely and ask them to play. 

 Say to my friend how I appreciate her. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

Teacher inquiry: 

Students without friends can turn into bullies as a way of getting attention or 

connection in another way. So being aware of how friendships might be changing 

in the classroom can be preventative.  

 How many friends does each student have? How does this change?  

 How can you find out?  

 What are indicators that students might be excluded? Lonely? Picking on 

others?  

Here is an example of what one teacher does. 

“Every  Friday afternoon, she asks her students  to take out a piece of paper and 

write down the names of four children they would like to sit with the following 

week. The children know that these requests may or may not be honoured. She 

also asks the students to nominate one student who they believe has been an 

exceptional classroom citizen that week. All ballots are privately submitted to 

her. 

And every single Friday afternoon, after the students have gone home, she takes 

out those slips of paper, places them in front of her, and studies them. She looks 

for patterns: Who is not getting requested by anyone else? Who can’t think of 

anyone to request? Who never gets noticed enough to be nominated? Who had a 

million friends last week and none this week?” 

Through these patterns she can identify who is struggling to connect, who is bullying or 

who is being bullied, and who is going unnoticed. 

http://www.rd.com/advice/parenting/stop-bullying-strategy/#ixzz3Zzxis75k  

 

Reflection – if any incidents or behavioural issues occurred reflect on your 

response and the students responses. Are there any relationship dynamics 

and patterns of behaviour that you would like to find new possibilities? 

http://www.rd.com/advice/parenting/stop-bullying-strategy/#ixzz3Zzxis75k
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Lesson 2: Exploration  - What can go wrong in relationships? 

Rationale:  
 To help students tune into emotions, have some language around them, and some 

strategies for dealing with emotions 

 To help students articulate the different things that go wrong in their different 

relationships and to hone in on something that particularly concerns them.  

 To introduce the restorative philosophy by asking when something goes wrong, what 

does each person in the relationship hope for.  

Activity Type of activity Aim Time 
1. Introduction Whole class sitting 

on mat and listening 
and responding to 
the teacher. 

To connect back into the previous 
lesson. 
To talk about the objectives for 
this lesson and the way we will 
operate. 
 

5 mins 

2. How do we tune 
into and manage 
our emotions? 

Emotional and social 
experiments, drama 

To introduce students to some 
techniques for tuning into their 
emotions. 
To conduct experiments on what 
happens when emotions get 
bigger.  

15  mins 

3. What can go 
wrong in a 
relationship? 

Group brainstorm 
with world café. 

To help students consider how 
different types of relationships 
can have different issues. 

10 – 15 
mins 

4. What do we 
hope for when 
things go wrong? 

Discussion - sitting in 
a circle. Capturing 
insights. 

For students to identify the 
feelings they have when things go 
wrong. 
For students to move into the 
perspective of a person who has 
been wronged and also a person 
who has wronged. To say what 
they hope for in each case. 

10 – 15 
mins 

5. What is my 
concern? 

Personal writing of a 
letter. 

For students to come up with a 
personal concern to them and 
write what they feel and hope for. 

10 – 15 
mins 

6. Reflection Tribes Circle To give students opportunity to 
draw out their learning 
 

10 -15 
mins 

7. Social and 
personal 
commitment 

Circle To give students an opportunity 
to say something they will try in 
the following week. 
 

5 mins 
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1. Introduction –Tuning into the project and our big question. (5 mins) 

 

Students sitting on the mat in a circle.  

 

Connecting with last week’s lesson: We looked last week at friendships and how to 

make new friends. Who would like to report back on that? What did you try? What 

did you notice?  Elicit some student responses. 

 

What we are going to do today is going to explore what can go wrong with 

relationships. How we feel and what really concerns us. There are positive things we 

can do up front to build good relationships so when things go wrong we can make it 

right easily. But sometimes things that happen in relationships are not so easy to 

deal with. So we want to build skills to help us put things back on track. 

 

Now some of this is emotional stuff. It is hard to 

share with other people. So you have a right to 

pass and right to privacy. If you do want to share, 

how would you like other people to listen?  

 

Capturing ideas: Have a large sheet of paper 

where students can add ideas for their Day of 

Action. Invite them to add ideas when they think 

of them. 

 

 

  

Big question: How can we build positive 

relationships in our school and community? 

 Tuning into our emotions 

 What can go wrong in relationships? 

 What do we hope for? 

 What are we concerned about? 

Signpost for 

students 

Note:  

 

Some students may be strongly 

empathic or on the spectrum. 

How  might you support them 

with some of these activities?  

E.g. introducing to them 

beforehand individually. 
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2. How do we tune into and manage our emotions?  

Emotional experiments (15-20 mins) (choose some of these exercises and 

consider building on them in the following sessions or in class-time) 

 

Aim: to give students some strategies for dealing with emotions, tuning into signals 

that tell them what feels right or wrong, and experimenting with how emotions that 

we give to others can come back to us bigger. A key part of the process is to pause 

and notice. It is about learning to notice with 

curiosity and not judgment. The more we notice 

the more nuances and connections we can see for 

ourselves. 

 

Introduction: Start by everyone sitting in a circle. 

Elicit student suggestions: 

When you feel emotions how do you deal with 

them? What strategies do you use?  

 

In this section we will explore emotions a little more as they seem to be really 

important in building positive relationships. Find a space around the room. After you 

do each of these exercises, pause and notice how your body feels. 

 

Three techniques for managing emotions. See https://youtu.be/5tP-icM2IcA  

 

 Shake it out – shaking your body can help stuck emotions move. So just 

shake and flick out and see what happens. Lift hands above head, palms 

together, breathing in and let fall breathing out, bouncing and shaking. 

 

 Throw it out – act like a ninja and throw energy out of your legs and 

arms. Whoosh it out by grabbing it up and expelling it. 

 

 Hand on heart – put your hand on your heart, close your eyes and 

imagine you are breathing through your heart and hand. Imagine 

someone that you love, or something that makes your heart sing. Pause: 

notice what is happening? How do you feel?  www.heartmath.org 

 

 

  

Note:  

 

Some students may respond by 

being silly, tuning out or 

hamming up. Breaking the class 

up may help so you are working 

with a smaller group of 

students. 

 

https://youtu.be/5tP-icM2IcA
http://www.heartmath.org/
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Listening to your emotions – what does a YES or NO feel like? 

Emotions are there for a reason 

and they have lots to tell us. Do you 

notice how different emotions 

seem to be in different parts of 

your body? Imagine you are doing 

something that feels really good for 

you. Imagine you are doing 

something nice for someone else. It 

feels right. It is a big YES. How does 

this feel in your body? Get a good 

sense of when your body says “this 

is good or right.”  

 

What does it feel like when you feel 

fully like yourself? Pause and sense 

into your body.  

 

Now imagine something where 

things went wrong, you knew what 

you did was wrong. Your body is 

saying a big NO. How does this 

feel?  

 

Think of a time where you might have felt pressured. How does this feel? 

 

Shake it all out. Put your hand on your heart until you feel centred. 

  

Share your experience with the person next to you.  

 

Is there a wise-self inside you that is helping you to know what to do? Do 

you trust it? Do you listen to it? What would you call it? E.g. My inner 

Poohbar of wiseness… 

  

A YES, or feeling yourself may 

feel like: 

 heart feeling open; 

 feeling grounded and 

relaxed; 

 feeling there is room inside 

you and around you; 

 feel connected; 

 curious, trusting, optimistic; 

 fully here and now. 

A NO might feel like: 

 churning 

 pressure 

 butterflies 

 choking 

 want to huddle up, hide 

 sadness, want to cry 

 vibrating 

 tenseness 
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Experiments with another person – Make it bigger 

This explores how little things can escalate when there is a feedback loop. 

Give option for people to step out-  If some of you are very sensitive you 

might prefer to watch and join when you 

feel comfortable.  

Pairing up. Ask students to pair up with the 

person next to them.  The kids can do this 

sitting down or can stand up. If they are 

likely to go silly sitting might be more 

controllable – sit on feet, kneeling. For an 

uneven number of students one group can 

be a three. 

Timing: Each of these take about 1 -2 

minutes with the reflection.  

 Experiment 1  - Giving compliments – Look at your partner and think 

of something positive they have done or something that you value 

about them. Imagine you would like to give your partner a gift or 

compliment to say how much you value them. Now Person A, using a 

very small gesture like a smile or hand movements, but NO TALKING, 

pass this onto your partner. Person B, spend some time receiving this. 

Bring it into to you. Now give it back to your partner just slightly 

bigger. Each time your partner hands you this take it into you, then 

make it slightly bigger and hand it back. Keep passing it. See how big it 

goes. Try not to ham it up. 

 

Pause. Notice how you are breathing. Notice how you are feeling. 

What did it feel like to take it into you? Share what you noticed with 

your partner. Shake it out.  

 

 Experiment 2 - Negative looks- now do the same thing but starting 

with a very small negative look and see what happens as it gets 

bigger. No talking.  

 

Pause. Notice how you are feeling. How did your body respond? What 

else do you notice? Share with your partner. Shake it out.  

 

Note:  

You might like to demonstrate 

the first exercise. Let students 

know through example that it 

can be a creative and caring 

exercise when done 

authentically. You might like to 

trial this with a few students 

before the lesson and ask them 

to demo it. 
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 Try your own experiment – start with something little and pass it on. 

   

Pause. Notice. Share what you noticed with your partner. Shake it out. 

Thank your partner. 

Share with whole group – ask students 

to share an observation. Does this 

escalation happen in their relationships?  

Make something bigger circle 

Now that students have experienced the 

make it bigger activity in pairs they can 

also do it in group circles to test out 

particular responses to situations by 

seeing what happens as each person in the group makes it bigger. It often 

helps to take something to extremes so you can see whether it is a good 

strategy or not. By being in a circle they can see the escalation more clearly. 

In pairs they are more “in” the experience.  

Move , shake and expel – This is an opportunity for moving and silliness but 

also helps to release any emotions.  

Get up and move around the classroom like a ninja. But no touching anyone 

else. Throw any excess emotions out of you with ninja sounds. Don’t throw 

your emotions at other people. Try the ground, the sky, out the window. 

 

  

Provocative questions: 

How would a fight look if we 

graphed it? 

Is silliness an emotion? 

Is meanness an emotion? 
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3. What can go wrong in relationships? Brainstorm and world café  

(10-15 mins) 

 

Aim: for students to generate ideas about what can go wrong in different types 

of relationships based on what they have experienced or seen. This gives a sense 

of what is going on for them. Groups rotate so they get to see each group and 

can add further things that can go wrong, or think how they can begin to shift 

things. 

 

Put students in 6 groups. Each 

group goes to a “station” with 

butchers paper and enough pens for 

each person and the name of their 

group. The 6 groups are peers, 

friends, siblings, parents/child, 

student/teacher, teams. It helps to 

prepare the titles beforehand. 

 

First rotation: The group has 5 minutes to brainstorm things can go wrong with 

their relationship topic using butchers paper. What have you seen or experienced 

that can go wrong with these relationships? 

 

Second rotation: Ask students to rotate around to another group and add to the 

brainstorm page about things that can go wrong. No repeating what is written. 2 

minutes. 

 

Rotations could continue:  

 Students take one of the things that can go wrong and write on sticky 

notes how they would feel if that was happening to them and stick 

them onto the butchers paper. 

 Students to choose one of the things that goes wrong for their topic 

and think about what it would look like if it was going right. Write on a 

new piece of paper the thing that 

went wrong and then an arrow to 

what you want to happen. Then 

think of a strategy to move from 

going wrong into feeling right. 

Notice: Anything that stood out for you? Were 

there any common things?   

Note:  

At this stage bullying might 

come up, but useful to help 

students be explicit and 

concrete about what is 

happening rather than putting 

the bully label on it as students 

may use it incorrectly. 
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4. What do we hope for when something has gone wrong?   

Discussion (10 – 15 mins) 

 

Rationale: This is a key concept in a restorative approach. When people have been 

wronged or done wrong it is important to find a good outcome – an outcome where 

each person leaves the process feeling a sense of integrity, wholeness and growth. 

As part of the process it is useful to first ask how each person is feeling. Often we 

don’t realise how others are affected. When we do hear what others’ are 

experiencing most of us want to make it right. (There will be cases where ingrained 

dynamics mean people are not ready to make this step.)   

 

It is also useful to ask what each person involved in an 

issue hopes for (eg. An apology, knowing it won’t 

happen again – not to be blamed, an opportunity to 

fix it, say sorry, to be liked by other people). By 

hearing what each person on different sides of an 

issue hopes for, it helps students to realise that issues 

can be resolved without punishment and blame. By 

each student remembering a time when they harmed 

another it helps them to walk in the shoes of the 

person who might have harmed them. 

 

Settling students: get them to sit in a circle. Eg. I want to talk about what we 

hope for when things go wrong. This is a sensitive issue. We need to listen to each 

other respectfully. Put your hand over your heart and let’s do the breathing 

exercise, imaging a good thing, and find our way to our wise place. 

 

Ask students: Imagine something that has gone wrong in a relationship where 

someone might have done something wrong to you.  

 What were you feeling?  

 What would you hope for? What would be a good outcome for you?  

 (capture this on butchers paper) 

Imagine something has gone wrong in a relationship where you have done 

something wrong to another person. 

 What were you feeling?  

 What would you hope for? What would be a good outcome for you?  

 (capture this on butchers paper) 

What are we noticing? Any thoughts? How could we use this in helping to build 

positive relationships? 

Note:  

Students may want to give 

specific examples. Encourage 

them to make it general so they 

are no disclosing issues that 

other people might like to be 

private. This is an opportunity 

for deep discussion. 
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Save their answers for later – they can be made into a picture for the campaign 

board.  

 

  

Example: 

What do we hope for when things go wrong? 

The person who has been harmed in some way hopes for: 

 I would like honesty by the person who did the harmful thing – I would 

feel better if they owned up 

 If I don’t know who did it, I would like to find out – there should be an 

investigation 

 I would like the person who did it to say that they won’t do it again 

 There should be a consequence for the person who did it 

The person who may have caused harm hopes for: 

 I don’t want to be blamed, I don’t want to get into trouble 

 If I wasn’t aware that I caused harm, then I would like to be told – so I 

know  

 I would like an opportunity to explain, apologise, fix it 

 I would like help by others when it is too hard to fix, especially when I 

feel sick and worried and can’t see what to do. 

 I would like to feel that people like me again 
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5. What is my concern? Write a letter of concern – (10 – 15 mins) 

 

Rationale: this is an opportunity for students to 

focus on something about relationships that has 

concerned them. It could be a personal concern 

or something that concerns them in their school 

or community that they have seen. This is 

important information about what is of main 

concern for the students, and helping them in 

working out what they would like to focus on 

later. 

 

 Introduce the Grand Poobar of Wiseness 

– some mythical stuffed animal or puppet 

(e.g. unicorn or elephant or bear) who 

can listen deeply and come up with wise 

answers. 

 

 Ask students to write a letter to the 

Grand Poobar for advice about a 

particular concern that they have using 

the sentence stems provided.  

 

 

 Draw a picture to show the situation or 

how you are feeling. 

 

 If they only want the teacher to read it 

to put PRIVATE on it. 

 

 What they write will be collated into key 

themes that they can look at next time. 

It will help them work-out what campaign they might like to run. 

Dear Grand Poobar of 

Wiseness, 

I am concerned about… 

I am feeling… 

I hope for…. 

Please give me advice on…. 

 

Note:  

 

Students with literacy issues 

may need support. 

 

 Some students may find it 

difficult to come up with a 

concern and need guiding back 

to the brainstorming activity for 

ideas.  

 

Some students may be 

silly/uncomfortable.  

 

Some students may legitimately 

feel nothing is wrong. Perhaps 

they could write a letter to the 

Grand Poobar saying what they 

appreciate in a relationship they 

have and give him a secret tip 

that he can use with others. 

 



32 
 

 

 

   

Example: 

Letter of Concern Themes: 

Breakdown of a friendship group – people fighting or upset. Not a happy place to 

be. Being right in the middle of it. Confusion over whose side to take. Wanting to 

get things back to how they used to be. 

Feeling left out – no one cares for me. Being excluded from activities. Trying to 

make friends. Wondering if something is wrong with me. Wanting to have a friend I 

can trust for life. 

Bullying – having constant fear it could happen again. Wanting to feel safe and no 

need to think about it. 

Friends moving away – feeling sad, hoping they still think of you. Wanting to see 

them and connect with them again. 

Being concerned for a friend who is acting different  - is something wrong? What 

can I do to help? 

Reputation – how others see me – Doing something wrong in front of people and 

having them think you are horrible, even when you have put it right. Wanting 

forgiveness and to be seen as a nice person. To feel normal again. 
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6. Reflection: What have we learnt? Tribes Circle (5-10 mins) 

 

Start with a quick check-in where ask students to 

go around the circle very quickly giving one word 

about how they are feeling right now. Shake it 

out. 

Ask students to each share using one or two of 

the sentence stems using a talking stick. (e.g. a 

stuffed unicorn is ideal as representing the inner 

wiseness inside us.)   

If something has happened during the class that 

students are concerned about it is worthwhile 

after everyone has had a turn to go back and ask 

if they would like to talk more about it. How are 

they feeling? What do they hope for?  

 

7. Social action and personal commitment (5 mins)  

 Notice your emotions this week. When does it escalate? Can you use these 

strategies that we have learnt? 

 Research: ask people you know what their concerns are. 

 What else would you like to try this week? 

 What ideas do you have for leading other students? 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

Reflection joggers: 

I noticed that…. 

I liked…. 

I learnt…. 

I felt….  I am feeling…. 

I was surprised when…. 

I was concerned… 

I wonder…. 

I would like to do…. 
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Teacher inquiry: 

Collating students’ responses to see what the issues are:  

It is worthwhile collating and summarising the issues from the students’ 

brainstorm of what can wrong in different relationships. Some students could 

type these up during the week. 

The letters  of concern give important glimpses into what students are feeling 

and experiencing but needed to be treated as private. They can be sorted into 

key themes and shared back with students in the following session to help 

generate inquiry.  

They can also be used as the basis of letters for the campaign board or for sharing 

in parental discussion groups. 

What do they reveal about the emotional maturity of each student?  What sort of 

skills do students need to assist them in dealing with these concerns? 

 

Reflection - if any incidents or behavioural issues occurred reflect on your 

response and the students’ responses. Are there any relationship dynamics and 

patterns of behaviour that you would like to find new possibilities? Have you 

gained any insights about your students? 
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Lesson 3 – Idea generation – What do we want to do to 
make a difference at our school? 

Rationale  
This lesson now builds on the previous ones to engage students in thinking about what 

change they want to make at their school and how they might go about it, within the 

framework of creating a campaign board and running lessons for other students. 

These activities are just examples of the sort of thing a teacher could do. By interspersing 

sitting with some movement and dramatic exercises (see page ) it can help students release 

energy, access creativity and integrate their thinking. 

These lessons require the teacher to balance multiple aims – being task-directed, ensuring 

students are gaining confidence to teach other students, ensuring that students are moving 

towards an understanding and practice of restorative values, giving students voice, 

modelling a restorative teaching role. 
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Activity Type of activity Aim Time 
1. Setting up the 

classroom  
Display To have resources and stimulus 

ready to help students generate 
ideas. Providing a rich visual 
environment. 
 

2- 5 mins 

2. Framing what 
we are trying to 
do 

Whole class 
discussion 

To help students develop a 
clear idea of what the campaign 
is about, their roles and to start 
generating big ideas and 
parameters. 

10 -15 mins 

3. Choosing who 
will teach 
younger and 
older students 

Organisation  To ensure that the groups have 
mix of skills, ability, emotional 
maturity.  
The groups may be split at this 
stage. 

5 mins 

4. Generating 
ideas 

Small groups, 
committee meeting,  
dramatic skits, 
activities suggested 
by them 

To give students space to 
generate ideas and responses 
using different learning styles. 
To feed this back to others for 
cross-fertilisation. 

20-50 mins 

5. Setting up 
working groups 
to look at 
different tasks 

Small groups To set up a task board with 
different tasks and students can 
choose what they are working 
on or are assigned. 
This might be happening 
concurrently with the above 
activity.  
New tasks can be added to the 
board as the project progresses. 

10 – 30 
mins 

6. Reflection Tribes Circle To give students opportunity to 
draw out their learning and 
discuss any concerns 
 

10 mins 

7. Social action 
and personal 
commitment  

Circle To give students an opportunity 
to say something they will do in 
the following week to help in 
their tasks. 
 

5 mins 

Additional dramatic 
activities 

Movement, 
improvisation,  
playback, groups, 
pairs 

To enable students to release 
energy, access creativity and 
integrate their thinking. 
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in smaller groups 

 

 

in smaller groups 

 

1. Setting up the classroom (2 – 5 mins) 

Set out all the artefacts from the last two lessons including the summaries of the issues 

of concern and the what can go wrong with relationships exercises. 

Have a timeline picture. 

Students can use this as a resource when they need to, or you can get them to move 

around and check it out to familiarise themselves. 

 

2. Framing what we are going to try to do  (10 mins - 15) 

The aim of this project is to build 

positive relationships and school 

culture. Your task is to create a 

campaign with a campaign board 

in the corridor and to run lessons 

for other students at the school. 

How do you feel about this at this 

stage?  

Today is about generating ideas 

and beginning to work out what 

tasks we need to do. 

  

Big question: How can we build positive 

relationships in our school and community? 

 What do we want to change? 

 How can we do it? 

 Who does what? 

Signpost for 

students 
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Whole class brainstorm to generate some ideas and parameters.  

Activities could include: 

WHAT do we want to change?  

 What do we want to change at the school? What were people most concerned 

about? Share the collated issues that people had from letters of concern. What 

other concerns did students find out about? 

 

 Create a bubble map of words of what it is we want to change. Each student 

write one word in a cut out bubble that they stick on the map.  Do a bubble map 

of words of what we want to change to. What are we noticing? Any key words 

sticking out? (This helps to consider what a logo might be. E.g. ours was – we 

want to change meanness to FriendCHIPS.) 

 

 

 

 

 Create a physical line that students can stand on. One student holds a sign 

Bullying, another holds Positive relationships at the other end, and a person 

holds the sign Zone of Meanness in the middle.  At this point it may be helpful 

for the students to define bullying. Other students are given signs (fighting with 

sister, teams not working, saying sorry, fixing a relationship problem) and asked 

where they think their sign fits on the line, with the whole class helping.  This 

helps students get a sense of where different things might sit. Ask students to 

stand where they think their day has been. What do they want to change?  

 

 

 

 

 

Bullying               Zone of Meanness  Positive relationships  

 

 

  

Exclusion 

by peers Fighting 

with sister 

Teams not 

working 

mean 

rumours 

excluding 

happy 
safe 

friendly

dly 
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HOW are we going to change? 

 How can we move from A to B in a positive way? How can we build a positive 

school? How can we respond positively when issues arise?  

 

 What type of activities could we use with older students or younger ones? What 

will they like, what will engage them? (e.g. 3/4/ 5/6  -dramatic scenarios looking at 

issues at school, prep/1/2  - reading a book, watching a video)? 

 

 What are the criteria for ensuring our activities will work? (e.g. fun, interactive, 

bring people together that don’t normally, have girl and boy presenters together, 

addresses issues that students are concerned about.) 

 

 

 What could we do for a 

whole school campaign 

that could go on a board in 

the corridor? (eg. Write 

note thanking someone for 

something positive they 

have done.) How could we 

make that work? 

 

 

 

 

3. Choosing who will run lessons for the younger students or older 

students  (5 mins) 

 

We felt that the older and younger students in the school were quite different audiences 

needing different activities to engage them. We felt it was important to work out who 

will be leading the different groups rather than just random allocation. We wanted to 

ensure a mix of ability, and emotional maturity.  
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4. Giving time for students to come up with ideas for running 

lessons 

(20 – 50 mins) 

Students explore ideas for teaching their 

classes with reporting back or playing 

back: (consider the following activities – 

students might like to choose one, or do 

both, or suggest their own process) 

 Students to have a roundtable 

committee meeting and discuss 

ideas in manageable size groups – it 

could be formalised with a chairman, 

timekeeper and secretary. What 

would engage us? What would 

engage them? 

 

 Explore through drama: Students to 

form smaller groups of their choice 

(pairs, threes, fours). Based on what 

they have experienced so far, each 

group makes a small skit to present 

back to the class as part of an idea 

generation phase. This allows the 

body to integrate learning and bring 

forth hidden insights. Note what 

potential these might have – some 

might be highly useful as scenarios.  

 

 How can we build on these ideas? 

What if….?   

Example: 

 

Our students suggested being given time to 

create a dramatic skit after they had had a 

very animated committee meeting style 

discussion coming up with ideas.  

 

This incidental activity was instrumental in 

shaping our older student program.  Through 

using these initial skits we developed more 

nuanced ones with before and after 

segments. We had  a narrator who paused 

the action, asked the audience what they 

thought people were feeling, asked them 

what would you do to make it right, then 

pressed play to see a possible ending. This 

playing out of different ending helped us in 

developing a make it right for everyone 

restorative practice model. 
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5. Set up working groups to look at different tasks (10 – 30 mins) 

 

Some working groups might be set up towards the end of Lesson 3 and continue working 

in Lesson 4 and in other times. There might be a dedicated day, for example, where 

students volunteer to work in the art room (with Parent Help) to create the different 

things needed for the campaign board. Different groups could include: 

 

Designing a campaign logo  

(e.g. FriendCHIPS (Caring, Helpful, Include, Positive, Smile) and a statement – e.g. We 

want to change meanness into FriendCHIPS.) 

o What is catchy? 

o What links into our core message? 

o What could it look like? 

 

Designing  interactive activities for the whole school for the campaign 

board  

(eg. Each student to write a sticky note thanking someone for something positive they 

have done. Having a “bowl” of CHIPS where students can take out a “chip” which 

suggests they do something positive for 

someone.) 

o What will help the school focus 

on being positive? 

o Working out problems (e.g., 

students writing something silly, 

little kids not being able to write)  

o Finding solutions (using Buddy 

time, rostering on people at 

recess) 

o Making clear instructions. 

 

Design the layout of the 

campaign board  

This is a board space in the corridor that 

can house the campaign for a few 

months. 

o Look at what could go on it. e.g. 

The work we have already done. 

Pictures, thinking.  

o What do we want it to be? Eg 

fun, interactive, useful, you want 
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to go there again and again. How could we do that? 

o What things could go where? Do a mock-up. Assign tasks for each bit of it for 

others to complete.  

o Arrange a time to put everything up and get some staplers. 

 

Using the letters of concern  

How can we use these? (Most of the letters will 

be private but students could make new letters – 

a little more generalised – from the themes that 

have been collated from the letters.) 

o Make up new letters to go onto campaign 

board that express the key  issues 

(consider a place for the replies). 

o Who could you ask to answer them? e.g. 

a class? Parents?  

o Develop a mentor group who can help 

and understand issues.  

o Create some scenarios from them. 

o What do you think people will get out of 

thinking about them? 

 

Choosing a book to read to younger kids 

that promotes the ideas. Choosing a video. 

o What is interesting and fun? 

o What has the message that we want to 

get across? 

o What discussion could we have based on 

this book with the kids? 

 

Bullying research team – if this issue came 

up then a group can look at the definition and 

some resources. 

o What is bullying? 

o What can you do when you can’t stop it? 

 

Assembly – This will be the 10 minute introduction to the whole school about what the 

day is about: 

o What shall we say and do? What is our key message? 

o Writing a script for the assembly  
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Exploring relationship dynamics through drama.  

Developing some scenarios based on issues that happen in the school.  

o Create skits of typical issues that happen at the school as a scenario with 

different endings. (Note that bullying might just be one issue.) 

o What process would we like to have that we could use when we make mistakes? 

(eg. The make it right for everyone model.) This needs some expert support or 

students might come up with punishment solutions. 

o How could we use before and after scenarios to help our audience think through 

the issues? 

o What could we get the audience doing? (eg. They could create an ending for one 

scenario. We could get them to make up their own scenario.) 

o What key messages would we like them to go away with? What messages could 

they go away with that we don’t want? 

o Do we need to script this? 
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Media team–  capturing the activity as we 

build up to the day and taking pictures and 

footage on the day. 

o Learning to use the camera 

o Interviewing members of the class 

o Thinking what feedback questions we 

would like to ask people 

o Writing a news item for the parent news 

and facebook 

 

Teaching sequence – how might the different ideas go together in a teaching 

sequence for the different classes? 

 

 

6. Tribes reflective Circle – (10 mins) 

Close lesson with a tribes circle.  

Get a temperature of the room about how students are 

feeling. Then ask students to give a small reflection.  

 

 

7. Social action and personal commitment  

(5 mins)  

 What will you commit to doing during the week? 

 

 

 

Reflection joggers: 

I noticed that…. 

I liked…. 

I learnt…. 

I felt….  I am feeling…. 

I was surprised when…. 

I was concerned… 

I wonder…. 

I would like to do…. 
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Teacher considerations:  

 Important to get some cross–fertilisation of ideas between groups. This might 

be some students presenting to a larger group, spying on other groups and 

bringing back to own group.  

 Groups may be at different stages 

 Consider using dramatic or movement activities to break things up.  

 Consider using parent help.  

 Consider having a visible task board where students can be assigned and tasks 

can be ticked off at different stages . 

 Work out what extra time you need and where tasks might be done. 

 Help  students make connections and see the potential of ideas…. And this 

may mean making some suggestions that students can build on. 

 Having students engaged in completing tasks without the teacher needing to 

be a task director provides opportunity for deeper conversations with 

individual as they are working about the issues of restorative practice. 

Teacher inquiry:  

 Are there any undercurrents? Are there bullying issues between people that 

might be surfacing? Are there deeper home issues coming up? 

 How is student behaviour changing? How are different students responding to 

the opportunities for more leadership and creative roles? 

 What are students picking up and expressing through their drama? What 

insights do they have? What is their language? What might be particular views 

that are troubling and need challenging? 

 What are you noticing about your interactions with the students? 
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Lesson 4: Practice and Create 

Rationale: 
At this stage students should be quite task focussed and contributing to creating all the 

elements for the Day of Action. There might be some whole class task setting with students 

(What do we need to do? Where are we up to? Can we imagine the experience that other 

students will have?) Then there would be time for working in smaller groups, cross-

fertilisation through a group member being spy to another group, or a whole class report 

back or tribes circle. Parent help may be useful. 

At the same time, opportunities may arise to further student’s understanding and language 

around restorative practices.  

Aims for this lesson: 
 To imagine what the Day of Action is going to look like. What will be the experience 

for the students of the school? 

 To finalise the different ideas for teaching other students. 

 Working out the teaching sequence for both younger and older students. 

 Working out a script. Assigning who is doing what in the program.  

 Practicing parts, practicing segues. 

 Clarifying ideas so know what we are talking about. 

 Facilitation tips – how to run discussions, how to facilitate a small group. 

 Continue on with uncompleted tasks from previous sessions. 

 Determine if need rehearsal time and further script enhancement. 

Activity Type of activity Aim Time 
1. Setting Tasks for 

the day 
Whole class 
discussion 

Focus students on what the Day 
of Action will look like. Set up 
tasks for the day.  

5– 10 mins 

2. Doing Tasks and 
practicing 

Small groups Students continue on tasks 
from last lesson, or new ones 
are assigned. Practice roles. 

65 mins 

3. Reflection Tribes Circle To give students opportunity to 
draw out their learning and 
discuss any concerns 

10 mins 

4. Social action 
and personal 
commitment  

Circle To give students an opportunity 
to say something they will do in 
the following week to help in 
their tasks. 

5 mins 

Additional dramatic 
activities 

Movement, 
improvisation 

To enable students to release 
energy, access creativity and 
integrate their thinking. 
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Building student’s skill for teaching others: 
 

Kids-teaching-kids can be empowering and confidence-building but if students are not well 

prepared for it, or are not resilient to “failure” then it can have a negative impact.  

Practicing roles in front of each other with productive feedback helps to build student skills 

and confidence. There are also things that are useful to be explicit about.  

 How do you stand up in front of a group and elicit, acknowledge and use answers? 

What happens if someone forgets, repeats another person, says something rude?  

 How do you run a group with a set task? How do you establish control? How do you 

keep them from being silly and get them on task? How do you give them space to 

come up with their own ideas. 

Being prepared for “failure” - Students could imagine all the things that could go wrong – 

videos not working, children not paying attention or being silly, students not liking them,  

older students thinking they know everything and not thinking that the Grade 4’s have 

something worthwhile to say. They could think of strategies that might help prevent these 

or respond to these.  

Adopting a learning stance – if things go wrong what 

can we learn? What are the positives and how can we 

build on the positives? What was surprising? 

Managing   expectations - It may be useful to also 

reflect on what a successful day will look like 

beforehand.  

What feedback would they like to get from the students 

who participated? For example, one of our students 

interviewed some of the grade 6 girls without any 

planning. 

 

  

What is you happy sense of 

achievement? 

Getting a chance to teach others. 

We remembered it all and got 

through it. Didn’t get stage fright. 

We engaged students.  

They got our message. 

Students listened to us and what we 

had to offer.  

Students have been thinking about 

it since then. 

We are making something happen. 

We are having fun. 

I got to be the teacher and sit in the 

comfy chair. 

Students know me and smiled. 
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Demarcating student and teacher roles 

It can be helpful to think through what your role will be when your students teach other 

students. Can they call on you as an “expert” if someone poses difficult questions, or a 

“facilitator,” if behaviour of the audience deteriorates? How much do you stand back, 

prompt, provide segues? By discussing this it helps students to understand their roles and 

responsibilities. 

 

 

 

  

  

Teacher task checklist:  

 Organise the times for your students to teach each class in the school for the 

Day of Action.  

 Invite classes to the assembly. 

 Invite media – press release 

 Article for Parent Newsletter and face book 

 Organise further times for rehearsals.  

 Ensure students have scripts if necessary. 

 Brief other teachers and consider what support you might like on the day 

(parent help.) 

Teacher inquiry:  

 Are there any undercurrents? Are there bullying issues between people that 

might be surfacing? Are there deeper home issues coming up? 

 How is student behaviour changing? How are different students responding to 

the opportunities for more leadership and creative roles? 

 What are students picking up and expressing through their drama? What 

insights do they have? What is their language? What might be particular views 

that are troubling and need challenging? 

 What are you noticing about your interactions with the students? 

 What skills do you need to help students build so they feel confident? 

 How are you factoring in reflection time so students have a chance to reflect, 

learn, and articulate what success looks like for them. 
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Day of Action 

Rationale: 
The Day of Action provides a focal point and atmosphere that 

gives students a sense of purpose, an opportunity to 

significantly contribute to their school and an opportunity to 

step up in a new role. It provides a rich authentic learning 

experience for student reflection. 

The aim of the day is to help change culture of school through 

kids being leaders of the change they want to see. 

 

The Day 
There is no getting around it. The day will be 

full-on and everyone will be exhausted at the 

end. But if everything goes well there will be 

a shared sense of accomplishment.  

If things go wrong or the unexpected happens 

it can help to pause and allow students to 

step up or use these as learning moments. 

Goodluck!  

What we noticed on the Day of Action: 

Students changed the goal posts of their expectations – eg. From not having stage 

fright to being an effective teacher.  So become more critical of themselves. 

One group who performed the drama scenarios and ran small groups had the 

opportunity to reprise their performance after a problem solving reflection.  This 

was critical in enabling them to build on lessons learnt, take greater ownership, run 

it by themselves and help each other when their peers forgot bits.  

Facilitating small groups of older children was a challenge because “They wouldn’t 

listen because they felt they knew it all.” 

 

Teacher task checklist:  

 Set up spaces with student help. 

 Have a clear schedule for the day -  

students know when they are on and 

have everything they need. Parent 

help allocated. 

 Involve other teachers in discussion 

during the day about what they are 

noticing with their classes. 

 Have students primed to take photos 

and video. 

 Build in time to debrief and 

acknowledge students after each 

lesson they run, draw out learning 

for next time.  

 Expect the media and assign students 

to work with them. 
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Feedback and Celebration 

Rationale 
With intense programs like this students become significantly involved at so many different 

layers of being. Some may like being in front of other people, others enjoyed the creativity 

and being part of a team, others may be extremely committed to the cause. Enabling 

student reflection is important in an education sense in helping their learning, but it is also 

an essential part of their own closure and meaning-making after an intense experience. 

Follow-up could include: 
 Have the opportunity to debrief and provide feedback on the learning experience. 

 Have the opportunity to tell the story of the experience – through blogs or school 

newsletters. 

 Have the opportunity to continue to work in this area – eg school mentors. 

 Have the opportunity to engage other students from other schools – challenge them 

to do something similar. 

 Working further on developing skills.  

Feedback questions: 

What did you learn? 

Did your behaviour change? Did you see others 

change? 

What did you like about the program? What was 

different to usual? 

What didn’t you like? 

What would you like to do further? 

What message would you like to give to other 

students in other schools? 

What messages would you like to give to teachers? 
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Additional Resources - Dramatic, movement and 
improvisational activities 

 

These are good for checking how students are thinking and feeling, help integrate 

understanding, give a movement break, can help focus as well as building greater social and 

emotional awareness and expression. 

Running, playing, moving, chatting – students have 2 – 3 mins of whatever they 

choose and come back.  

Ninja walks and shaking out - Getting the kids to move around the classroom doing 

silly walks, shaking out energy and throwing emotions and past thinking out in a 

ninja like way is good for helping to release energy to enable refocussing.  

Checking in and mirroring. In  a small group circle one person does a sound and a 

gesture to represent how they are feeling. After she is finished everyone else mirrors 

that in time with each other. The next person then gives their gesture. This helps to 

build up empathy and noticing as well as gives information about how each person is 

feeling. If someone is showing feelings that are worrying do not comment at the 

time. People need to feel free to express without having what they do being judged 

and often just expressing it and being witnessed is enough. The teacher can invite 

students who might be needing a bit of support to come and talk to her. 

Playback - Freeze frames -  The purpose is to listen to an issue or an idea and then 

play it back for the audience to see it in a new way. Four actors stand in a line.  They 

listen to a group’s idea or issue. One person moves into the space with a gesture, 

movement, voice or sound as a response (don’t think too hard – what the body 

wants to do). Then each other person builds on this in some way.  When the last 

person comes in everyone holds the scene. The audience have a chance to reflect on 

what they saw. Any new ideas? The players can reflect on what they noticed. 

Imagination generator -  In a  small group circle students pass around a ball that 

changes from being hot, to slimy, to ice, to shaking, to cracking, to being a creature, 

to being lonely,  to being hungry, to being curious, to angry…. Students can make up 

different things as they pass it. What does this feel like? What did they like?  

Connecting and calming. In partners kneeling or standing hold your hands about 5 

cm away from another person. One person leads and you need to follow the hands 

keeping the same distance. Start slowly. Change leadership. Then, move between 

leaders. Notice what that feels like. This is done in silence. 
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Moving Emotional concerns - This exercise has 5 actors and they rotate around. It 

helps to build empathy and helps people to move emotions through a particular 

pathway. Position one starts with “My concern is…”. Position 2 listens to the concern 

and puts in a feeling – “I feel….” Position 3 says “What I hope for….” Position 4 says 

“I am happy when…” and position 5 is the person who watches the whole process 

and speaks from a place of deep wisdom. We call it the zen position. So they make 

an overall observation or wise statement about the whole thing.   

Giving a gift – invite students to give an imaginal gift to a partner in silence. The 

partner takes it and something happens and gives it back. They continue to pass it to 

each other, improvising, and possibly creating a story.  

Making something bigger (or smaller) – In a small group circle one student creates a 

gesture and sound. This is copied by the next person who makes it slightly bigger. 

The next person makes it bigger still and so on until it comes back to the first person. 

The next person in the circle starts a new gesture.  

Once the Make it bigger activity has been established then it can be used to explore 

responses to situations. Students can take any response and ask the circle to make it 

bigger. It helps students to see what happens when it goes to extremes in order to 

judge the usefulness of a strategy. E.g. Imagine starting with  - “I’ve got a good idea 

and you can’t use it” versus “I've got a good idea and I'm happy that other people 

like it too.”  

Say something positive circle – This is a great way for ending a lesson and 

thanking other people. Instructions: 

Get into circle but try not to sit next to special friends. You can do one round 

or as many rounds as you like. 

Round  1:  Appreciating - Go clockwise around the circle. Each person turns 

to the person next to them and says something positive about that person, or 

thanks them. 

Round 2: Noticing - Say what you felt when someone said something positive 

or you said something positive. 

Round 3: Appreciating - Go anti-clockwise around the circle. Each person 

turns to the person next to them and says something positive about that 

person, or thanks them. 

Round 4: Level up - What did you like about this exercise and what could you 

try for the next day?  
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Appendix 1 - Restorative Process 

The following is the restorative process that we came up as a result of exploring different 

scenarios. Our aim is to have a process where we can make it right for everyone. 

 

1. Tuning In 
PAUSE 

Many times in situations we don't tune in. We don't notice what is happening. We don't 
notice when we feel uncomfortable about what we might have done, or seen, or had 

something done to us. So this is the PAUSE. This allows us to notice emotions, notice a sense 

of wrongness or rightness.   

"This doesn't feel right." 

ACCESS WISE SELF 

Everyone has an inner compass and a sense of what is right.  There is a wise self in you that 
can help bring you back to a centre which has integrity, kindness, awareness, hope. When 

incidents occur that churn up emotions it helps not to act immediately from that place of 

turmoil - otherwise we might react to meanness with meanness. Calming down, putting your 

hand over your heart and doing deep slow breathing can help. If you see someone who has 

done something wrong it helps to remember the nice things they do. 
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OUR VALUES 

Sometimes it helps to think about why this doesn't feel right. This is a chance to remember 

what we value. We can check in with how other people are sensing this.   

ADMITTING A MISTAKE 
We all make mistakes. We can all harm others, whether we mean to or not. Admitting a 
mistake to others means we can fix it, learn from it and move on.  

"That was mean what we did. I feel bad." 

However, sometimes it is hard to admit acting mean. By bottling it up we can feel secretly 

ashamed and that can create even worse problems.  It is important to remember that we 
are not our mistake. It helps to remember the positive things we do.  It can be harder to 

admit to a mistake when someone points it out to us, especially if they are doing it in a 
blame and shame way. If you are pointing out a mistake to others do it from a kind place and 

consider reminding the person of positive things about them.  

"That isn't like you. Is something wrong to make you behave this way?" 

 

STANDING UP 
Sometimes you see an action that you know isn’t right. Rather than sit on the sidelines it is 

important to stand up and say something. Do it firmly without being accusing. 

“That isn’t right.” 

2. Understand how others are feeling  
 

IMAGINE HOW EACH PERSON FEELS 

If you have harmed someone imagine how that person is feeling. What would it be like to 

experience that for yourself and how would you feel? How is this person different to you? 
How might this affect them in a different way to you? This helps to build up our empathy for 

others.  It helps us be more aware of what we do. Treat people the way you would like 

others to treat you. 

"How do you think they feel?" 

 

GIVE EVERYONE THE CHANCE TO SAY HOW THEY ARE FEELING 

Although we might imagine how others feel, they in fact might be feeling something quite 

different. It is important to give everyone the chance to explain what they are feeling and to 
listen respectfully. People may surprise you.  

 

DEALING WITH OUR EMOTIONS  

When  strong emotions well up in you they can give you lots of energy. They may make you 

want to run or fight. They may shut you down. They may make you feel sick and vibrating. 

They can send strong chemicals rushing around our bodies that take a while to settle down. 

It is not about suppressing them. Rather, how can you watch them flow through you. What 

can you do to help release them in a safe manner through shaking your body, flicking your 
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arms. Acknowledge they are there. Emotions have messages to us - they tell us when things 
are not right. However, if we are feeling very emotional it may not be a good place to 

resolve issues from.   

 

IMAGINE IMPACTS AND CONSEQUENCES 

Imagine the impact of the actions on the person harmed. What could happen further down 

the track? What could be the consequences to the person who has done the harm?  

"If you continue to do that, no one will like you, and you will have no friends." 

"If you continue to do that, she might get very depressed."  

3. Make it right for everyone 
 

USING OUR INTUITION TO ACT 

Sometimes when we have done something wrong we just know what will make things right - 

we have been there before. After tuning into the situation and seeing the impact on 

another, we can act to make it right as soon as possible. And sometimes this is just enough 

and the other person forgives us and we get along together again.  

 

But sometimes it is more complicated... 

ASK EACH PERSON "WHAT DO YOU HOPE FOR?" 

What does the person who has been harmed hope for in terms of restoring a positive 

relationship? (e.g. apology, knowing it won't happen again, having item restored, can feel 

trust for the person again.) What does the person who has harmed hope for? (e.g. 
opportunity to make it right, not feel excluded for what they have done.)  What might 

bystanders hope for? (e.g. friendly school.) Is there a way that everyone can get what they 
hope for in resolving this issue?  

 

This is about reminding everyone that the end game is about having a positive relationship. 

"What would make you happy?"   
 

GIVE THE POWER OF CHOICE 

Everyone in the process needs to feel that they have some control or power. Needing to 

have control is one of the reasons why people adopt bullying behaviours. So, rather than 

telling people what they should do to make it right, each person should be able to 
choose how they want to make it right after listening to how others are feeling. That way 

they are not reluctant or disrespectful, but sincere. People can do surprising things to make 

things right when given the chance.  

"What could you do to make it right?" 
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UNDERLYING CAUSES 

If we can understand what might trigger the situation, and work on solving this then we can 

help ensure that it doesn't happen again. Things could be happening at home, the person 
who is doing the harm may be lonely and trying to get noticed in an inappropriate way.  

 
               "What is going on for you that you are behaving this way?" 

There could be a history between the two people. In some situations the person harming 

may have been harmed by the other person and there is continuing dynamic that both 

people are caught into. Sometimes the best solution is when the people involved recognise 

they are trapped into an unhealthy relationship and agree to get help. They could agree to 

have circuit breakers once they recognise a situation is about to happen.  

BUILDING UP SKILLS 

Sometimes relationships are not easy things to keep friendly. Things happen to weaken 

relationships and it is easy to react, and then this can make things worse. So skill building 

might be in:  

 better understanding of relationships,  

 conflict resolution skills,  

 understanding and dealing with personal emotions 

 developing mindfulness practice. 

 

GETTING HELP 

Sometimes we can't resolve it by ourselves. We need a caring adult to assist, like a parent, 

teacher or counsellor. Sometimes we need to have the support of classmates to help build a 

different environment and way of doing things. So we might need: 

 mediation - someone who helps two people to talk together using a clear process 

 counselling one-on-one - this helps you to identify the problem and build skills and 
strategies 

 method of shared concern - where classmates can agree to help support new 
behaviours. 
 

FORGIVING AND BEING FORGIVEN 

Forgiving someone doesn't mean that you think what happened was OK.  

Forgiving someone might be easy or very difficult. When someone does something mean to 
you it might be hard to accept them back as before. You might not trust them as much.  

Many people who have done something wrong long to be seen as nice person - to get back 

to normal. The biggest help we can give them is to give them a chance. 

"Are you lonely, do you need a friend? Come and play with us." 
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CAN WE RESTORE TO WHAT WAS BEFORE? 

Sometimes working through disagreements can make relationships stronger. Sometimes it is 

just too difficult and you might need to agree to have a different sort of relationship. What is 
important is to find a way to relate where each person can be free to be safe and happy. 

 

4. Get Feedback 
WHAT HAS HAPPENED? 

How do we know that what we have done is working? How is each person involved feeling? 

Has the relationship or the behaviours improved? What else needs to happen?  

 

Even though a person who made a mistake might have made things right with the person 
that they harmed, they may have got a reputation with other people as a mean person. They 
will need support to help others understand that they now intend to operate from a friendly 

and kind place. 

 

5. Reflect 
WHAT HAVE WE LEARNT? 

What have I learnt from all of this? How am I different from who I was before? What 
interesting things do I now know about myself? 

 

WHAT WOULD I DO DIFFERENTLY NEXT TIME? 
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Links 

Building Positive Relationships website:  

http://positive-schools.blogspot.com.au/p/index.html  

Department of Education, Tasmania. (2014). Respectful Schools, Respectful Behaviour.   

http://tas-education.org/doe/respectful-schools/Respectful-Schools-Respectful-Behaviour.pdf  

School Wide Positive Behavioral Interventions and Supports   

http://www.pbis.org/school 

Bullying. No Way!  http://bullyingnoway.gov.au/ 

SCSEEC. (2013). National Safe Schools Framework. 

http://www.safeschoolshub.edu.au/documents/nationalsafeschoolsframework.pdf 

Friendly Schools.  http://friendlyschools.com.au/fsp/ 
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