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TEXT TYPES AND PURPOSES 

Module Notes 
This guide describes the preparation, flow, video segments, and learning activities 
for this module. 

The guide is set up with the following formatting: 

Script for the facilitator to SAY is written like 
this. 

Instructions for the facilitator to DO are written like this. 

Possible answers are written like this. 

Icon Glossary 

VIDEO: This icon indicates when a video segment should be played. 

ACTIVITY: This icon indicates when a learning activity should occur. 

FACILITATOR NOTES AND IDEAS: This icon indicates an open 
space where facilitators can add their own reflections, examples, 
points of emphasis, etc. 

Facilitator Introduction 
What Does a Facilitator Do? 
A facilitator manages the flow and discussion of the professional development (PD) 
by: 

Module Instructions | 2 



   

   

        

     

           

               

     
  

       
      
   
    
          

      
     

             
  

            
 

           

   

          
           

 

           
            

     

          
     

   

          
 

          
        

TEXT TYPES AND PURPOSES 

• keeping the PD and discussions on track, 

• encouraging all members to participate, 

• recognizing and utilizing the unique contributions of each member, and 

• playing an active and critical role in all aspects of the PD session. 

What Makes a Good Facilitator? 
Good facilitators: 

• prepare prior to the PD session, 
• value people and their ideas, 
• communicate clearly, 
• keep discussions on topic, and 
• manage time to respect announced beginning and ending times. 

What Are the Facilitator’s Basic Responsibilities? 
1. Establish the Purpose 

a. Communicate the objectives of the module in a way that is meaningful 
to the participants. 

i. Motivation to participate and learn are increased when the benefit is 
clear. 

b. Help the participants connect the content to their own learning needs. 

2. Support Learning 

a. Pause the video and encourage discussion when information needs to 
be emphasized or it relates directly to something the staff has 
experienced. 

b. Avoid reading the script verbatim. Instead, familiarize yourself with the 
information prior to delivering the module and use it as a guide to 
support your interaction with participants. 

c. Respect participants’ knowledge and experience and use it as a 
resource in the learning process. 

3. Support Participation 

a. Encourage participants to interact while completing activities to help 
them retain information. 

b. Encourage various participants to share with the group. Hearing various 
participants’ ideas may help individuals retain the information better. 

Module Instructions | 3 



   

   

            
           

 

        
           

   
    

      

             
 

           
               

            
      

   

   
                

          

     

            
        

             
    

  

         

        

            

          

      

  
         

      

   

      

  

             
  

TEXT TYPES AND PURPOSES 

c. Think aloud and reflect on the ways this new information does and 
does not relate to what you already know. Encourage participants to do 
the same. 

d. Seek questions from participants. When appropriate, bring individual 
questions back to the group to discuss. Work together to construct 
answers based on what has been presented in the module and 
incorporate your own responses. 

4. Focus on Application and Use 

a. Work in teams to plan or solve problems regarding the application of 
the module content with students. 

The Facilitator Guide provides support to help you be a good facilitator. However, 
your session will be even more successful if you use the open spaces in the guide 
during planning to make notes about relevant examples from your own experience, 
observations, and knowledge of the participants and then reference the notes 
during the session. 

Trouble Shooting Tips 
As a facilitator, you may be required to intervene to keep the workshop on track. 
Listed below are some tips for intervening in different circumstances. 

1. Staying on-task and on-time. 

a. Your participants likely have a specified amount of time to complete 
each module. With groups of passionate and knowledgeable people, it 
is easy to veer off onto other topics or get side-tracked by the details 
of a conversation.  In order to help the group stay focused, you may 
want to: 

i. Remind the group of the “keep focused” expectation. 

ii. Explicitly re-focus the group back to the topic. 

iii. Close the item and set it aside in a “parking lot.” 

iv. Ask participants to help you decide how to proceed. 

2. Dealing with unproductive behavior. 

a. Difficult behavior is often unintentional or occurs as the result of 
emotionally charged situations. A mild intervention will often assist you 
in dealing with the behavior. For example: 

i. Use gentle and appropriate humor to redirect. 

ii. Directly restate the ground rules. 

iii. Direct your questions to the individual for clarification. 

iv. Ask participants to shift and work with different groups for the next 
activity. 

Module Instructions | 4 



   

   

     

       

     

             
           

           
   

  

          

       

   

  
  

             
            

           

  
            

           
    

           
          

  
            

     

 

  

TEXT TYPES AND PURPOSES 

v. Seek help from the group. 

vi. Address the issue at a break. 

3. Stimulating Active Participation. 

a. While passionate people often have a lot to say and suggestions for 
action, it is not uncommon for PD sessions to experience lulls. You 
might want to use the following techniques to keep the conversation 
going. 

i. Use probing questions. 

ii. Give an example to see if it sparks ideas. 

iii. Call on individuals in the group. 

iv. Invite debate. 

Module Overview 
About This Module 
This module provides a brief overview of writing in the DLM Essential Elements with 
an emphasis on teaching students with significant cognitive disabilities how to use 
print or braille to communicate to different people for different reasons. 

Learning Outcomes 
• Participants will review the definition of writing used in the DLM™ Essential 

Elements and contrast it with previous expectations of writing for students 
with significant cognitive disabilities. 

• Participants will describe two of their students’ present levels of writing 
performance and learning needs relative to the DLM™ Essential Elements 
writing definition. 

• Participants will identify a natural writing opportunity in the instructional day 
of one of their students and complete a basic lesson plan. 

Facilitator Notes 
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TEXT TYPES AND PURPOSES 

Materials and Equipment 
MATERIALS EQUIPMENT 

For the Facilitator: For the Facilitator: 
• Video of the Text Types and • Presenter’s computer 

Purposes module accessed • LCD projector 
through • External speakers or sound system 
https://www.dlmpd.com/text- • Chart paper or Whiteboard 
types-and-purposes/ • Extra pens and pencils 

• Agenda 
• Handout: Students’ Present Level For Participants: 

of Performance and Learning • Phone, computer, or tablet (if using 

Needs online assessment) 

• Handout: Identifying Natural 
Writing Opportunities 

• Paper Assessment or Link to 
Online Assessment 
www.dlmpd.com/texts 

• Course Evaluation (optional) 

Module Preparation Checklist 

Task •
Obtain and test LCD projector and personal computer 

Obtain chart paper or confirm there is a whiteboard in the presentation 
space. 

Obtain markers for chart paper or whiteboard 

Copy participant materials. 

• Participant Handouts 

• Workshop evaluation form 

• Agenda 

• Module assessment (optional) 
Obtain and test Video of Text Types and Purposes (found at 
https://www.dlmpd.com/text-types-and-purposes/) 

Set up chart paper 

Module Instructions | 6 



   

   

   
    

      
 

  

  
   

 

    
  

 
  

 
 

  

  
 

    
   

    
   

 

   
   

    
 

   
     

  
   

    
 

   
 

 
  

    
   

    
  

     
   
     

  
  

   
  

 
    

 
 

   
  

    
  

 

   
 

   

   
 

  
  

    

TEXT TYPES AND PURPOSES 

Workshop Schedule 
Section Title Content Activity 

Section 1 Writing: Part I 
Introduction 
2-3 minutes 

Review of learning 
objectives and handouts. 

Section 2 Writing and 
the Dynamic 
Learning 
Maps® (DLM®) 
Essential 
Elements 
25 minutes 

Definition of writing in the 
DLM Essential Elements 
and examples of present 
level of performance in 
writing of three students 
with significant cognitive 
disabilities. 

Activity 1: Describe 
present level of 
performance in writing of 
two of your students and 
describe their learning 
needs relative to the DLM 
Essential Elements’ 
definition of writing. 

Section 3 DLM Essential 
Elements of 
Writing: Text 
Types and 
Purposes 
32 minutes 

Explanation of the DLM 
Essential Elements of 
Writing Text Types and 
Purposes cluster. 

Activity 2: Identify a 
natural opportunity for 
writing in one of your 
students’ instructional 
day and complete the 
elements of basic writing 
instructional lesson 
design. 

Section 4 Links to More 
Information 
2 minutes 

Links to additional 
information about writing 
and about the Dynamic 
Learning Maps. 

Section 5 Wrap-up 
2 minutes 

Closing information 

Link to the Assessment: 
www.dlmpd.com/texts 

Module Instructions 
SECTION 1—Introduction 
Expected Time: 3 minutes 

Module Instructions | 7 



   

   

 

  

 

  

        
        
          

      

 
 

              
          

   

   

         

    

    

   

    

             
    

TEXT TYPES AND PURPOSES 

Facilitator Notes 

Greet participants and discuss any housekeeping information they may need. 

State the title of the module and briefly review the learning objectives. 

Welcome everyone. The topic of today’s presentation is 
Writing. During the next hour, we will learn about the DLM 
Essential Elements clusters in writing and focus on the first 
cluster, text types and purposes. 

Introductions: See who is in your audience. If the participants are well known to 
you, skip introductions. 

As we get started, I would like to know a bit about who is 
here today. Raise your hand if you are a classroom 
teacher. 

How many of you are speech-language pathologists? 

Are there any occupational therapists here today? 

Physical therapists? 

Teaching assistants? 

How about school psychologists? 

School administrators? 

Did I miss anyone? (Ask anyone who raises a hand to say 
what job he/she does). 

Module Instructions | 8 



   

   

 

              
         

    
          

  

   

         
   

    
   

 

        
        

       
         

  
     

           
 

      
    

TEXT TYPES AND PURPOSES 

Review list of handouts. 

I’m glad all of you could be here today. We will begin the 
recorded presentation in a few minutes, but before that, 
please take a moment to review the handout packet you 
received. You should have a copy of the following 
documents: 

Today’s agenda 

Activity Handout 1 - Student Present Level of Performance 
and Learning Needs 

Activity Handout 2 - Natural Writing Opportunity and 
Instructional Lesson Design 

Make sure everyone has all of the handouts. 

Does everyone have a copy of each of these?” Supply 
extra handouts to anyone who needs them. 

“You need these handouts for the 3 learning activities we 
will do during today’s session. Does anyone have any 
questions?” Pause to see if there are questions and 
respond as appropriate. 

“If there are no (more) questions, let’s go ahead and get 
started 

SECTION 2—Writing and the DLM Essential Elements 
Expected Time: 5 minutes 

Module Instructions | 9 



   

   

 

  

          
           

          
           

       
   

    

 

  

      
 

           
         

         
        

  
       

 

TEXT TYPES AND PURPOSES 

Facilitator Notes 

Before we begin the video, think about your own students’ 
writing. Choose two students to focus on. Think about 
those students as you watch this first section of the video. 
When we stop the video, you will be asked to describe 
your students’ present level of performance and their 
learning needs relative to the DLM Essential Elements 
definition and description of writing. 

Start the video. 

At the 5:32 -minute mark you will see the pause indicator reminding you to stop 
the movie to complete the activity. 

We’re going to pause the module for a moment now to 
complete Activity #1. With the DLM Essential Elements 
writing definition in mind, we are going to consider what 
our students’ present level of writing performance and 
learning needs are.  Find the handout that is entitled 
Students’ Present level of Performance and Learning 
Needs 

Module Instructions | 10 



   

   

 

 

      
  

    
     

 

  

 

          

  

    

         
    

      
   

  
  

 
 

TEXT TYPES AND PURPOSES 

Learning Activity 1—Level of Performance and 
Learning Needs 

Expected Time: 20 minutes 
See Appendix A for Activity Handouts 

Facilitator Notes 

Materials 

• Activity Handouts: Students’ Present Level of Performance and Learning Needs 

Read the definition of writing found on the handout aloud to participants. 

Listen as I read the definition of writing. 

Writing refers to the process of constructing texts in 
traditional orthography, that communicates experiences, 
thoughts, feelings, and understandings for diverse 
audiences and purposes. 

Remind participants to keep this definition in their thinking as they complete the 
table on the handout describing the current writing abilities (present level of 
performance) and learning needs of their students.  Remind them to provide as 
much detail as they can. 

Module Instructions | 11 



   

   

            
          

           
        

   
 

        
  

       
        

      
          
       

  

      

   

     
 

    

     

     

        

         
          

 

TEXT TYPES AND PURPOSES 

Take a look at the table shown on your handout. In a 
moment, you will complete this table to describe 2 or 
more of your students. Keep in mind the definition of 
writing that I just read during the activity. 

Tell participants to consider whether their students are emergent or conventional 
writers. 

As you describe your students’ present level of 
performance, consider whether they are emergent or 
conventional writers. Conventional writers sequence and 
spell words with a sufficient degree of convention that 
teachers can read what they write. Emergent writers may 
scribble or be more random in their use of conventions like 
spelling, punctuation, spacing between words and so on. 

Review these additional considerations for describing student writing. 

Also, think about whether your students: 

write with letters 

spell the beginnings, endings or middles of words 
phonetically 

use spacing between words 

write from left to right 

communicate messages that are understandable 

initiate writing or only write when asked to. 

Feel free to share your ideas with a colleague.  After 10 
minutes, we’ll come back together as a group to share 
ideas. 

Module Instructions | 12 



   

   

 
    

 
 

  
  

          
            

      
       

          

 

      
 

    

 

  

        

 

  

TEXT TYPES AND PURPOSES 

After 10 minutes, bring the group back together.  Ask participants to share their 
ideas with the whole group.  Make sure all participants can hear one another. 
Write down participant comments on chart paper, a white board or smart board 
so that everyone can see.  As you write down comments, ask participants to 
compare and contrast these descriptions with their own students.  If needed, 
share some of the ideas in the table at the end of the Facilitator’s Guide. 

Everyone, please wrap up what you are working on and 
give me your attention. Thanks. As a group, let’s discuss 
some of the ideas that you had.  First, how did you 
describe your students’ present level of performance? 
Does anyone else have a student that writes like that? 

Wrap up the discussion and bring participants’ attention back to the movie. 

SECTION 3—Essential Elements of Writing Text Types and 
Purposes 
Expected Time: 8 minutes 

Facilitator Notes 

Let’s watch the next section of the video. 

Start the video. 

Module Instructions | 13 



   

   

    
 

        

 

    
 

    
     

 

  

 

       

  
  

     
  

 
 

  
  

 

TEXT TYPES AND PURPOSES 

At the 13:52-minute mark you will see the pause indicator reminding you to stop 
the movie to complete the activity. 

We’re going to pause here for the second activity. 

Learning Activity 2—Writing Opportunities and Lesson 
Design 

Expected Time: 20 minutes 
See Appendix A for Activity Handouts 

Facilitator Notes 

Materials 

• Activity Handouts: Identifying Natural Writing Opportunities 

Ask participants to locate the Identifying Natural Writing Opportunities: 
Designing Lessons handout. 

Please take out the handout for activity 2: Identifying 
Natural Writing Opportunities Designing Lessons. 

Briefly review with participants that natural writing opportunities are events that 
occur during the students’ day that engage their interests and provide motivated 
writing opportunities. Remind participants that natural writing opportunities are 
real, rather than contrived, writing events, and that they don’t have to be 
remarkable, just worthy of writing. 

Module Instructions | 14 



   

   

            
         

       
          

      
        

          
          

       
        

         
           

          
  

      
         

        
 

       

         

         
     

          
         
      

 
 

  

  

TEXT TYPES AND PURPOSES 

The first thing you need to do to for this activity is to 
identify a natural writing opportunity or a meaningful task 
or purpose for your student. Natural writing opportunities 
are events that occur during the student’s day that engage 
their interest and provide opportunities for motivated 
writing. The video example described students emailing 
about a problem with ants. In school, students may be 
motivated to write about weekend plans or special events. 
An often-overlooked opportunity is when students write 
their names to the best of their ability to indicate 
ownership or make a choice. Remember, when students 
are learning to write their names, do not have them copy. 
Model how to write the students’ names AFTER they have 
written them. 

Also, remember that natural writing opportunities are real 
writing events, not something contrived. They don’t have 
to be remarkable, just worthy of writing. Some examples 
include: 

making a list of things to do 

writing a thank you note to a classroom guest 

writing about what happened over the weekend when you 
cared for the classroom hamster. 

The act of writing must be rewarding in itself, rather than 
something the student does to earn a reward for task 
completion or to avoid a penalty for failure to comply.” 

Tell participants that next they need to consider how to provide traditional 
orthography access to students who either do not yet know alphabet letters, do 
not know how to spell, or who have physical disabilities. 

Module Instructions | 15 



   

   

         
         

      
           

  
       

 
   

 

     

  

   

        

   
  

          
          

         
      

         

            
 

         
     

 
 

TEXT TYPES AND PURPOSES 

Once you have identified a natural writing opportunity, the 
next step is to consider how to provide traditional 
orthography access to students who either do not yet 
know alphabet letters, do not know how to spell, or who 
have physical disabilities.  Think about some of the 
assistive technologies and approaches discussed in the 
Universal Design for Learning module. Some possibilities 
to consider are: 

keyboards 

partner-assisted scanning of the alphabet 

spelling prediction 

talking word processors 

dictation by the student to a teaching assistant. 

Tell participants finally to consider some ways the audience could respond or 
could be directed to respond to student writing. 

The final thing you need to consider is how the writer’s 
audience could respond, or be directed to respond, to the 
student’s writing, especially if you are unable to read what 
the student wrote. Some examples include: 

asking the student to read his or her writing 

asking the student , ‘Who else are you going to share this 
with?’ 

making a comment such as, ‘You seem to be really 
interested in (name of topic). 

Tell participants how long they have to work on the activity and then you will 
come back together to share you work with the entire group. 

Module Instructions | 16 



   

   

          
            

 

 
  

  
   

   

          
          

        
   

         
       

  

               
              

   
  

     
        

        
 

       
           
         

 
      
          
       
           

 
     

     
 

    
 

  
   

  
  

 
 

 

TEXT TYPES AND PURPOSES 

You have about 8 minutes to complete your handout and 
then we will come back together to discuss your ideas as a 
group. 

Bring the group back together and share ideas.  Be sure to write the participants 
comments on chart paper, white board, or chalk board so that everyone can see. 
You may also use some sample responses from the list below for natural writing 
opportunities and audience response possibilities if your participants need 
additional examples. Some examples can be found below. 

“Okay everyone, please finish up what you are writing and 
give me your attention. Thanks. Let’s begin by sharing 
some of the natural writing opportunities you identified for 
your students.” 

Continue by asking participants to share ideas for traditional 
orthography access and intended audience responses to student 
writing 

Here is a sample (not a comprehensive) list of natural writing opportunities. You are 
looking for responses like those in the left hand column. Help participants to 
understand that they are trying to build on student knowledge, interest, experience 
with writing. 
Natural writing opportunities Not natural 
• Helping students generate questions about a topic they • writing on a required 
enjoy (e.g., zoo animals) to read/research and write what topic 
they discover. • writing assigned by 
• Writing your name on your drawing. the teacher 
• Making a list of things to take out to recess. • worksheets 
• Writing in your journal about something that bothers • grammar exercises 
you. • writing sentences for 
• Writing an epal or penpal. spelling words 
• Writing directions for an activity for an absent classmate. • handwriting 
• Writing about personal interests on a blog. exercises 
• Taking photos during an activity or field trip and using 
the photos to prompt writing about what you enjoyed or 
what you thought was interesting. 
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TEXT TYPES AND PURPOSES 

Here are some sample possible responses to writing that are by no means 
comprehensive: 
Possible responses to emergent writing Possible responses to conventional 

writing 
• That’s wonderful. Tell me more. 
• Read it to me (if children can speak or 
have developed communication 
systems). 
• Can you point to the words and read it 
to me (if children have physical and 
communication ability). 
• Tell me more about 
_________________. 
• Who else are you going to share this 
with? 

• That’s really interesting. Tell me more. 
• That’s really interesting. Tell me more 
about. 
• I especially like 
_________________________. 
• Ask a wh- question about some 
aspect of the text (e.g., Where did they 
get the money? You should add that to 
your story.) 
• What other ideas do you want to 
share? 

Wrap up the discussion and bring participants together for the assessment. 

SECTION 4—Links to More Information 
Expected Time: 1 minutes 

Facilitator Notes 

Let’s watch the rest of the video. 

Module Instructions | 18 



   

   

 

  

 

   
    

 

  

  

          

   

         

     

   
  

        
     

 

            
          

         
 

TEXT TYPES AND PURPOSES 

Start the video. 

Play the video to the end. 

SECTION 5—Wrap Up 
Expected Time: 1 minutes 

Facilitator Notes 

Hand out the Assessment. 

Finally, we are going to take a quick assessment. 

(Handout paper assessment) or 

Please follow the link that is on the board 

(write address on board www.dlmpd.com/texts) 

Wrap up the session. Have participants complete any final paperwork that is 
needed (e.g., an evaluation, sign out to document attendance, etc.). 

That completes the Text Types and Purposes module. 
Thank you for your attention and participation. 

CEUs 

DLM does not provide CEUs for the completion of modules. However, states and/or local 
education agencies (LEAs) are encouraged to use the information provided in Appendix B 
to provide CEUs for the completion of this module as appropriate. 
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Appendix A: Participant Handouts 
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Text Types and Purposes 
Agenda 

Section Title Content Activity 

Section 1 Writing: Part I 
Introduction 

2-3 minutes 

Review of learning 
objectives and 
handouts. 

Section 2 Writing and the 
Dynamic Learning 
Maps® (DLM®) Essential 
Elements 

25 minutes 

Definition of writing in 
the DLM Essential 
Elements and examples 
of present level of 
performance in writing 
of three students with 
significant cognitive 
disabilities. 

Activity 1: Describe 
present level of 
performance in writing 
of two of your students 
and describe their 
learning needs relative 
to the DLM Essential 
Elements’ definition of 
writing. 

Section 3 DLM Essential Elements 
of Writing: Text Types 
and Purposes 

32 minutes 

Explanation of the DLM 
Essential Elements of 
Writing Text Types and 
Purposes cluster. 

Activity 2: Identify a 
natural opportunity for 
writing in one of your 
students’ instructional 
day and complete the 
elements of basic 
writing instructional 
lesson design. 

Section 4 Links to More 
Information 

2 minutes 

Links to additional 
information about 
writing and about the 
Dynamic Learning Maps. 

Section 5 Wrap-up 

2 minutes 

Closing information 

Link to Assessment: 
www.dlmpd.com/texts 

© 2021 Center for Literacy and Disability Studies, 
Department of Allied Health Sciences, UNC-Chapel Hill. All rights reserved. 

DLMÒ Service Desk Support: DLM-support@ku.edu 
Professional Development Team: DLMpd@unc.edu 
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Text Types and Purposes 
Activity 1 

Students’ Present Level of Performance and Learning Needs 
Directions: First, consider the integrated definition of writing and consequent learning goals you just learned 
about in the DLM® Essential Elements: 

Writing refers to the process of constructing texts in traditional orthography that communicate 
experiences, thoughts, feelings, and understandings for diverse audiences and purposes. 

Next, consider two students in your class. Are they emergent or conventional writers? Do they use letters? 
Words? Write from left to right? Communicate clearly using traditional orthography? Do they copy or generate 
text? 
Complete the table below describing your students’ present levels of writing performance and their learning 
needs. An example is provided from the video segment you just watched. You can provide more detail since 
you have greater knowledge of and experience with your students. 
When you finish, share with one or two colleagues. As you are sharing, consider in what ways your students’ 
present performance and needs are similar and different. 
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Text Types and Purposes 
Activity 2 

Identifying Natural Writing Opportunities 
Directions: In the previous video segment, a motivated email exchange was presented as one example 
of a natural writing opportunity.  Natural writing opportunities are more likely to lead to student 
engagement since they are already woven into the fabric of the child’s life.  Other common natural 
writing opportunities are children signing in for activities or signing up to indicate preferences for lunch 
or centers, writing notes to friends or family, or writing about daily experiences.  Identify below at least 
1 natural writing opportunity for your students during the school day. 

1. Natural Writing Opportunity or Meaningful Task/Purpose:

Lesson Design.  The video identified three critical components of successful writing instruction 
lessons: 

1. Setting up tasks or purposes that are meaningful to students (the natural writing opportunity).
a. In the email example, the purpose was to try to get rid of ants in the cabin.

2. Providing students with access to traditional orthography.
a. In the email example, the girls had access to a keyboard with an email program initially

and later added a spelling prediction program.
3. Making sure the intended audience responds to the written product.

a. In the email example, the camp leader wrote back on the same topic to the girls each
time they wrote to him.

Having identified a natural writing opportunity in your students’ day, now describe below how you could 
insure that these components supported the natural writing opportunity you identified. 
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2. Traditional orthography access:

3. Intended audience response possibilities:

When the Facilitator calls the group back together, share your best ideas with the whole group. 
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Text Types and Purposes 
Learner Assessment 

Name: 

Date: 

1. According to the Dynamic Learning Maps®, writing refers to constructing text 
in each of the following ways (circle all that apply): 

a. spelling 
b. word prediction 
c. picture symbols 
d. selecting words from a word bank 

2. Students do not need to master handwriting before they begin to write for 
communication purposes. 

True False 

3. Students should be able to spell most words correctly before they take on 
formal types of writing such as arguments, explanatory texts, and narratives 
or stories. 

True False 

4. All students must have a means of access to the alphabet to compose words 
letter by letter. 

True False 

5. Which of the things listed below are critical components to support students 
in writing for communicative purposes? Circle all that apply. 

a. a meaningful purpose or task 
b. a response from the intended audience 
c. a bank of words or picture symbols from which to choose if you cannot 

control a conventional pencil 
d. opportunities to copy or trace correctly spelled words 
e. a means of access to the alphabet to write words 
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Text Types and Purposes 
Learner Assessment 

Name: 

Date: 

1. According to the Dynamic Learning Maps®, writing refers to constructing text 
in each of the following ways (circle all that apply):

a. spelling
b. word prediction
c. picture symbols
d. selecting words from a word bank

2. Students do not need to master handwriting before they begin to write for 
communication purposes.

True False 

3. Students should be able to spell most words correctly before they take on
formal types of writing such as arguments, explanatory texts, and narratives
or stories.

True False 

4. All students must have a means of access to the alphabet to compose words
letter by letter.

True False 

5. Which of the things listed below are critical components to support students 
in writing for communicative purposes? Circle all that apply.

a. a meaningful purpose or task
b. a response from the intended audience
c. a bank of words or picture symbols from which to choose if you cannot 

control a conventional pencil
d. opportunities to copy or trace correctly spelled words
e. a means of access to the alphabet to write words
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Text Types and Purposes 
Information for CEUs 

The Dynamic Learning Maps® (DLM®) Consortium does not provide continuing 
education units for the completion of training modules. However, state and local 
education agencies are encouraged to use this document to facilitate the 
application process. 

Module Objectives 

1. Participants will identify two topics that students would be interested in 
learning more about as well as two resources per topic that could be used for 
guided inquiry research activities. 

2. Participants will distinguish between writing activities that primarily help 
students write easily and routinely and activities that primarily help students 
improve the quality of their writing. 

Author Bios 

Karen Erickson, Ph.D., Director of the Center for Literacy and Disability Studies, is a 
Professor in the Division of Speech and Hearing Sciences, and the Yoder 
Distinguished Professor in the Department of Allied Health Sciences, School of 
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literacy assessment and instruction for struggling readers of all ages including those 
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assistive and learning technologies. She is a former teacher of children with 
significant disabilities. 

Penny Hatch, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies, in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research includes language and 
literacy development for students with significant cognitive disabilities and complex 
communication needs. Prior to earning her Ph.D., Penny worked as a school-based 
speech-language pathologist, specializing in augmentative and alternative 
communication and assistive technology. 
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Information for CEUs Page 2 

Agenda 

Section Title Content Activity 

Section 1 Writing: Part I 
Introduction 
2-3 minutes 

Review of learning 
objectives and 
handouts. 

Section 2 Writing and the 
Dynamic Learning 
Maps® (DLM®) 
Essential Elements 
25 minutes 

Definition of writing in 
the DLM Essential 
Elements and 
examples of present 
level of performance 
in writing of three 
students with 
significant cognitive 
disabilities. 

Activity 1: Describe 
present level of 
performance in writing 
of two of your 
students and describe 
their learning needs 
relative to the DLM 
Essential Elements’ 
definition of writing. 

Section 3 DLM Essential 
Elements of Writing: 
Text Types and 
Purposes 
32 minutes 

Explanation of the 
DLM Essential 
Elements of Writing 
Text Types and 
Purposes cluster. 

Activity 2: Identify a 
natural opportunity for 
writing in one of your 
students’ instructional 
day and complete the 
elements of basic 
writing instructional 
lesson design. 

Section 4 Links to More 
Information 
2 minutes 

Links to additional 
information about 
writing and about the 
Dynamic Learning 
Maps. 

Section 5 Wrap-up 
2 minutes 

Closing information 

Link to Assessment: 
www.dlmpd.com/texts 
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