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FACILITATED MODULES 

Facilitator Guide Introduction 
Purpose 
The purpose of Tar Heel Shared Reader is to provide free access to quality professional 
development, materials, and technology that support the implementation of shared 
reading for school-aged students with significant cognitive disabilities (SCD) who do not 
read connected text with comprehension above a 2nd grade level. 

Goals 
The long-term goal is to improve literacy, communication, language, and academic skills 
of students. The short-term goal is to empower teachers to use an evidence-based 
approach to shared reading to provide students with interactive access to grade level 
content while improving students’ communication and literacy skills. 

Facilitator Guide 
When presenting professional development in a face-to-face format, this manual provides 
a description of the preparation, flow, recordings, and learning activities for each of the 
Tar Heel Shared Reader modules. 

The guide is set up with the following formatting: 

Script for the facilitator to SAY is written like this. 

Instructions for the facilitator to DO are written like this. 

Possible answers are written like this. 

Icon Glossary 

RECORDING: This icon indicates when a recorded segment should be played. 

ACTIVITY: This icon indicates when a learning activity should occur. 

FACILITATOR NOTES AND IDEAS: This icon indicates an open space where 
facilitators can add their own reflections, examples, points of emphasis, etc. 

Shared Reading | 1 



  

   

  
   

             
    

 
             

             
  

 
               

 
              

  
              

    

 

 

  

 

 

 

FACILITATED MODULES 

Module Overview 
About This Module 
The goal of this module is to provide information on the research-based instructional 
practice of shared reading. 

Module Timeframe 
Plan on approximately 75-90 minutes to complete this module and allow time for rich 
discussions. It is in the discussion that participants gain the most insight into their 
instructional practice. 

Learning Outcomes 
• Participants will be able to name and describe the two broad goals of shared 

reading. 
• Participants will be able to name the early literacy concepts that shared reading 

can impact. 
• Participants will be able to use the self-reflection form to identify priorities for 

change in instructional practice. 

Facilitator Notes 

Shared Reading | 2 



  

   

  
  

 
     

 
  
     

  
    

 
       

     
   

     
   

  
    
     
  
   
       

 
  

       

           

     

    
    
    
      
         

            

     

  

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

FACILITATED MODULES 

Materials and Equipment 
MATERIALS EQUIPMENT 

For Participants: 
• Recording of Shared Reading 

module 
• Agenda 
• Handout: Who Should Participate in 

Shared Reading? 
• Handout: Reading Partner Self-

Reflection 
• One copy of the assessment for each 

participant (optional) or provide link 
to online assessment 

• Course Evaluation (Not provided, 
optional district form) 

For the Facilitator: 
• Chart paper or Whiteboard 
• Extra Pens and Pencils 
• Computer 
• LCD Projector 
• Speakers appropriate for the room size 

Module Preparation Checklist 
Task •
Obtain and test LCD projector and computer 

Obtain chart paper or confirm there is a whiteboard in the presentation space. 

Obtain markers for chart paper or whiteboard 

Copy participant materials. 
• Agenda 
• Participant Handouts 
• Module assessment (provided, optional) 
• Workshop evaluation form (not provided, optional) 

Obtain and test recording of Shared Reading (found on sharedreader.org ) 

Set up chart paper 

Shared Reading | 3 



  

   

  

    

   
  

   
    

    
  

  
   

    
  

  
   

 
 

    
    

  

  
 

  

  
 

 
 

    
  

  
   

   
  

   
 

  
  

 
 
 

 

 
 

FACILITATED MODULES 

Workshop Schedule 

Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of learning 
outcomes and handouts 

Section 2 Shared Reading 
10 min 

Brief introduction 
to the module 

Who Should Participate in 
Shared Reading? 

Section 3 
What is Shared 

Reading 
20 Min 

Description of the concepts 
that are supported by 

shared reading 

Reading Partner 
Self-Reflection: 
Shared Reading 

Section 4 
Instructional 

Practice 
30 Min 

Description of “Big Ideas” 
for shared reading 

Classroom Application of 
the “Big Ideas”. 

Section 5 Wrap-up 
7 min 

Complete assessment and 
evaluation 

Online Assessment 
found here: 

www.sharedreader/group1 
Or 

Complete paper 
assessment 

Shared Reading | 4 



  

   

  
  

    

 

 

         
     

              
   

           
      

       
     

         
       

     
       

      
        

       

       
           

        

FACILITATED MODULES 

Module Instructions 
SECTION 1—Introduction 
Expected Time: 5 minutes 

Facilitator Notes 

Greet participants and discuss any housekeeping (i.e., bathrooms, breaks, 
school/district requirements) information they may need. 

State the title of the module and briefly review the learning objectives. Be sure 
everyone received handouts. 

Welcome everyone. Before we get started let’s go over a few 
housekeeping things (provide specific details here). 

Today we start learning about shared reading as an 
evidence-based practice for students with significant 
cognitive disabilities. There are five modules in the shared 
reading series and each one provides information about 
shared reading and instructional strategies that support 
different levels of language and literacy understanding. Most 
of the modules also provide “big ideas” about instruction 
designed to support adult reading partners in adjusting or 
changing instructional practice to support student learning. 

Today’s module will focus on the impact shared reading has 
on early literacy learning and the first set of “big ideas” that 
support you in using shared reading with your students. 

Shared Reading | 5 



  

   

          
          

       
        
       

   
      

        

      

          
 

            
    

              
              

     

         

    

    

   

   

      

            

   

  

FACILITATED MODULES 
There is a recorded presentation we will start in a few 
minutes, but first, please take a moment to review the 
handout packet you received. You should have a copy of 
today’s agenda, the handout, Who Should Participate in 
Shared Reading, and a handout Reading Partner Self-
Reflection: Shared Reading. 
Does everyone have copies? 

(Supply extra handouts to anyone who needs them.) 

Does anyone have any questions? 

(Pause to see if there are questions and respond as 
appropriate.) 

Introductions: See who is in your audience. If the participants are well 
known to you, skip introductions. 

As we get started, I would like to know a bit about who is 
here today. Raise your hand if you are a classroom teacher. 

How many of you are speech-language pathologists? 

Are there any occupational therapists here today? 

Physical therapists? 

Teaching assistants? 

How about school psychologists? 

School administrators? 

Did I miss anyone? 

(Ask anyone who raises a hand to say what job he/she does 

and get started.) 

Shared Reading | 6 



  

   

   
    

 

 

            
            

 

          
            

         
        

 

  

           
    

            
 

 

FACILITATED MODULES 

SECTION 2—Shared Reading 
Expected Time: 15 minutes 

Facilitator Notes 

Okay, let’s get started with the recording and then we will do 
an activity that will help you focus on the students in your 
classrooms. 

If you have questions during the segment, please write them 
down so we can discuss them when we pause the recording. 
If your questions or comments can’t wait, let me know so we 
can pause the recording and address them right then. 

Start Recording 

At the 35-second mark you will see “Opening Activity”. Pause the recording 
to complete the activity. 

We will pause the recording so that we can complete the 
activity. 

Shared Reading | 7 



  

   

 

     
 

    
    

 

 

 

         

      

         
 

  

         
       

       
       

           
         

            
          

       
        

      

 

FACILITATED MODULES 

ACTIVITY—Who Should Participate in Shared 
Reading?
Expected Time: 10 minutes 
See Appendix for Activity Handouts 

Facilitator Notes 

Materials 

• Activity Handout: Who Should Participate in Shared Reading? 

Ask participants to locate the handout. 

Please find the handout, Who Should Participate in Shared 
Reading. 

Provide directions. 

For this activity you’ll work individually, thinking about the 
students in your classroom and their literacy and 
communication skills. This will help you identify which 
students are most likely to benefit from shared reading. 
Write your students’ names and then respond yes or no to 
each question. This is for your information and planning so 
you will not be turning this sheet in. There will be an 
opportunity to adjust your answers as you learn more about 
this approach to shared reading. You may discover that you 
have students who could benefit from shared reading that 
you originally may not have included. The directions tell us 

Shared Reading | 8 



  

   

        
          
           

          

     

      
        

          
        

           

         
 

    
    

 

 

 

          
        

        
     

 

FACILITATED MODULES 
that any students with even a single No response will benefit 
from participating in shared reading as well as students with 
four No responses. I’ll give you about 5 minutes to complete 
the form but will allow for more time if needed. 

Bring the group back together. 

Without talking specifically about individual students, were 
any of you surprised with your answers? 

(If you have participants who were surprised, ask them to 
describe the student’s abilities and why they thought they 
might or might not have been included in shared reading.) 

Wrap up the discussion and bring participants’ attention back to the 
recording. 

SECTION 3—Concepts of Shared Reading 
Expected Time: 20 minutes 

Facilitator Notes 

Now let’s watch the next segment of our recording to learn 
about the goals and concepts addressed during shared 
reading. Again, we will stop the recording after several 
minutes to do another activity. 

Shared Reading | 9 



  

   

 

   

           
   

           
  

 

   
   

    

 

 

 

        

      

       
  

  

       
       

 

FACILITATED MODULES 

Start the recording. 

At the 7:25-minute mark you will see “Activity”. Pause the recording to 
complete the activity. 

We will pause the recording so that we can complete the 
activity. 

ACTIVITY—Self-Reflection: Shared Reading
Expected Time: 15-minutes 
See Appendix for Activity Handouts 

Facilitator Notes 

Materials 

• Activity Handout: Reading Partner Self-Reflection: Shared Reading 

Ask participants to locate the handout. 

Please find the handout, Reading Partner Self-Reflection: 
Shared Reading. 

Provide directions. 

Self-reflection is one way to improve instructional practice. 
Taking the time to ask yourself important questions about 

Shared Reading | 10 



  

   

        
       

       
         

       
         

        
           

           
        

          
          

            
       

   

            
 

            
            

         
     

        
        

         
           

        

         
  

FACILITATED MODULES 
your own planning and teaching can help you deepen 
understandings of your current instructional practice and set 
priorities to improve your teaching and your students’ 
outcomes. In this activity, you will be asked to reflect on 
several big ideas and the ways they relate to your 
instruction. The goal is to help you self-reflect and set 
priorities regarding the practices that are discussed in this 
presentation. I will give you about 10 minutes to think about 
and complete the handout. If you are not yet using shared 
reading as a part of your literacy program, look at the big 
ideas and guiding statements and think about how you would 
like to prioritize these when you begin planning your lessons. 

Again, you will not be turning this form in, but everyone will 
be asked to refer to their answers when planning their 
shared reading lessons. 

Bring the group back together and have a brief discussion about the big 
ideas. 

It’s okay if you are not yet doing shared reading because we 
are just getting started with this, but I am curious if anyone 
is currently doing shared reading with your students. Raise 
your hand if you are. 

(If some participants raise their hand, ask: Had you 
considered any of these big ideas? Which ones?) 

(If none of the participants are currently using shared 
reading, then ask: Given what you know right now, what are 
you thinking will be your first priorities? Why?) 

Wrap up the discussion and bring participants’ attention back to the 
recording. 

Shared Reading | 11 



  

   

  
   

 

 

          
     

 

   

      
  

 

 
   

    

 

 

  

FACILITATED MODULES 

SECTION 4—Instructional Practice 
Expected Time: 30-minutes 

Facilitator Notes 

Now let’s watch the next segment of our recording to learn 
about these big ideas. 

Start the recording. 

When the recording is complete, facilitate discussion on Classroom 
Application. 

ACTIVITY—Classroom Application 
Expected Time: 20-minutes 
See Appendix for Activity Handouts 

Facilitator Notes 

Shared Reading | 12 



  

   

 

          
    

      

          
       

  

         
          

            
        

            
         

       
           

       
      
          

        
    

   

           
       

    
      

        
           

         

          
        

            

 

FACILITATED MODULES 
Materials 

• Activity Handouts: Who should Participate in Shared Reading? & Reading 
Partner Self-Reflection: Shared Reading 

Ask participants to locate the handouts. 

For this discussion, you will need to refer to the handouts 
from the earlier activities that you completed. 

Lead discussion. 

Let’s talk about classroom application. First, I would like you 
to plan for shared reading to occur every day. I totally get 
that some days you are not able to do all the lessons you 
have planned because life happens, fire drills, seizures, 
absences and more. But I also know, it is more likely to 
happen every day if we plan for it every day. So, start by 
building shared reading into your daily literacy plans. I want 
to also be clear that shared reading is one part of your 
comprehensive literacy instruction. As we learned today, 
research tells us it is a powerful approach for early literacy 
learners, no matter their age. Given that we will be planning 
for shared reading, where do you think you might include it 
in your schedules? 

(Pause for discussion) 

I also want us to discuss your ideas about how you might 
use support staff or related service providers (e.g., 
Paraprofessionals, Speech Language Pathologist, 
Occupational Therapist, Physical Therapist; use the 
appropriate terms for your school) to support your students 
while you are teaching a whole group, a small group, or 
individual students. What do you think their role will be? 

(Pause for discussion; Here are a few ideas if participants 
need help getting ideas started: have staff support students 
who use AAC; they can help attribute meaning to all of the 

Shared Reading | 13 



  

   

        
      

           
         

           
        
        

   
    

          
         

        
          
          

     

        
      

       
           

             
          

      
         
       

         
       

            
           
          

        
       

          

FACILITATED MODULES 
ways students try to communicate; they can help show 
students how to communicate using the modes they have 
available to them; they can repeat what students say or do 
to confirm that they are working to understand them; they 
can expand on the things students say or do to help them 
improve their communication skills; they can help direct 
student attention to the book and the reader) 
How do you think you might help them understand their role 
in shared reading? 

(Pause for discussion; Here are a few ideas if participants 
need help getting ideas started: explain the goals of shared 
reading and what they can do to support those goals; 
provide time for them to watch the online module; let 
support staff read the book while you model what you want 
them to do when you are reading) 

Your task between now and the next professional 
development session is to get started with having shared 
reading lessons every day. It’s okay if it doesn’t go smoothly 
or if it feels awkward. Your students may not know what to 
expect but they will catch on if you make this a part of your 
daily routine. It will be helpful to observe your students 
during shared reading and reflect on the questions you 
answered in the opening activity. Are the students really 
engaging and interacting the way you thought they would? 
Are they doing these things independently or are they 
waiting for you to provide prompts? 

In the next module we will learn about a specific approach to 
shared reading called Follow the CAR. The ideas in the next 
module build on the ideas and experiences you have in 
implementing the information from today’s module so it’s 
important that you get started right away. 

Bring the group back together to wrap-up the session. 

Shared Reading | 14 



  

   

  
    

 

 

             
             

           
             

              
               

  

         
          

           

           
          

       
       
 

FACILITATED MODULES 

SECTION 5—Wrap-up 
Expected Time: 7 minutes 

Facilitator Notes 

Wrap up the session. Have participants complete any final paperwork that is needed 
(e.g., an evaluation, sign out to document attendance, etc.) and provide the link to the 
online assessment or handout a paper copy. (Note: If participants use the online 
assessment, a certificate of completion will be emailed to them if they receive 80% or 
better on the assessment. If a paper copy is given, certificates are not issued by Tar 
Heel Shared Reader, but you are welcome to grade the assessments and issue a school 
or district certificate.) 

I really appreciate your time and attention today. We are 
scheduled to meet again on (fill in the date/time/location or 
tell them how they will be notified of the next session). 

Finally, we are going to take a quick assessment. When you 
are finished you may leave but remember to take your 
handouts with you so that you can refer to them as we work 
towards supporting our students’ literacy and communication 
abilities. 

Shared Reading | 15 
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Appendix A: Shared Reading Handouts 

Shared Reading | 16 



              
      

    

   
  

   
    

    
  

  
   

    
  

  
   

 
 

    
    

  

  
 

  

  
 

 
 

    
  

 
   

   
  

   
 

  
  

 
 
 

 

 

Agenda  
Module:  Shared  Reading  

Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of learning 
outcomes and handouts 

Section 2 Shared Reading 
10 min 

Brief introduction 
to the module 

Who Should Participate in 
Shared Reading? 

Section 3 
What is Shared 

Reading 
20 Min 

Description of the concepts 
that are supported by 

shared reading 

Reading Partner 
Self-Reflection: 
Shared Reading 

Section 4 
Instructional 

Practice 
30 Min 

Description of “Big Ideas” 
for shared reading 

Classroom Application of 
the “Big Ideas”. 

Section 5 Wrap-up 
7 min 

Complete assessment and 
evaluation 

Online Assessment 
found here: 

www.sharedreader/group1 
Or 

Complete paper 
assessment 

Tar Heel Shared Reader | www.sharedreader.org |ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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Who Should Participate in Shared Reading? 
In this module you will learn about shared reading. Take a few minutes to think about your students and their literacy and 
communication skills. This will help you identify which students are most likely to benefit from shared reading. 
Directions: Respond Yes or No to each question for each student in your class. 

Student Names: 

Does the student: 

engage actively during 
shared reading? 

have a means of 
symbolic communication 

and interaction? 

know most of the letters 
most of the time? 

understand that writing 
involves letters and 

words? 

1. Yes No Yes No Yes No Yes No 

2. Yes No Yes No Yes No Yes No 

3. Yes No Yes No Yes No Yes No 

4. Yes No Yes No Yes No Yes No 

5. Yes No Yes No Yes No Yes No 

6. Yes No Yes No Yes No Yes No 

7. Yes No Yes No Yes No Yes No 

8. Yes No Yes No Yes No Yes No 

9. Yes No Yes No Yes No Yes No 

10. Yes No Yes No Yes No Yes No 

11. Yes No Yes No Yes No Yes No 

12. Yes No Yes No Yes No Yes No 

13. Yes No Yes No Yes No Yes No 
**Any student with even a single NO response will benefit from participating in shared reading as well as students 

with four NO responses. ** 
Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 

Department of Health Sciences, UNC-Chapel Hill 
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Reading  Partner  Self-Reflection  
Shared  Reading  Module  

Self-reflection is one way to improve instructional practice. Taking the time to think about your own planning and teaching can 
help you deepen understandings of your current instructional practice and set priorities to improve your teaching and student 
outcomes. The goal is to help you self-reflect and set priorities regarding the practices in each module. 

Directions: For each statement below, indicate Yes or No. For each “No” response, decide how much priority you will place on 
it in your future practice by entering H for high, M for medium, or L for low. 

Priority (H/M/L) Guiding Statements Response and Notes 

Big Idea: Adults provide books that are interesting, and ability respectful. 

1. I choose books that are the right length to hold my students’ attention. Yes No 

2. I choose books that my students can understand. Yes No 

3. I choose books that are interesting and age respectful of my students. Yes No 

4. I choose books that are in a format my students can access based on 
visual, auditory, and tactile needs. Yes No 

Big Idea: Adults read with expression and enthusiasm to increase student engagement. 

1. I read with expression that matches the meaning of the text while 
changing body language, pitch, tone, volume, and speed to mark Yes No 
questions, important words, and other text features. 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, Department of Health Sciences, UNC-Chapel Hill 
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ADULT SELF-REFLECTION: SHARED READING 

Priority (H/M/L) Guiding Statements Response and Notes 

Big Idea: Adults encourage and support communication and interaction. 

1. As needed, I provide each of my students with the communication 
supports they are learning to use. Yes No 

2. I attribute meaning to all student efforts to communicate with me or 
others. Yes No 

3. I repeat the things students communicate using speech, sign, or symbols 
or label their gestures or other communicative behaviors. Yes No 

4. After repeating or describing student communication efforts, I respond by 
adding more words, signs, or symbols or demonstrating how the student 
could use signs or symbols to communicate more clearly. 

Yes No 

Big Idea: Adults help students connect the content of books (words and pictures) to their personal experiences. 

1. I make comments that connect the books we read to my students’ life Yes Noexperience. 

2. I encourage my students to make their own connections with the words Yes Noand pictures or tactual information in the books we read. 

Big Idea: Adults encourage student participation without physical prompts or extrinsic rewards. 

1. I encourage my students to participate without requiring it. Yes No 

2. I pause and wait frequently for 10 seconds or longer if required to give my Yes Nostudents adequate time to initiate and respond during shared reading. 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, Department of Health Sciences, UNC-Chapel Hill 
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Assessment  
Module:  Shared  Reading  

Name: 

Date: 

1. The main goals of shared reading are to maximize student interaction and
engagement with the book and the adult.

True False 

2. Which of the following is addressed during shared reading?

a. Students read aloud.

b. Ask comprehension questions about the text.

c. Build language and vocabulary comprehension.

d. Teach students to retell the story.

3. Students need a way to communicate to participate in shared reading instruction.

True False 

4. Adults help students learn to take the lead during shared reading by doing each
of the following EXCEPT:

a. Pause and wait.

b. Wait for 10-seconds or more to give students time to
communicate.

c. Teach students’ specific comments for each page.

d. Respond to students by repeating what they communicate and
adding more.

5. During shared reading, you should only use books from Tar Heel Reader because
they are beginning level texts about a variety of age-appropriate topics for
students.

True False 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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Assessment  
Module:  Shared  Reading  

Name: 

Date: 

1. The main goals of shared reading are to maximize student interaction and
engagement with the book and the adult.

False 

2. Which of the following is addressed during shared reading?

a. Students read aloud.

b. Ask comprehension questions about the text.

d. Teach students to retell the story.

3. Students need a way to communicate to participate in shared reading instruction.

False 

4. Adults help students learn to take the lead during shared reading by doing each
of the following EXCEPT:

a. Pause and wait.

b. Wait for 10-seconds or more to give students time to
communicate.

d. Respond to students by repeating what they communicate and
adding more.

5. During shared reading, you should only use books from Tar Heel Reader because
they are beginning level texts about a variety of age-appropriate topics for
students.

True 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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CEU  Information  
Module:  Shared  Reading  

Tar Heel Shared Reader does not provide CEUs for the completion of modules. 
However, states and/or local education agencies (LEAs) are encouraged to use the 
information provided below as the basis for awarding CEUs as appropriate. 

Learning Outcomes
1. Participants will be able to name and describe the two broad goals of shared 

reading. 
2. Participants will be able to name the early literacy concepts that shared reading 

can impact. 
3. Participants will be able to use the self-reflection form to identify priorities for 

change in instuctional practice. 

Author Bios 
Karen Erickson, Ph.D., Director of the Center for Literacy and Disability Studies, is a 
Professor in the Division of Speech and Hearing Sciences, and the Yoder Distinguished 
Professor in the Department of Health Sciences, School of Medicine, University of North 
Carolina at Chapel Hill. Her research addresses literacy assessment and instruction for 
struggling readers of all ages including those with significant cognitive disabilities. Karen 
is co-developer of the Tar Heel Reader online library of accessible books for beginning 
readers, as well as several other assistive and learning technologies. She is a former 
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CEU INFORMATION 
Nancy Quick, Ph.D., is an Assistant Professor at the Center for Literacy and Disability 
Studies, in the Department of Health Sciences, School of Medicine, University of North 
Carolina at Chapel Hill. Her research includes the identification of students with 
significant cognitive disabilities who are at risk for hearing loss, as well as the 
development of their language and literacy skills. Prior to earning her Ph.D., Dr. Quick 
worked as speech-language pathologist, specializing in children with hearing loss who 
use a variety of communication modalities and approaches. 

Agenda 
Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of learning 
outcomes and handouts 

Section 2 Shared Reading 
10 min 

Brief introduction 
to the module 

Who Should Participate in 
Shared Reading? 

Section 3 
What is Shared 

Reading 
20 Min 

Description of the concepts 
that are supported by 

shared reading 

Reading Partner 
Self-Reflection: 
Shared Reading 

Section 4 
Instructional 

Practice 
30 Min 

Description of “Big Ideas” 
for shared reading 

Classroom Application of 
the “Big Ideas”. 

Section 5 Wrap-up 
7 min 

Complete assessment and 
evaluation 

Online Assessment 
found here: 

www.sharedreader/group1 
Or 

Complete paper 
assessment 
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FACILITATED MODULE 

Facilitator Guide Introduction 
Purpose 
The purpose of Tar Heel Shared Reader is to provide free access to quality professional 
development, materials, and technology that support the implementation of shared 
reading for school-aged students with significant cognitive disabilities who do not read 
connected text with comprehension above a 2nd grade level. 

Goals 
The long-term goal is to improve literacy, communication, language, and academic skills 
of students. The short-term goal is to empower teachers to use an evidence-based 
approach to shared reading to provide students with interactive access to grade level 
content while improving students’ communication and literacy skills. 

Facilitator Guide 
When presenting professional development in a face-to-face format, this manual provides 
a description of the preparation, flow, recordings, and learning activities for each of the 
Tar Heel Shared Reader modules. 
The guide is set up with the following formatting: 

Script for the facilitator to SAY is written like this. 

Instructions for the facilitator to DO are written like this. 

Possible answers are written like this. 

Icon Glossary 

RECORDING: This icon indicates when a recording segment should be played. 

ACTIVITY: This icon indicates when a learning activity should occur. 

FACILITATOR NOTES AND IDEAS: This icon indicates an open space where 
facilitators can add their own reflections, examples, points of emphasis, etc. 

Follow the CAR | 1 



  

     

  
  

                
  

 
             

             
  

 
              

      
              

 
               

     
 

 

 

  

FACILITATED MODULE 

Module Overview 
Module Goal 
The goal of this module is to provide information on the Follow the CAR approach to 
shared reading. 

Module Timeframe 
Plan for approximately 90 minutes to complete this module and allow time for rich 
discussions. It is in the discussion that participants gain the most insight into their 
instructional practice. 

Learning Outcomes 
• Participants will be able to describe the instructional practices of Follow the CAR 

in the context of shared reading. 
• Participants will be able to describe how to use Tar Heel Shared Reader to preplan 

comments. 
• Participants will be able to use the self-reflection big ideas to identify priorities for 

change in their own instructional practice. 

Facilitator Notes 

Follow the CAR | 2 



  

     

 

  
 

       
       

   
    

     
      

 
     

   
  
      

   
     

  
   
     
  
   
       

 

  
       

           

     

    

    

    
      
        

            

     

  

FACILITATED MODULE 

Materials and Equipment 

MATERIALS EQUIPMENT 
For Participants: 
• Recording of Follow the CAR module 
• Handout: Should I Follow the CAR 

with My Students? 
• Handout: Reading Partner Self-

Reflection: Follow the CAR Module 
• Handout: Follow the CAR Lesson 

Plan 
• Course Evaluation (Not provided, 

optional district form) 
• Agenda 
• One copy of the assessment for 

each participant (optional) or 
provide link to online assessment 

For the Facilitator: 
• Chart paper or Whiteboard 
• Extra Pens and Pencils 
• Computer 
• LCD Projector 
• Speakers appropriate for the room size 

Module Preparation Checklist 

Task •
Obtain and test LCD projector and computer 

Obtain chart paper or confirm there is a whiteboard in the presentation space. 

Obtain markers for chart paper or whiteboard 

Copy participant materials. 

• Agenda 
• Participant Handouts 
• Module assessment (provided, optional) 
• Workshop evaluation form (not provided, optional) 

Obtain and test recording of Follow the CAR (found on sharedreader.org) 

Set up chart paper 

Follow the CAR | 3 



     

  

    

   
  

   
   

     
  

   
   

    
  

     
    

  
   

 

  

 
  
 

  

   
  

   
 

 

  
  

   
 

    
  

 
  

  
 

     
    

  
   

 
     

 

   
  

  
  

  
  

  
 
 

 

 

FACILITATED  MODULE  

Workshop Schedule 

Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of Learning 
Outcomes and handouts. 

Section 2 Follow the CAR 
30 min 

Explanation of the 
approach for Follow the 
CAR. Description of the 

“Big Ideas” 

1. Should I Follow the 
CAR with My Students? 

2. Reading Partner Self-
Reflection: Follow the 
CAR 

Section 3 

Practice 
Following the 

CAR 
15 Min 

Participants will work 
through scenarios 
embedded in the 

recording. 

Section 4 
Tar Heel 

Shared Reader 
15 Min 

Description of the Tar Heel 
Shared Reader Interface 

Discussion of 
classroom application for 

shared reading. 

1. Should I Follow the 
CAR with My Students? 

2. Reading Partner Self-
Reflection: Follow the 
CAR 

3. Follow the CAR Lesson 
Plan 

Section 5 Wrap-up 
7 min 

Complete assessment 
and evaluation. 

Online Assessment 
found here: 

www.sharedreader/group2 
Or 

Complete paper 
assessment 

Follow the CAR | 4 



  

     

  
  

    

         
     

              
   

          
      

           
        

            
         

       

             
            
            

        
        
     

         

      

           

 

 

FACILITATED MODULE 

Module Instructions 
SECTION 1—Introduction 
Expected Time: 5 minutes 

Facilitator Notes 

Greet participants and discuss any housekeeping (i.e., bathrooms, breaks, 
school/district requirements) information they may need. 

State the title of the module and briefly review the learning objectives. Be sure 
everyone received handouts. 

Welcome everyone. Before we get started let’s go over a few 
housekeeping things (provide specific details here). 

Today we start learning about a specific approach to shared reading for 
students with significant cognitive disabilities called Follow the CAR. This 
module adds two new “big ideas” to your shared reading practice. They 
include reviewing books to pre-plan comments and encouraging students 
to take the lead during shared reading. 

There is a recorded presentation we will start in a few minutes, but first, 
please take a moment to review the handout packet you received. You 
should have a copy of today’s agenda and the handouts, Should I Follow 
the CAR with My Students? Reading Partner Self-Reflection: Follow the 
CAR and Follow the CAR Lesson Plan. 
Does everyone have copies? 

(Supply extra handouts to anyone who needs them) 

Does anyone have any questions so far? 

(Pause to see if there are questions and respond as appropriate.) 

Follow the CAR | 5 



  

     

           
    

                 
         

        

         

    

    

      

    

     

            

   
      

 

 

 

              
         

      

 

   

FACILITATED MODULE 
Introductions: See who is in your audience. If the participants are well known 
to you, skip introductions. 

As we get started, I would like to know a bit about who is here today. 
Raise your hand if you are a classroom teacher. 

How many of you are speech-language pathologists? 

Are there any occupational therapists here today? 

Physical therapists? 

Teaching assistants? 

How about school psychologists? 

School administrators? 

Did I miss anyone? 

(Ask anyone who raises a hand to say what job he/she does). 

SECTION 2—Follow the CAR 
Expected Time: 30 minutes including activity 

Facilitator Notes 

Okay, let’s get started with the recording and then we will do an activity 
that will help you determine which students in your classroom you should 
use the Follow the CAR approach. 

Start the recording. 

Follow the CAR | 6 



  

     

            
   

            

 

       
 

    
    

 

 

 
           

      

             

  

          
         

             
              

           
            

            
              

         
         

FACILITATED MODULE 
At the 35-second mark you will see “Opening Activity”. Pause the recording to 
complete the activity. 

We will pause the recording so that we can complete the activity. 

ACTIVITY—Should I Follow the Car with My 
Students? 
Expected Time: 10 minutes 
See Appendix A for Activity Handouts 
Facilitator Notes 

Materials 
• Activity Handout: Should I Follow the CAR with My Students? 

Ask participants to locate the handout. 

Please find the handout, Should I Follow the CAR with My Students? 

Provide directions. 

For this activity start by working individually and thinking about the 
literacy and communication skills of the students in your classroom. Write 
each student’s name and respond yes or no to each of the four questions. 
This is information for your planning so you will not be turning this sheet 
in. Think about how each student actively engages with the reader and 
the book. Do they look at the book or feel for the tactuals in the book; 
do they smile or laugh; do they look back and forth between the reader 
and the text; do they become very quiet when listening; and so on. Do 
students have a symbolic means of communication and interaction? 
When you answer this question think about whether students use words, 

Follow the CAR | 7 



  

     

         
            

             
             
             

             
           

           

             
            

         
              

             
          

              
 

     

          
    

           
         

      

         
           

           
   

           
       

            
           

   

            
           
          

              
  

FACILITATED MODULE 
sign, or symbols to interact and communicate their thinking. Are they 
able to use those words, signs and symbols to make comments about 
the book? Next, do they know most letters of the alphabet most of the 
time? Do they know the names and sounds of letters? Finally, do they 
know that writing involves letters and words? They don’t need to be able 
to read but do they know where one words stops and another begins in 
connected text? A student might know how to read individual sight words 
but not know how to isolate words within connected text. 

There will be an opportunity to adjust your answers as we move forward 
as you learn more about this approach to shared reading. You may 
discover that you have students who could benefit from shared reading 
that you originally may not have included. The directions tell us that if a 
student has a No for any single question, then they are likely to benefit 
from your efforts to Follow the CAR during shared reading. I’ll give you 
about 5 minutes to complete the form but will allow for more time if it is 
needed. 

Bring the group back together. 

So, without talking specifically about individual students, were any of 
you surprised with your answers? 

(If you have participants who were surprised, ask them to describe the 
student’s abilities and why they thought they might or might not have 
been included in shared reading.) 

Do any of you have students who only have a “no” for “engages 
actively during shared reading” but have a “yes” for all the other skills? 
Why would students who are struggling to be actively engaged benefit 
from shared reading? 

(Students must first be attending to and engaged with books before 
they can focus on understanding text.) 
Do any of you have students with all four questions marked as “no”? 
Why would students who are not yet able to engage in any way benefit 
from shared reading? 

(Over time, students learn that shared reading can be a fun place to 
focus on things they are interested in, and then their engagement will 
grow. The familiar routine provides a safe place to practice engaging 
with the words, signs, and symbols they are learning to use in new and 
different ways.) 

Follow the CAR | 8 



  

     

          

 

   

             
   

            

 

    
    

    

 

 

 
         

      

           

  

             
           

         
              

FACILITATED MODULE 
Wrap up the discussion and bring participants’ attention back to the recording. 

Start the recording. 

At the 11:51 minute mark you will see “Activity”. Pause the recording to 
complete the activity. 

We will pause the recording so that we can complete the activity. 

ACTIVITY—Self-Reflection: Follow the CAR 
Expected Time: 10 minutes 
See Appendix A for Activity Handouts 

Facilitator Notes 

Materials 
• Activity Handout: Reading Partner Self-Reflection: Follow the CAR 

Ask participants to locate the handout. 

Please find the handout, Reading Partner Self-Reflection: Follow the CAR. 

Provide directions. 

As we learned in the last module, self-reflection is one way to improve 
instructional practice. When you take the time to ask yourself important 
questions about your own planning and teaching, you can identify 
areas that you do well and areas that you want to change and improve. 

Follow the CAR | 9 



  

     

           
        

           
          

         
             

      

              
        

            
 

            
      

   

           
         

   

          

     
     

 

 

 

             
            

FACILITATED MODULE 
We all want our instruction to have a greater impact on student 
outcomes and self-reflection supports this effort. In this activity, you 
will be asked to reflect on several big ideas about planning, 
commenting, and encouraging student participation. The goal is to help 
you self-reflect and set priorities regarding the practices that are 
discussed in this presentation. I will give you about 5 minutes to think 
about and complete the handout. 

You will not be turning this form in, but everyone will be asked to refer 
to their answers when planning their shared reading lessons. 

Bring the group back together and have a brief discussion about the big 
ideas. 

As you look at the self-reflection form, what things are you already 
consistently including during shared reading? 

(Pause for discussion). 

What areas have you identified as high priorities to begin including or 
to include more frequently during shared reading and why? 

(Pause for discussion). 

Wrap up the discussion and bring participants’ attention back to the recording. 

SECTION 3—Practice Following The CAR 
Expected Time: 15 minutes 

Facilitator Notes 

In the next segment of the recording, there will be scenarios for us to 
discuss and determine what we should do next when following the CAR. 

Follow the CAR | 10 



  

     

 

   

          
              

            
           

  
 

              
          

 
     
             

            
          

    
                

           
          

            
               

     
         
           

           
      

        
           
          

       
            

            
   

        

     
      

FACILITATED MODULE 

Start the recording. 

Play recording with embedded scenarios. In each scenario, participants will be 
asked to make a choice about what the reading partner should do next when Following 
the CAR. Pause the recording when prompted to ask participants to provide their 
thoughts. Then start the recording and the answer will be identified along with 
explanation. 

Participants may have questions about why one of the choices is not the correct 
answer. Below is a brief explanation for the incorrect answers. 

Scenario 1: Demonstrate preplanned comment 
The adult doesn’t demonstrate a comment right away because she wants to give 
her students an opportunity to communicate. If the students do not initiate a 
comment or communicate in some way after 10 or more seconds, then she will 
demonstrate a preplanned comment. 

Scenario 2: “That’s the sun in the sky! The sun is shining and it’s really bright.” 
Responses to student communication efforts should only be slightly longer than 
what the child communicates. For a student’s communication to grow, adult 
comments need to repeat the student communication efforts and then expand on 
those efforts by adding just a little more. In this case, adding one graphic symbol 
that the student has access to. 

Scenario 3: “What is that (while pointing to snow)?” 
The adult avoids asking specific questions that have specific answers because 
these types of questions don’t help students develop and communicate their own 
ideas about the book being shared. 

Scenario 4: “Say, white. The snow is white.” 
The adult demonstrates and encourages the student to communicate about the 
book but does not direct students to say specific words. 

Scenario 5: Adult smiles and says, “Good!” 
Telling a student “good” acknowledges that the student has communicated but it 
does not let the student know what they communicated or how they might 
communicate more. 

Wrap up the discussion and continue with the recording. 

SECTION 4—Tar Heel Shared Reader 
Expected Time: 15 minutes including activity 

Follow the CAR | 11 



  

     

 

 

            
          

 

 

   

         

 

  
    

    

 

 

 
            

         

  

FACILITATED MODULE 
Facilitator Notes 

Now let’s watch the final segment of our recording to see how the 
interface, Tar Heel Shared Reader, can support the practice of shared 
reading. 

Start the recording. 

When the recording is complete, facilitate discussion on classroom application. 

ACTIVITY—Classroom Application 
Expected Time: 10 minutes 
See Appendix A for Activity Handouts 

Facilitator Notes 

Materials 
• Activity Handouts: Should I Follow the CAR with My Students? Adult Self-

Reflection: Follow the CAR and Follow the CAR Lesson Plan. 

Lead discussion. 
Follow the CAR | 12 



  

     

           
               

            
              
             
           

          
             

     

  

           
             

           

             
          

         
      

           
         

           
  

             
              

              
             

             
           

           
           
          

              
           
             

              
          

          
             

FACILITATED MODULE 

For this discussion, you will refer to the handouts you have already completed 
as well as the Follow the CAR Lesson Plan. First, let’s look at the literacy and 
communication skills of your students in the handout Should I Follow the CAR 
with My Students? This handout is intended to help you identify the students 
who would benefit most from the Follow the CAR approach. How many of you 
have students with one or more “No” responses? For these students, how do 
you think you will provide your shared reading instruction? Whole group? 
Small group? Can you share your ideas about how you might use your 
paraprofessionals to support your students? 

(Pause for discussion) 

Now that you’ve identified the students who would most benefit from Follow 
the CAR, let’s look at the priorities you set for yourself. What are some 
strategies that could help you begin to implement these changes? 

Here are a few ideas if participants need help getting ideas started: 

1) Review texts and preplan comments: co-plan with another teacher to find 
or create books with comments; Select books from Tar Heel Shared Reader 
that already have planned comments. 
2) Read and make comments using speech, signs, or symbols: ask another 
teacher to observe and watch for those behaviors and provide feedback; for 
each page identify a student and their device/modality that will be used to 
demonstrate comments. 
3) Encourage participation and allow students to take the lead: count to ten 
in your head after turning the page; count to ten in your head after reading 
the page; count to ten in your head after making a comment; ask instructional 
assistant to tally +/- for the number of times you repeat and then expand on 
student comments; create a note to remind you to look expectantly or lean 
your body or gesture toward devices when students do not communicate)

Your task between now and the next professional development session is to 
continue having shared reading lessons every day and begin using the 
strategy, Follow the CAR. Start by preplanning your lessons. In your handouts 
there is a lesson plan template that can be used to preplan multiple comments 
per book page. Preplanning comments will help you make sure that the 
comments reflect things students might say, in the ways they might say them, 
and with the words they have available to say them. If these things are 
preplanned, you can focus your attention on the other parts of following the 
CAR such as asking for and encouraging participation, pausing, and waiting, 
repeating and adding more. It’s okay if it doesn’t go smoothly or if it feels 

Follow the CAR | 13 



  

     

          
         

        
            

                

              
            

            
              
              
          

       
             

        

               
            

              
            

         

   

  
    

 

 

            
          
             

FACILITATED MODULE 
awkward. Your students may not know what to do when you pause and wait 
to give them time to take the lead. They will catch on if you consistently 
provide them with time to communicate, encouragement to communicate, 
and respond to all their communication attempts. If they say things that are 
off topic or seem off topic, try and relate it back to the text in some way. 

As you apply the strategy, Follow the CAR, it will be helpful to observe your 
students during shared reading and reflect on the questions you answered in 
the opening activity. Watch for small signs that students are beginning to 
engage and interact. (e.g., they begin to look at the book or you, even if it is 
for brief periods of time; they begin to be very still when you read or they 
become more active) Ask yourself, are they independently initiating more 
communication or am I prompting them to say specific comments? Remember 
we want students to learn to initiate their own ideas which they cannot learn 
if we are asking them to communicate specific responses. 

In the next module we will learn about a way to emphasize text (print or 
braille) in the comments you make when you Follow the CAR. The strategies 
in the next module build on the ideas and experiences you have in applying 
the information about following the CAR so it’s important that you get plenty 
of practice with CAR before we add text referencing. 

Wrap-up the session. 

SECTION 5—Wrap-up 
Expected Time: 7 minutes 

Facilitator Notes 

Wrap up the session. Have participants complete any final paperwork that is 
needed (e.g., an evaluation, sign out to document attendance, etc.) and 
provide the link to the online assessment or handout a paper copy. (Note: If 

Follow the CAR | 14     



  

     

             
               

              
      

           
             

            
           

            
        

 

            
           

             
 

FACILITATED MODULE 
participants use the online assessment, a certificate of completion will be emailed to them 
if they receive 80% or better on the assessment. If a paper copy is given, certificates are 
not issued by Tar Heel Shared Reader, but you are welcome to grade the assessments 
and issue a school or district certificate.) 

I really appreciate your time and attention today. We are scheduled to 
meet again on (fill in the date/time/location or tell them how they will be 
notified of the next session). Finally, we are going to take a quick 
assessment. When you are finished you may leave but remember to take 
your handouts with you so that you may refer back to them as we work 
towards supporting our students’ literacy and communication abilities. 

CEUs 

Tar Heel Shared Reader does not provide CEUs for the completion of modules. However, 
states and/or local education agencies (LEAs) are encouraged to use the information 
provided in the Appendix to provide CEUs for the completion of this module. 

Follow the CAR |  15 
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Appendix A: Follow the CAR Handouts 
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Agenda 
Module:  Follow  the  CAR  

Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of Learning 
Outcomes and 

handouts 

Section 2 Follow the CAR 
30 min 

Explanation of the 
approach for Follow 

the CAR. Description of 
the “Big Ideas” 

1. Should I Follow the CAR 
with My Students? 

2. Reading Partner Self-
Reflection: Follow the 
CAR 

Section 3 

Practice 
Following the 

CAR 
15 min 

Participants will work 
through scenarios 
embedded in the 

recording as a group 

Section 4 
Tar Heel 

Shared Reader 
15 Min 

Description of the Tar 
Heel Shared Reader 

Interface 

Discussion of classroom 
application for shared 

reading. 

1. Should I Follow the CAR 
with My Students? 

2. Reading Partner Self-
Reflection: Follow the 
CAR 

3. Follow the CAR Lesson 
Plan 

Section 5 Wrap-up 
7 min 

Complete assessment 
and evaluation 

Online Assessment 
found here: 

www.sharedreader/group2 
Or 

Complete paper 
assessment 

Tar Heel Shared Reader | www.sharedreader.org |ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 

www.sharedreader.org
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In this module you’ll learn about an approach to shared reading called Follow the CAR. Before we start, think about your 
students and their literacy and communication skills. This will help you determine which students will benefit most from your 
efforts to Follow the CAR. 
Directions: Respond Yes or No to each question for each student in your class. 

Student Names: 

Does the student 

engage actively during 
shared reading? 

have a symbolic 
means of 

communication and 
interaction? 

know most of the 
letters most of the 

time? 

understand that 
writing involves letters 

and words? 

1. Yes No Yes No Yes No Yes No 

2. Yes No Yes No Yes No Yes No 

3. Yes No Yes No Yes No Yes No 

4. Yes No Yes No Yes No Yes No 

5. Yes No Yes No Yes No Yes No 

6. Yes No Yes No Yes No Yes No 

7. Yes No Yes No Yes No Yes No 

8. Yes No Yes No Yes No Yes No 

9. Yes No Yes No Yes No Yes No 

10. Yes No Yes No Yes No Yes No 

**Any student who is not actively engaged and interested during shared reading or does not have a means of 
communication and interaction will benefit from your efforts to Follow the CAR. 

**Any student with one or more no responses will benefit from your efforts to follow the CAR. 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, Department of Health Sciences, UNC-Chapel Hill 
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Self-reflection is one way to improve instructional practice. Taking the time to think about your own planning and teaching can 
help you deepen understandings of your current instructional practice and set priorities to improve your practice and your 
students’ outcomes. The goal is to help you practice self-reflection and set priorities regarding the practices in each module. 
Directions: For each statement below, indicate Yes or No. For each “No” response, decide how much priority you will place on 
it in your future practice by entering H for high, M for medium, or L for low. 

Priority (H/M/L) Guiding Statements Response and Notes 

Big Idea: Adults review books and preplan comments. 

1. I preplan comments for each page or select books with preplanned comments to 
use during shared reading. 

2. My preplanned comments demonstrate the kinds of comments my students may 
want to speak, sign, or communicate using the systems they are learning. 

Yes 

Yes 

No 

No 

3. My preplanned comments vary from page to page. Yes No 

4. I plan some comments that focus student attention on the text. Yes No 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, Department of Health Sciences, UNC-Chapel Hill 
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ADULT SELF-REFLECTION: FOLLOW THE CAR 
Priority (H/M/L) Guiding Statements Response and Notes 

Big Idea: Adults encourage participation and support students in taking the lead. 

4. I pause, wait, and look expectantly or tactually invite students to participate
before reading each page.

5. I read the text on each page, breaking it into sections as needed to match my
students’ needs.

6. I pause, wait, and look expectantly or tactually invite students to participate after
reading each page.

7. If my students don’t initiate, I make my preplanned comment using words, signs,
or symbols that they are learning to use.

8. I pause, wait, and then look expectantly or tactually invite students to participate
after making each comment.

9. If my students do not respond to my comment or initiate on their own, I ASK for
their participation using a CROWD comment or question.

10. Throughout the text, I vary the types of CROWD comments and questions I use to
ASK or invite students to participate.

Yes 

Yes 

Yes 

Yes 

Yes 

Yes 

Yes 

No 

No 

No 

No 

No 

No 

No 

11. If my students do not respond to a CROWD comment or question after pausing Yes No and waiting, then I turn to the next page.

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, Department of Health Sciences, UNC-Chapel Hill 
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Follow the CAR Lesson Plan 
During shared reading the adult and student(s) interact around a book on a page-by-page 
basis. Open-ended comments and encouragement are used to support student communication 
and interaction. To maximize interaction during shared reading, read the book using Follow 
the CAR with meaning-based comments or text referencing (i.e., print or braille) comments. 
There are also many benefits to reading a book multiple times. It is suggested that you plan 
for multiple readings using varied comments so that students learn different ways to think 
about and make meaning from texts. 

Comment and wait 
Ask for participation and wait 
Respond, repeat, add more, and wait 

Book Title: 
Page 1st Reading 2nd Reading 3rd Reading 4th Reading 

Example NOT GOOD Look this says, gone 
(point to the text) SHE NOT HERE WHERE SHE GO? 

Title 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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12

13

14

15

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

FOLLOW THE CAR LESSON PLAN 

Page 1st Reading 2nd Reading 3rd Reading 4th Reading 

Tar Heel Shared Reader | www.sharedreader.org | ã 2020 Center for Literacy and Disability Studies, 
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Assessment  
Module:  Follow  the  CAR  

Name: 
Date: 

1. An easy way to remember how to maximize interactions during shared reading is to 
follow the CAR. CAR stands for: 

a. Command, Assist, Require 
b. Comment, Ask, Respond 
c. Control, Answer, Request 
d. Critique, Aid, Reply 

2. When students communicate in any way, respond to them, repeat what they did or 
said, add a little more, and then wait. 

True False 

3. After the teacher reads the text on a page, she should: 

a. Turn the page 
b. Make a comment. 
c. Ask the student a question. 
d. Pause and Wait 

4. After the teacher reads the page and pauses and waits, if the student does not offer 
any comments or communication, encourage the student to participate by saying, 
“Tell me what you see.” 

True False 

5. Adults help students participate during shared reading by doing all the following 
EXCEPT: 

a. Selecting books that will interest students. 
b. Connecting the text to students’ personal experiences. 
c. Asking a simple yes/no question to encourage participation. 
d. Describing a student’s communication behavior and telling them 

what it means. 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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Assessment  
Module:  Follow  the  CAR  

Name: 
Date: 

1. An easy way to remember how to maximize interactions during shared reading is to
follow the CAR. CAR stands for:

a. Command, Assist, Require
b. Comment, Ask, Respond
c. Control, Answer, Request
d. Critique, Aid, Reply

2. When students communicate in any way, respond to them, repeat what they did or
said, add a little more, and then wait.

True False 

3. After the teacher reads the text on a page, she should:

a. Turn the page
b. Make a comment.
c. Ask the student a question.
d. Pause and Wait

4. After the teacher reads the page and pauses and waits, if the student does not offer
any comments or communication, encourage the student to participate by saying,
“Tell me what you see.”

True False 

5. Adults help students participate during shared reading by doing all the following
EXCEPT:

a. Selecting books that will interest students.
b. Connecting the text to students’ personal experiences.
c. Asking a simple yes/no question to encourage participation.
d. Describing a student’s communication behavior and telling them

what it means. 
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CEU Information 
Tar Heel Shared Reader does not provide CEUs for the completion of modules. 
However, states and/or local education agencies (LEAs) are encouraged to use the 
information provided below as the basis for awarding CEUs as appropriate. 
Learning Outcomes 

• Participants will be able to describe the acronym in Follow the CAR in the context 
of shared reading. 

• Participants will be able to describe how to use Tar Heel Shared Reader to preplan 
comments. 

• Participants will be able to use the self-reflection big ideas to identify priorities for 
change in teacher practice. 

Author Bios 
Karen Erickson, Ph.D., Director of the Center for Literacy and Disability Studies, is a 
Professor in the Division of Speech and Hearing Sciences, and the Yoder Distinguished 
Professor in the Department of Allied Health Sciences, School of Medicine, University of 
North Carolina at Chapel Hill. Her research addresses literacy assessment and 
instruction for struggling readers of all ages including those with significant cognitive 
disabilities. Karen is co-developer of the Tar Heel Reader online library of accessible 
books for beginning readers, as well as several other assistive and learning 
technologies. She is a former teacher of children with significant disabilities. 

Claire Greer, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies (CLDS), in the Department of Allied Health Sciences, School of 
Medicine, University of North Carolina at Chapel Hill. Her research addresses literacy, 
language, and math assessment and instruction for students of all ages with significant 
cognitive disabilities and complex communication needs. Prior to working for the CLDS 
she served in various states as a state and district educational consultant, principal, 
teacher of students with significant disabilities, and director of exceptional children’s 
programs. 

Penny Hatch, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies, in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research includes language and literacy 
development for students with significant cognitive disabilities and complex 
communication needs. Prior to earning her Ph.D., Dr. Hatch worked as a school-based 
speech-language pathologist, specializing in augmentative and alternative 
communication and assistive technology. 

Nancy Quick, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies, in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research includes the identification of 
students with significant cognitive disabilities who are at risk for hearing loss, as well as 
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FOLLOW THE CAR 

the development of their language and literacy skills. Prior to earning her Ph.D., Dr. 
Quick worked as speech-language pathologist, specializing in children with hearing loss 
who use a variety of communication modalities and approaches. 

Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of Learning 
Outcomes and handouts 

Section 2 Introduction 
5 min 

Explanation of the 
approach for Follow the 
CAR. Description of the 

“Big Ideas” 

1. Should I Follow the 
CAR with My Students? 

2. Reading Partner Self-
Reflection: Follow the 
CAR 

Section 3 Follow the CAR 
30 min 

Participants will work 
through scenarios 
embedded in the 

recording as a group 

Section 4 

Practice 
Following the 

CAR 
15 Min 

Description of the Tar Heel 
Shared Reader Interface 

Discussion of 
classroom application for 

shared reading. 

1. Should I Follow the 
CAR with My Students? 

2. Reading Partner Self-
Reflection: Follow the 
CAR 

3. Follow the CAR Lesson 
Plan 

Section 5 
Tar Heel 

Shared Reader 
15 Min 

Complete assessment 
and evaluation 

Online Assessment 
found here: 

www.sharedreader/group2 
Or 

Complete paper assessment 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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FACILITATED MODULES 

Facilitator Guide Introduction 
Purpose 
The purpose of Tar Heel Shared Reader is to provide free access to quality professional 
development, materials, and technology that support the implementation of shared 
reading for school-aged students with significant cognitive disabilities who do not read 
connected text with comprehension above a 2nd grade level. 

Goals 
The long-term goal is to improve literacy, communication, language, and academic skills 
of students. The short-term goal is to empower teachers to use an evidence-based 
approach to shared reading to provide their students with interactive access to grade 
level content while improving their students’ communication and literacy skills. 

Facilitator Guide 
When presenting professional development in a face-to-face format, this manual 
provides a description of the preparation, flow, recording segments, and learning 
activities for each of the Tar Heel Shared Reader modules. 

The guide is set up with the following formatting: 

Script for the facilitator to SAY is written like this. 

Instructions for the facilitator to DO are written like this. 

Possible answers are written like this. 

Icon Glossary 

RECORDING: This icon indicates when a recording segment should be 
played. 

ACTIVITY: This icon indicates when a learning activity should occur. 

FACILITATOR NOTES AND IDEAS: This icon indicates an open space 
where facilitators can add their own reflections, examples, points of 
emphasis, etc. 

Text Referencing | 2 



  

   

  
  

                 
       

 
             

             
  

 
              

 
               

    
            

 

 

  

FACILITATED MODULES 

Module Overview 
Module Goal 
The goal of this module is to expand the types of comments we make when we are 
following the CAR to include text referencing. 

Module Timeframe 
Plan for approximately 60 minutes to complete this module and allow time for rich 
discussions. It is in the discussion that participants gain the most insight into their 
instructional practice. 

Learning Outcomes 
• Participants will be able to describe the purpose of text (print and braille) 

referencing. 
• Participants will be able to describe different ways to focus attention on the print 

or braille during shared reading. 
• Participants will be able to create comments and requests about text. 

Facilitator Notes 

Text Referencing | 3 



  

   

 

  

 
     

 
      
      

    
 

     
   

  
     

 
      

      
  

  
    
     
  
   
       

 

  
       

           

     

    

    

    
      
      

           

     

  

FACILITATED MODULES 

Materials and Equipment 

MATERIALS EQUIPMENT 

For Participants: 
• Recording of Text Referencing 

module 
• Handout: Student Attention to Text 
• Handout: Text (Print & Braille) 

Referencing Forms and Example 
Comments 

• Handout: Planning Text Referencing 
Comments and Requests 

• Agenda 
• Course Evaluation (optional district 

form) 
• Provide link to online assessment or 

one copy of the assessment for each 
participant (optional) 

For the Facilitator: 
• Chart paper or Whiteboard 
• Extra Pens and Pencils 
• Laptop 
• LCD Projector 
• Speakers appropriate for the room size 

Module Preparation Checklist 

Task •
Obtain and test LCD projector and computer 

Obtain chart paper or confirm there is a whiteboard in the presentation space 

Obtain markers for chart paper or whiteboard 

Copy participant materials. 

• Agenda 

• Participant Handouts 
• Module assessment (optional) 
• Workshop evaluation form (optional) 

Obtain and test recording of Text Referencing (found on sharedreader.org) 

Set up chart paper 

Text Referencing | 4 



   

  

    

   
  

   
   

 

  
 

 
  

    
 

    

  

 
 

  
  

    
    

 

   
  

 
    

   

  
 

 
  

    
   

   
  

   
 

 
 

   
  

 
    

   

   
  

   
 

  
  

  
 
 

 

 
 

FACILITATED  MODULES  

Workshop Schedule 

Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of Learning 
Outcomes and handouts 

Section 2 
Text 

Referencing 
15 min 

Brief introduction to the 
module 

Student Attention to Text 

Section 3 

Making 
Comments 
About Text 

20 Min 

Description of the purpose 
and forms of text 

referencing 

1. Planning Text
Referencing Comments 

2. Text Referencing Forms 
and Example Comments 

Section 4 
Instructional 

Practice 
13 min 

Description how THSR can 
support text referencing. 

Participants will identify text 
reference focus for 

commenting during shared 
reading 

Classroom Application 

1. Planning Text
Referencing Comments 

2. Text Referencing Forms
and Example Comments 

Section 5 Wrap-up 
7 min 

Complete assessment and 
evaluation 

Online Assessment 
found here: 

www.sharedreader/group3 
Or 

Complete paper 
assessment 

Text Referencing | 5 



  

   

  
  

    

         

 

 

         
            

           
 

           
      

           
         
            
 

          
        

           
          
           

        

FACILITATED MODULES 

Module Instructions 
SECTION 1—Introduction 
Expected Time: 5 minutes 

Greet participants and discuss any housekeeping information they may need. 

Facilitator Notes 

Greet everyone and provide any necessary “housekeeping” (i.e., bathrooms, 
breaks, school or district requirements) details. State the title of the module 
and briefly review the learning objectives and be sure everyone received 
handouts. 

Welcome everyone. Before we get started let’s go over a few 
housekeeping things (provide specific details here). 

In the last session we learned about a specific approach to 
shared reading called Follow the CAR. The acronym CAR 
includes C for Comment, A for Ask for Participation, and R for 
Respond. 

Today’s module will focus on a technique for focusing on text 
that we can use during the Comment step of the CAR. 

There is a recorded presentation we will start in a few minutes, 
but first, please take a moment to review the handout packet 
you received. You should have a copy of today’s agenda, the 
handout titled, Student Attention to Text, Text Referencing 

Text Referencing | 6 



  

   

        
      

    

        

      

         
 

           
    

               
          

   

       

  

  

 

 

     

            

    
    

 

 

FACILITATED MODULES 
Forms and Example Comments, and the handout titled 
Planning Text Referencing Comments and Questions. 

Does everyone have copies? 

(Supply extra handouts to anyone who needs them.) 

Does anyone have any questions? 

(Pause to see if there are questions and respond as 
appropriate.) 

Introductions: See who is in your audience. If the participants are well known 
to you, skip introductions. 

As we get started, I would like to know a bit about who is here 
today. Raise your hand if you are a classroom teacher. 

How many of you are speech-language pathologists? 

Are there any occupational therapists here today? 

Physical therapists? 

Teaching assistants? 

How about school psychologists? 

School administrators? 

Did I miss anyone? 

(Ask anyone who raises a hand to say what job he/she does). 

SECTION 2—Text Referencing 
Expected Time: 15 minutes 

Facilitator Notes 

Text Referencing | 7 



  

   

           
             

 

          
           

            
         

 

   

           
   

           
 

 

    
    

    

 

 

 

      

FACILITATED MODULES 

Let’s go ahead and get started with the recording and then we 
will do an activity that will help you focus on the students in 
your classrooms. 

If you have questions during the segment, please write them 
down so we can discuss them when we pause the recording. 
If your questions or comments can’t wait, let me know so we 
can pause the recording and address them right then. 

Start the recording. 

At the 31-second mark you will see “Opening Activity”. Pause the recording to 
complete the activity. 

We will pause the recording so that we can complete the 
activity. 

ACTIVITY—Student Attention to Text 
Expected Time: 10 minutes 
See Appendix A for Activity Handouts 

Facilitator Notes 

Materials 

• Activity Handouts: Student Attention to Text 

Text Referencing | 8 



  

   

      

        

  

         
       
        

      
   

        
      

       
           

            
       

       
     

      
         

         
          

           
 

     

       
      

   

        
          

 

FACILITATED MODULES 
Ask participants to locate the handout. 

Please find the handout, Student Attention to Text. 

Provide directions. 

For this activity you will work individually thinking about the 
students you work with and their attention to and 
understanding of text. This will help you identify strengths and 
weaknesses in your students’ understandings of various 
aspects of text. 

Write each of your students’ names and then mark how 
students access text and then how often the student 
demonstrates the text-related skills: never, sometimes, or 
most of the time. This is for your information and planning so 
you will not be turning this sheet in. There will also be an 
opportunity to adjust your answers as we move forward, and 
you learn more about text referencing. You may discover 
similarities or differences in text-related skills among the 
students you work with. The directions indicate that the text 
skills that are rated as “sometimes” or “never” can be used to 
help determine areas of focus when you make comments 
about text during shared reading. I’ll give you about 5 minutes 
to complete the form but will allow for more time if it is 
needed. 

Bring the group back together. 

When looking at the handout, which text-related skills are 
areas of strength among your students? 

(Pause for discussion.) 

What text-related skills are emerging or not yet present 
among your students that could become areas to focus on 
during shared reading? 

Text Referencing | 9 



  

   

   

          

     
    

 

 

 

           
        

          
     

 

   

          
   

           
 

FACILITATED MODULES 
(Pause for discussion.) 

Wrap up the discussion and bring participants’ attention back to the recording. 

SECTION 3—Making Comments about Text 
Expected Time: 20 minutes 

Facilitator Notes 

Now let’s watch the next segment of our recording to learn 
about how to engage in text referencing during shared 
reading. Again, we will stop the recording after a couple of 
minutes to do another activity. 

Start the recording. 

At the 3:26-minute mark you will see “Activity”. Pause the recording to 
complete the activity. 

We will pause the recording so that we can complete the 
activity. 

Text Referencing | 10 



  

   

 

   
 

    
    

 

 

 

         
         

      

         
      

  

  

       
      

        
         

       
         

        
         

         
  

FACILITATED MODULES 

ACTIVITY—Creating Text Referencing 
Comments 
Expected Time: 15 minutes 
See Appendix A for Activity Handouts 
Facilitator Notes 

Materials 

• Activity Handout: Text Referencing Forms and Example Comments 
• Activity Handout: Planning Text Referencing Comments and Requests 

Ask participants to locate the handout. 

Please find the handout, Text Referencing Forms and Example 
Comments and the handout, Planning Text Referencing 
Comments and Requests. 

Provide directions. 

In the handout, Text Referencing Forms and Example 
Comments, we see that text referencing comments can cover 
a wide range of areas. Text comments can focus on 
directionality, letters, or the concept of word. The handout 
provides some examples of each of these types of 
comments. You can refer to this handout while doing the 
activity and ask yourself, are there aspects of text that you 
don’t focus on very often during shared reading? If so, you 
may want to keep these areas in mind as you work through 
the activity. 

Text Referencing | 11 



  

   

         
        

        
         

     

           
      

          
        

       
 

           
         

   

            
        

           
       

          
          

        
   

            
        

          
       

       

          
        

        

       

FACILITATED MODULES 
Now look at the activity handout, Planning Text Referencing 
Comments and Requests. You will be working on creating 
two types of comments for each page: one comment that is 
related to the content and one comment that is for text 
referencing. Let’s look at the examples. 

(Read the comments for each example. You can also ask a 
participant to read each example.) 

I will give you about 5 minutes to think about and complete 
the activity. You may want to practice writing text 
referencing examples in areas that you don’t typically focus 
on. 

Again, you will not be turning this form in, but everyone will 
be asked to refer to their answers when planning their 
shared reading lessons. 

Bring the group back together and briefly have participants share some of 
their ideas. Discus the different ideas for each example. 

I’m curious, did you find it easier to write comments for 
content or comments for text referencing? 

(Ask participants to raise their hands if they found comments 
about content easier to write. Then ask participants to raise 
their hands if they found comments about text referencing 
easier to write.) 

Now I’d like to have a few people share their comments for 
content and text referencing with the group. 

How about the text, “I see three balloons for me.” What are 
some examples of comments that focus on content and what 
are some examples that focus on text? 

(Here are a few ideas. Comment for content: They go up! 
Comment for text referencing: Listen to these three words, 
see, three, and me. They rhyme! See, three, me.) 

How about the next page? The text reads “Please don’t fall.” 

Text Referencing | 12 



  

   

      
        

    

             
          

       
       

    

          

  
   

 

 

           
       

 

   

       

FACILITATED MODULES 
(Here are a few ideas: Comment for content: Up, up, up! 
Comment for text referencing: I see two lowercase e’s. e 
(point) and e (point). 

And now let’s look at the last one. Who would like to share 
their ideas for “Balloons fly high. Balloons, bye bye.” 

(Comment for content: Many balloons! Comment for text 
referencing: The letter b represents the sound /b/. Listen 
balloons, balloons, bye, bye.) 

Wrap up the discussion and bring participants’ attention back to the recording. 

SECTION 4—Instructional Practice 
Expected Time: 13 minutes 

Facilitator Notes 

Now let’s watch the next segment of our recording to learn 
about text referencing in Tar Heel Shared Reader. 

Start the recording. 

When the recording is complete, facilitate discussion on Classroom Application 

Text Referencing | 13 



  

   

 

 
    

     

 

 

 

      
         

      

           
        
     

  

       
        
            

        
       

    
         

            
      

FACILITATED MODULES 

ACTIVITY—Classroom Application 
Expected Time: 10 minutes 
See Appendix A for Activity Handouts 

Facilitator Notes 

Materials 

• Activity Handouts: Student Attention to Text 
• Activity Handouts: Text Referencing Form and Example Comments 

Ask participants to locate the handouts. 

For this discussion, you will need to refer to the handouts 
you have already completed. Student Attention to Text and 
Text Referencing Form and Examples. 

Lead discussion. 

Let’s talk about classroom application. Today we learned that 
we can make comments about text during the commenting 
step in Follow the CAR. Your task between now and the next 
professional development session is to continue following the 
CAR but also include some text referencing comments and 
requests every day during shared reading. Your students 
may not be accustomed to paying attention to text or making 
meaning from text, but they will catch on if you make this a 
part of your daily routine. 

Text Referencing | 14 



  

   

       
        
        

         
   

           
           
        
         

       
        

 

         

  
    

 

 

            
          
             

             
               

              
      

FACILITATED MODULES 
Use the handouts you completed today when you observe 
your students and reflect on their knowledge of text. Are 
students attending to and understanding text in the ways 
you expected? If not, which areas of text referencing should 
you prioritize for your students? 

In the next module we will learn about putting the CROWD in 
the CAR. This approach will help you move students who are 
now engaging and interacting, toward reading and listening 
with comprehension. The ideas in the next module build on 
the ideas and experiences you have in implementing the 
information from today’s module and the previous two 
modules. 

Bring the group back together to wrap-up the session. 

SECTION 5—Wrap-up 
Expected Time: 7 minutes 

Facilitator Notes 

Wrap up the session. Have participants complete any final paperwork that is 
needed (e.g., an evaluation, sign out to document attendance, etc.) and 
provide the link to the online assessment or handout a paper copy. (Note: If 
participants use the online assessment, a certificate of completion will be emailed to them 
if they receive 80% or better on the assessment. If a paper copy is given, certificates are 
not issued by Tar Heel Shared Reader, but you are welcome to grade the assessment 
and issue a school or district certificate.) 

Text Referencing | 15 



  

   

         
          

            
           

          
             

      

 

            
           

             

FACILITATED MODULES 

I really appreciate your time and attention today. We are 
scheduled to meet again on (fill in the date/time/location or 
tell them how they will be notified of the next session). Finally, 
we are going to take a quick assessment. When you are 
finished you may leave but remember to take your handouts 
with you so that you may refer to them as we work towards 
supporting our students’ literacy and communication abilities. 

CEUs 

Tar Heel Shared Reader does not provide CEUs for the completion of modules. However, 
states and/or local education agencies (LEAs) are encouraged to use the information 
provided in the Appendix to provide CEUs for the completion of this module. 

Text Referencing | 16 



  

   

 

  
 
 

FACILITATED MODULES 

Appendix A: Handouts 
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Agenda 
Module:  Print  Referencing  

Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of Learning 
Outcomes and handouts 

Section 2 
Text 

Referencing 
15 min 

Brief introduction to the 
module 

Student Attention to 
Text 

Section 3 

Making 
Comments 
About Text 

20 Min 

Description of the purpose 
and forms of text 

referencing 

1. Planning Text
Referencing Comments 

2. Text Referencing Forms
and Example Comments 

Section 4 
Instructional 

Practice 
13 min 

Description how THSR can 
support text referencing. 

Participants will identify text 
reference focus for 

commenting during shared 
reading 

Classroom Application 

1. Planning Text
Referencing Comments 

2. Text Referencing Forms
and Example Comments 

Section 5 Wrap-up 
7 min 

Complete assessment and 
evaluation 

Online Assessment 
found here: 

www.sharedreader/group3 
Or 

Complete paper 
assessment 

Tar Heel Shared Reader | www.sharedreader.org |ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 

www.sharedreader.org


 

              
      

 

          
         

    
     

       
          

       
          

           
    

         
    

          
             

    
         

      
    

Text  (Print  &  Braille) Referencing  Forms   
and  Example  Comments  

Point out text direction–top to bottom, left to right 
“I start reading here. Then I move this way.” 

Point out letters: 
Letters in student names 

“This is a letter M like your name, Maddie.” 
Multiple instances of the same letter on a single page 

“There are three t’s: t, t, t.” 
Upper/lower case forms of the same letter on a single page 

“This is an uppercase B and this is a lowercase b.” 
Letter names and sounds 

“This is the letter p. It represents the sound /p/.” 
Concepts of word 

“I’m going to point to the words while I read them again.” 
“Do you want to put your hands on mine, we can read it together.” 

Short/ Long words 
“That is a long word. It says, butterfly.” 

Point out words in illustrations 
“This sign says SCHOOL.” 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 

www.sharedreader.org
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Directions: Respond to each question for each student in your class. Your responses will help you determine what to focus on 
when you reference text during shared reading. 

How does the student 
access text in a book? 

During shared reading does the student: 

attend to the 
text? 

distinguish 
between text 
and pictures 

or other 
tactual 

information? 

recognize that 
words 

generally move 
left-to-right 
and top-to-

bottom across 
the page? 

point to words 
one-at-a-time 

while you 
read? 

Standard 
Print 

Large 
Print Braille N = never S = sometimes Most of the time = M 

N S M N S M N S M N S M 
1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, Department of Health Sciences, UNC-Chapel Hill

www.sharedreader.org


 

             
      

 

       
                     

                       
                

                   
              

     
 

  
  

 

           
 

 

     
      

     
      

  

 

      
            

  

Planning Text Referencing Comments and Requests 
Directions: For each of the book pages shown below, write comments you could make while Following the CAR. For each page of the 
book, plan a comment that is focused on the content and a second comment that applies what you have learned about text referencing. 
The activity has examples for the first 3 pages of the book that have been completed for you. 

NOTE: As you plan, remember to consider adaptations you will have to make to make the book accessible to your students. Also 
consider the words they must have available to respond to the comments you make. 

Book Page Text Comment for 
Content 

Comment for 
Text Referencing 

Balloon Rhymes The balloons go up. There are two words: Balloon 
Rhymes. 

The balloons fly high in 
the sky. Up in the sky. 

These two words say, fly and sky. 
They both end in y. They also 
rhyme: fly-sky. 

They are way up there in 
the air! Look, floating away. Show me an uppercase T and a 

lowercase t. 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, Department of Health Sciences, UNC-Chapel Hill

www.sharedreader.org


    

             
      

 

 

     
 

  
  

 

    
   

 

     

 

   
     

 

    
   

PLANNING PRINT REFERENCING 2 

Book Page Text Comment for 
Content 

Comment for 
Print Referencing 

I see three balloons for 
me. 

Please don’t fall. 

Balloons are small, 
floating by the wall. 

Balloons fly high. Balloons, 
bye, bye. 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, Department of Health Sciences, UNC-Chapel Hill 

www.sharedreader.org
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Module:  Text  Referencing  

 

             
      

  
   

             
          

        

     

       
      
      
       
      

               
     

        

             

              
   

             
 

              
   

      

          
           

        

Name: 
Date: 

1. Talking about and pointing to text (i.e., print or Braille) can support interaction 
and help students begin to develop important understandings about text. 

True False 

2. Text referencing can include: 

a. Questions about text 
b. Comments about text 
c. Pointing to text 
d. Requests related to text 
e. All the Above 

3. When making comments about text you do not need to wait to allow students 
time to make their own comments. 

True False 

4. When following the CAR, at what step do you include text referencing? 

a. During ”C”: Making a comment about text or making a specific 
request about text. 

b. During “A”: Asking for participation by asking a question about 
text. 

c. During “R”: Repeating what the student said and then adding a 
comment about print. 

d. All the above. 

5. When preplanning comments for shared reading, some comments should reflect 
the content of the book, and some should reflect text referencing. 

True False 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 

www.sharedreader.org


 

             
      

  
   

             
          

        

     

       
      
      
       

      

               
     

        

             

              
   

             
 

              
   

      

          
           

        

Assessment Answ ers
Module:  Text  Referencing  

Name: 
Date: 

1. Talking about and pointing to text (i.e., print or Braille) can support interaction
and help students begin to develop important understandings about text.

• True False 

2. Text referencing can include:

a. Questions about text
b. Comments about text
c. Pointing to text
d. Requests related to text

• e. All the Above

3. When making comments about text you do not need to wait to allow students
time to make their own comments.

True • False

4. When following the CAR, at what step do you include text referencing?

• a. During ”C”: Making a comment about text or making a specific
request about text. 

b. During “A”: Asking for participation by asking a question about
text.

c. During “R”: Repeating what the student said and then adding a
comment about print.

d. All the above.

5. When preplanning comments for shared reading, some comments should reflect
the content of the book, and some should reflect text referencing.

• True False 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 

www.sharedreader.org


 

             
     

  
  

          
        

 
  

              
 

               
    

            
 

   
            

             
         

 
         

             
            

 
 

           
         
             

          
          

            
         

 
              

        
            

         
           

     
 

 

CEU Information 
Tar Heel Shared Reader does not provide CEUs for the completion of modules. However, 
states and/or local education agencies (LEAs) are encouraged to use the information 
provided below as the basis for awarding CEUs as appropriate. 

Learning Outcomes 
• Participants will be able to describe the purpose of text (print and braille) 

referencing. 
• Participants will be able to describe different ways to focus attention on the print 

or braille during shared reading. 
• Participants will be able to create comments and requests about text. 

Author Bios 
Karen Erickson, Ph.D., Director of the Center for Literacy and Disability Studies, is a 
Professor in the Division of Speech and Hearing Sciences, and the Yoder Distinguished 
Professor in the Department of Allied Health Sciences, School of Medicine, University of 
North Carolina at Chapel Hill. Her research addresses literacy assessment and instruction 
for struggling readers of all ages including those with significant cognitive disabilities. Karen 
is co-developer of the Tar Heel Reader online library of accessible books for beginning 
readers, as well as several other assistive and learning technologies. She is a former 
teacher of children with significant disabilities. 

Claire Greer, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies (CLDS), in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research addresses literacy, language, and 
math assessment and instruction for students of all ages with significant cognitive 
disabilities and complex communication needs. Prior to working for the CLDS she served in 
various states as a state and district educational consultant, principal, teacher of students 
with significant disabilities, and director of exceptional children’s programs. 

Penny Hatch, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies, in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research includes language and literacy 
development for students with significant cognitive disabilities and complex communication 
needs. Prior to earning her Ph.D., Dr. Hatch worked as a school-based speech-language 
pathologist, specializing in augmentative and alternative communication and assistive 
technology. 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 

www.sharedreader.org


 

              
      

            
          
             

            
             

             
      

 

    

   
  

   
   

 

  
 

 
  

    
     

  

 
 

  
  

    
    

 

   
  

 
    

   

  
 

 
  

    
   

   
  

   
 

 
 

   
  

 
    

   

   
  

   
 

  
  

  
 
 

 

 

TEXT REFERENCING 

Nancy Quick, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies, in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research includes the identification of 
students with significant cognitive disabilities who are at risk for hearing loss, as well as the 
development of their language and literacy skills. Prior to earning her Ph.D., Dr. Quick 
worked as speech-language pathologist, specializing in children with hearing loss who use a 
variety of communication modalities and approaches. 
Agenda 

Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of Learning 
Outcomes and handouts 

Section 2 
Text 

Referencing 
15 min 

Brief introduction to the 
module Student Attention to Text 

Section 3 

Making 
Comments 
About Text 

20 Min 

Description of the purpose 
and forms of text 

referencing 

1. Planning Text
Referencing Comments 

2. Text Referencing Forms
and Example Comments 

Section 4 
Instructional 

Practice 
13 min 

Description how THSR can 
support text referencing. 

Participants will identify text 
reference focus for 

commenting during shared 
reading 

Classroom Application 

1. Planning Text
Referencing Comments 

2. Text Referencing Forms
and Example Comments 

Section 5 Wrap-up 
7 min 

Complete assessment and 
evaluation 

Online Assessment 
found here: 

www.sharedreader/group3 
Or 

Complete paper 
assessment 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 

www.sharedreader.org
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FACILITATED MODULES 

Facilitator Guide Introduction 
Purpose 
The purpose of Tar Heel Shared Reader is to provide free access to quality professional 
development, materials, and technology that support the implementation of shared 
reading for school-aged students with significant cognitive disabilities (SCD) who do not 
read connected text with comprehension above a 2nd grade level. 

Goals 
The long-term goal is to improve literacy, communication, language, and academic skills 
of students. The short-term goal is to empower teachers to use an evidence-based 
approach to shared reading to provide their students with interactive access to grade 
level content while improving their students’ communication and literacy skills. 

Facilitator Guide 
When presenting professional development in a face-to-face format, this manual provides 
a description of the preparation, flow, recording segments, and learning activities for each 
of the Tar Heel Shared Reader modules. 

The guide is set up with the following formatting: 

Script for the facilitator to SAY is written like this. 

Instructions for the facilitator to DO are written like this. 

Possible answers are written like this. 

Icon Glossary 

RECORDING: This icon indicates when a recording segment should be 
played. 

ACTIVITY: This icon indicates when a learning activity should occur. 

FACILITATOR NOTES AND IDEAS: This icon indicates an open space 
where facilitators can add their own reflections, examples, points of 
emphasis, etc. 

Putting the CROWD in the CAR | 1 



  

       

  
   

                 
    

 
             

             
 

 
             

  
            

      
              

    

 

 

  

FACILITATED MODULES 

Module Overview 
About This Module 
The goal of this module is to provide information on the Putting the CROWD in the CAR 
approach to shared reading. 

Module Timeframe 
Plan on approximately 90 minutes to complete this module in order to allow for rich 
discussion. It is in the discussion that participants gain the most insight into their 
classroom practice. 

Learning Outcomes 
• Participants will be able to describe the acronym CROWD in the context of 

shared reading. 
• Participants will be able to create comments that are appropriate for the 

language and literacy abilities of students. 
• Participants will be able to use the self-reflection big ideas to identify priorities 

for change in instructional practice. 

Facilitator Notes 

Putting the CROWD in the CAR | 2 



  

       

 
  

 
       

   
   

   
    

   
  
   

    
  

      
   

     
     

   

  
    
     
  
   
       

 

 
  

        

           

     

    
    
     
   
     

           

     

 

FACILITATED MODULES 

Materials and Equipment 
MATERIALS EQUIPMENT 

For Participants: 
• Recording of Putting the CROWD in 

the CAR module 
• Handout: Choosing Your Approach 

to Shared Reading 
• Handout: Planning CROWD 

Comments and Questions 
• Agenda 
• Handout: Reading Partner Self-

Reflection: Putting the CROWD in 
the CAR 

• One copy of the assessment for 
each participant (Provided: optional) 
or provide link to online assessment 

• Course Evaluation (Not Provided: 
optional district form) 

For the Facilitator: 
• Chart paper or Whiteboard 
• Extra Pens and Pencils 
• Laptop 
• LCD Projector 
• Speakers appropriate for the room size 

Module Preparation Checklist 
Task •
Obtain and test LCD projector and personal computer 

Obtain chart paper or confirm there is a whiteboard in the presentation space. 

Obtain markers for chart paper or whiteboard 

Copy participant materials. 
• Participant Handouts 
• Workshop evaluation form 
• Agenda 
• Module assessment (optional) 

Obtain and test recording of Shared Reading (found on sharedreader.org ) 

Set up chart paper 

Putting the CROWD in the CAR | 3 



  

       

  

    

   
  

   
   

 

   
  

   
    

   
  

     
  

    
     

     
  

 

  
   

    
  

    
    

  

   
    

  
 

 
  

   
  

    
 

   
 

   
  

  
 

  
  

 
 

  
 
 

FACILITATED MODULES 

Workshop Schedule 

Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of Learning 
Outcomes and handouts 

Section 2 CROWD 
10 min 

Brief introduction 
to the module. 

Choosing Your Approach to 
Shared Reading 

Section 3 Building on CAR 
25 min 

Description of how CROWD 
builds on the CAR strategy 
and what each letter of the 

acronym, CROWD, 
represents 

Planning CROWD 
Comments and Questions 

Section 4 Big Ideas 
12 min 

Description of “Big Ideas” 
for putting the CROWD in 

the CAR 

Self-Reflection: Putting the 
CROWD in the CAR 

Section 5 
Instructional 

Practice 
18 min 

Participants engage in 
discussion about classroom 

application of the “Big 
Ideas” 

Review Forms for 
Classroom Practice 

Section 6 Wrap-up 
5 min 

Complete assessment and 
evaluation 

Online Assessment 
found here: 

www.sharedreader/group4 
Or 

Complete paper assessment 

Putting the CROWD in the CAR | 4 



  

       

  
  

    

 

 

       
             

           

           
      

           
       
         

        
      

         
     

        
           
         

 

          
          

         
       

FACILITATED MODULES 

Module Instructions 
SECTION 1—Introduction 
Expected Time: 5 minutes 

Facilitator Notes 

Greet everyone and provide any necessary “housekeeping” (i.e., bathrooms, 
breaks, school or district requirements) details. State the title of the module and 
briefly review the learning objectives and be sure everyone received handouts. 

Welcome everyone. Before we get started let’s go over a few 
housekeeping things (provide specific details here). 

Today we will learn how to build on the Follow the CAR 
approach for shared reading by adding the evidence-based 
approach called the Putting the CROWD in the CAR. Adding 
this approach will help move your students beyond 
participation and interaction during shared reading toward 
increased comprehension and the ability to use language to 
lead interactions about the text. 

Today’s module will focus on what the CROWD approach is, 
when you should begin using it, how you use it, and the “big 
ideas” that support you in incorporating it into shared 
reading. 

The recorded presentation will start in a few minutes, but 
first, please take a moment to review the handout packet 
you received. You should have a copy of today’s agenda, and 
three handouts with the titles Choosing Your Approach to 

Putting the CROWD in the CAR | 5 



  

       

       
        
  

    

        

            
    

              
              

     

         

    

    

   

   

      

            

   

  
    

 

 

FACILITATED MODULES 
Shared Reading, Planning CROWD Comments and Questions, 
and Reading Partner Self-Reflection: Putting the CROWD in 
the CAR. 
Does everyone have copies? 

(Supply extra handouts to anyone who needs them) 

Introductions: See who is in your audience. If the participants are well 
known to you, skip introductions. 

As we get started, I would like to know a bit about who is 
here today. Raise your hand if you are a classroom teacher. 

How many of you are speech-language pathologists? 

Are there any occupational therapists here today? 

Physical therapists? 

Teaching assistants? 

How about school psychologists? 

School administrators? 

Did I miss anyone? 

(Ask anyone who raises a hand to say what job he/she does 

and get started.) 

SECTION 2—CROWD 
Expected Time: 10 minutes 

Facilitator Notes 

Putting the CROWD in the CAR | 6 



  

       

            
            

 

 

   

           
    

            
 

 

    
    

    

 

 

 

        

      

        
 

  

FACILITATED MODULES 

Okay, let’s get started with the recording and then we will do 
an activity that will help you focus on the students in your 
classrooms. 

Start the recording. 

At the 33-second mark you will see “Opening Activity”. Pause the recording 
to complete the activity. 

We will pause the recording so that we can complete the 
activity. 

ACTIVITY—Approach to Shared Reading 
Expected Time: 9 minutes 
See Appendix A for Activity Handouts 

Facilitator Notes 

Materials 

• Activity Handout: Choosing Your Approach to Shared Reading 

Ask participants to locate the handout. 

Please find the handout, Choosing Your Approach to Shared 
Reading. 

Provide directions. 

Putting the CROWD in the CAR | 7 



  

       

          
      

     
        

           
         

         
         

            
         

        
           

        
           

            

     

       
          

    

        
       

 

          
       

     
       

    
           
        

        
         

FACILITATED MODULES 

For this activity you will work individually thinking about the 
students in your classroom and how they interact during 
shared reading. This will help you identify whether your 
students should continue with the Follow the CAR approach 
or if they would benefit from adding Putting the CROWD in 
the CAR approach to shared reading. Write each of your 
students’ names and then respond yes or no to each of the 
questions. This is for your information and planning so you 
will not be turning in this sheet. There will also be an 
opportunity to adjust your answers as we move forward, and 
you learn more about this approach. The directions state that 
if a student has a Yes response for all three questions, then 
that student is likely to benefit from adding the CROWD 
when Following the CAR. I’ll give you about 5 minutes to 
complete the form but will allow for more time if it is needed. 

Bring the group back together. 

So, without talking specifically about individual students, did 
anyone have students who could do all three of the 
behaviors listed on the form? 

(If participants have students who do not yet demonstrate all 
three behaviors, discuss why CROWD may not yet be 
appropriate. 

Possible ideas: The purpose of Putting the CROWD in the 
CAR is to begin moving students toward text comprehension. 
But responding to CROWD comments and questions requires 
students to have a flexible means of communication using 
speech, signs, or symbols. This typically means they can 
combine two or three words to communicate for a variety of 
purposes. The CROWD also requires students to engage, 
interact, and initiate communication during shared reading. If 
they are not doing these things, they may learn to respond 

Putting the CROWD in the CAR | 8 



  

       

       
    

         
 

   
    

 

 

 

        
           

          
     

 

   

           
   

           
  

 

FACILITATED MODULES 
to CROWD comments and questions, but it won’t help them 
progress toward text comprehension.) 

Wrap up the discussion and bring participants’ attention back to the 
recording. 

SECTION 3—Building on CAR 
Expected Time: 25 minutes 

Facilitator Notes 

Now let’s watch the next segment of our recording to learn 
about how the CROWD builds on the CAR approach and what 
the acronym, CROWD, stands for. Again, we will stop the 
recording after several minutes to do another activity. 

Start the recording. 

At the 6:04-minute mark you will see “Activity”. Pause the recording to 
complete the activity. 

We will pause the recording so that we can complete the 
activity. 

Putting the CROWD in the CAR | 9 



  

       

 

 
    

    

 

 

 

        

      

        
 

  

         
        

          
     

        
         

             
         

           
          

         
     

FACILITATED MODULES 

ACTIVITY—Planning
Expected Time: 20 minutes 
See Appendix A for Activity Handouts 

Facilitator Notes 

Materials 

• Activity Handout: Planning CROWD Comments and Questions 

Ask participants to locate the handout. 

Please find the handout, Planning CROWD Comments and 
Questions. 

Provide directions. 

Take a look at your handout, and you will see several pages 
of the Tar Heel Reader book, Balloon Rhymes. For each book 
page on the handout, write down a CROWD comment or 
question, and indicate whether you are using Completion, 
Recall, Open-ended, a Wh-question or Distancing. Make sure 
to vary the types of CROWD comments and questions you 
create. You can work on the activity alone or with 1 or 2 
other participants. To get you started, the first three pages of 
the book have examples. I will give you about 10 minutes to 
complete the handout. If you finish before I bring everyone 
back together, try to think of additional CROWD comments 
and questions for each page. 

Putting the CROWD in the CAR | 10 



  

       

           
    

          
          

            

         
          

          
      

      
     

         

   
    

   

 

   
 
 

      
      
      

         

 

 
  

    
        
      

       
  

 

 
  

 
  

         
        

         
  

 

  
 

 
 

       
        

  
       

       

         
 

FACILITATED MODULES 
Bring the group back together and share the CROWD comments and 
questions they developed. 

I’m eager to hear the CROWD comments and questions you 
developed. Will someone start us off by sharing what they 
created for the page that reads, I see three balloons for me? 

(If no one volunteers, offer to start by sharing an example 
and then call on participants. Possible examples in the chart 
below. Also, try to get two or more people to share 
responses for each page so that participants get the 
opportunity to see how different CROWD comments and 
questions can apply to the same book page. Discuss 
participant responses for all the items on the handout). 

Book Page Text 
CROWD Comment or Question 

(circle the type) 

I see three 
balloons 
for me. 

Recall Tell me what he sees. 
Open-ended Tell me about the balloons. 
Wh-question Where are the balloons going? 
Distancing Tell me about a time you had balloons. 

Please 
don’t fall. 

Completion Please don’t… 
Open-ended How do you think they are feeling? 
Wh-question How is he going up? 
Distancing When have you seen balloons go into the 

sky? 
Balloons 

are small, 
floating by 
the wall. 

Recall Tell me about the size of these balloons. 
Wh-question What colors of balloons do you see? 
Distancing Tell me about the balloon you had on 

your birthday. 

Balloons fly 
high. 

Balloons, 
bye, bye. 

Recall Tell me where the balloons fly. 
Open-ended What might the people in these balloons 

see? 
Wh-question How many balloons do you see? 
Distancing Have you ever seen a hot air balloon? 

Wrap up the discussion and bring participants’ attention back to the 
recording. 

Putting the CROWD in the CAR | 11 



  

       

  
    

 

 

         
           

 

   

           
   

           
 

 

    
   

    
    

 

 

FACILITATED MODULES 

SECTION 4—Big Ideas 
Expected Time: 12 minutes 

Facilitator Notes 

Now let’s watch the next segment of our recording to learn 
about the big ideas for Putting the CROWD in the CAR. 

Start the recording. 

At the 8:38-minute mark you will see “Activity”. Pause the recording to 
complete the activity. 

We will pause the recording so that we can complete the 
activity. 

ACTIVITY—Self-Reflection: Putting the CROWD 
in the CAR 
Expected Time: 10 minutes 
See Appendix A for Activity Handouts 
Facilitator Notes 

Putting the CROWD in the CAR | 12 



  

       

 

           

      

          
       

 

  

         
        

            
           
        

         
         

      
        

          
 

            
         

   

         

  
    

FACILITATED MODULES 
Materials 

• Activity Handouts: Adult Self-Reflection: Putting the CROWD in the CAR 

Ask participants to locate the handouts. 

For this discussion, you will need to refer to the handout, 
Reading Partner Self-Reflection: Putting the CROWD in the 
CAR. 

Provide directions. 

As a reminder, you should be using the self-reflection forms 
to support improving your instructional practice. In this 
activity, you will be asked to reflect on several big ideas and 
the ways they relate to your instruction. The goal is to help 
you self-reflect and set priorities regarding your use of the 
CROWD and/or the CAR during shared reading. I will give 
you about 10 minutes to think about and complete the 
handout. Since you are just learning about the CROWD, look 
at the big ideas and guiding statements and think about how 
you would like to prioritize these when you begin planning 
your lessons. 

Again, you will not be turning in this form, but everyone will 
be asked to refer back to their answers when planning their 
shared reading lessons. 

Bring the group back together to continue the recording. 

SECTION 5—Instructional Practice 
Expected Time: 18 minutes 

Putting the CROWD in the CAR | 13 



  

       

 

 

          
   

 

   

      
 

 

 
    

    

 

 

 

       

      

FACILITATED MODULES 
Facilitator Notes 

Now let’s watch the last segment of our recording to focus 
on classroom application. 

Start the recording. 

When the recording is complete, facilitate discussion on Classroom 
Application. 

ACTIVITY—Classroom Application 
Expected Time: 15 minutes 
See Appendix A for Activity Handouts 

Facilitator Notes 

Materials 

• Activity Handouts: Choosing Your Approach to Shared Reading 

Ask participants to locate the handouts. 

Putting the CROWD in the CAR | 14 



  

       

            
        

     

  

          
            
       

          
          

  

      

            
   

       
    

       

 
          

 
           

       

         
      

          

        
     

             
        

         

FACILITATED MODULES 

For this discussion, you will need to refer to the handout you 
completed at the beginning of today’s session, Choosing Your 
Approach to Shared Reading. 

Lead Discussion. 

I want to take a few minutes to think about and discuss what 
we learned in the today’s session and how we can apply it in 
our own classrooms. The recording described when to begin 
adding the CROWD into shared reading. How many of you 
have students who are starting to lead the interaction during 
shared reading? 

(Pause to allow participants to respond) 

What kind of things are they doing that show you they are 
beginning to lead the interaction? 

(Potential Responses: make comments before the teacher 
does; ask questions; tell you to read more; show facial 
expressions or use gestures as you read) 

How many of you still have students who you are giving 
some kind of extrinsic reward in order to engage in shared 
reading? 
(Pause to allow participants to respond. If no one raises their 
hand move on to the next question) 

Let’s share some ideas about things you could do to move 
students away from those rewards because we want reading 
to be its own reward. Reading should be interesting and fun. 

(Pause to allow participants to respond. Potential Responses: 
find interesting books; maybe have one-on-one shared 
reading, for a short period of time, so that you can be sure to 
see and respond to the student’s communication; be more 
animated when you read to capture their interest) 

Putting the CROWD in the CAR | 15 



  

       

      
 

           
     

          
     

       
         

            
         

       
            

          
      

   
          

          
 

      

  
  

      

         
    

      

 

        
        

        
      

         
      

FACILITATED MODULES 
How many of you still have students who are not initiating 
comments? 

(Pause to allow participants to respond. If no one raises their 
hand move on to the next question) 

What can everyone involved with shared reading do to help 
move students toward initiating comments? 

(Pause to allow participants to respond. Potential Responses: 
continue demonstrating what the student might say; be sure 
at least some of the comments you are using with the whole 
class or small group shared reading lesson are appropriate 
for each student; provide a one-on-one shared reading 
lesson and then at another point in the day, include the child 
in a group shared reading lesson; provide the student with 
his or her own communication system that can be used 
throughout the school day) 
Think about your students, how many of you think you will 
still need to use only the CAR approach with your whole 
class? 

(Pause to allow participants to respond) 

How many of you can put the CROWD in the CAR for you 
whole class? 

(Pause to allow participants to respond) 

How many of you may need to combine both the CAR and 
the CROWD in your instruction? 

(Pause to allow participants to respond) 

How will you accommodate these needs? 

(Pause to allow participants to respond. Potential Responses: 
have more than one shared reading group; support all 
students in one group but provide staff with more 
information about how to support individual students; 
carefully plan both CAR and CROWD comments so all 
students have appropriate demonstrations; if you have 

Putting the CROWD in the CAR | 16 



  

       

         
          

          

           
          

        
         

          
         

          
   

           
        

      

       
      

       
 

         

  
    

 

 

FACILITATED MODULES 
students who can use speech and are always taking the lead, 
before reading some pages ask them to wait to make their 
comments so that others have a chance to say something) 

For those of you who indicated that you only have students 
who need to use the CAR approach, you can continue using 
the self-reflection form for CAR. For those of you who 
indicated that you have students who would benefit from 
Putting the CROWD in the CAR, use the new self-reflection 
form which includes both Following the CAR and Putting the 
CROWD in the CAR because the CROWD approach builds on 
the CAR approach. 

We have one more module to complete. This last module will 
put all the pieces of the self-reflection forms together. 

(Pause to allow participants to respond) 

For additional shared reading teaching and implementation 
supports, quick reference information, and access to the 
THSR Interface, please visit the website at 
https://www.sharedreader.org/ 

Bring the group back together to wrap-up the session. 

SECTION 6—Wrap-Up 
Expected Time: 5 minutes 

Facilitator Notes 

Putting the CROWD in the CAR | 17 
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FACILITATED MODULES 
Wrap up the session. Have participants complete any final paperwork that is 
needed (e.g., an evaluation, sign out to document attendance, etc.) and 
provide the link to the online assessment or handout a paper copy. (Note: If 
participants use the online assessment, a certificate of completion will be emailed to 
them if they receive 80% or better on the assessment. If a paper copy is given, 
certificates are not issued by Tar Heel Shared Reader, but you are welcome to grade 
and issue a school or district certificate.) 

I really appreciate your time and attention today. We are 
scheduled to meet again on (fill in the date/time/location or 
tell them how they will be notified of the next session). 
Finally, we are going to take a quick assessment. When you 
are finished you may leave but remember to take your 
handouts with you so that you may refer back to them as we 
work towards supporting our students’ literacy and 
communication abilities. 

CEUs 

Tar Heel Shared Reader does not provide CEUs for the completion of modules. 
However, states and/or local education agencies (LEAs) are encouraged to use the 
information provided in the Appendix to provide CEUs for the completion of this 
module. 

Putting the CROWD in the CAR | 18 
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Appendix A: Handouts 
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Agenda  
Module:  Putting  the  CROWD  in  the  CAR  

Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of Learning 
Outcomes and handouts 

Section 2 CROWD 
10 min 

Brief introduction 
to the module. 

Choosing Your Approach to 
Shared Reading 

Section 3 Building on CAR 
25 min 

Description of how CROWD 
builds on the CAR strategy 
and what each letter of the 

acronym, CROWD, 
represents 

Planning CROWD Comments 
and Questions 

Section 4 Big Ideas 
12 min 

Description of “Big Ideas” 
for putting the CROWD in 

the CAR 

Self-Reflection: Putting the 
CROWD in the CAR 

Section 5 
Instructional 

Practice 
18 min 

Participants engage in 
discussion about classroom 

application of the “Big 
Ideas” 

Review Forms for 
Classroom Practice 

Section 6 Wrap-up 
5 min 

Complete assessment and 
evaluation 

Online Assessment 
found here: 

www.sharedreader/group4 
Or 

Complete paper assessment 

Tar Heel Shared Reader | www.sharedreader.org |ã 2021 Center for Literacy and Disability Studies, 
Department of Allied Health Sciences, UNC-Chapel Hill 
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Choosing Your Approach to Shared Reading 
In this module you’ll learn about increasing the complexity of your shared reading by adding to the A steps of Following 
the CAR. Before we start, think again about your students and the ways they interact during shared reading. This will 
help you determine which students will benefit most from the Put the CROWD in the CAR approach during shared 
reading. 

Directions: Respond Yes or No to each question for each student in your class. 

Student Names: 

During shared reading, does the student: 
engage without physical 

prompts or extrinsic 
rewards? 

interact with the book and 
reader? 

initiate comments 
symbolically? 

1. Yes No Yes No Yes No 

2. Yes No Yes No Yes No 

3. Yes No Yes No Yes No 

4. Yes No Yes No Yes No 

5. Yes No Yes No Yes No 

6. Yes No Yes No Yes No 

7. Yes No Yes No Yes No 

8. Yes No Yes No Yes No 

9. Yes No Yes No Yes No 

10. Yes No Yes No Yes No 

**Any student who has three YES responses will benefit from adding the CROWD when Following the CAR. 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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Planning  CROWD  Comments  and  Questions  
Directions: For each of the book pages shown below, write comments you could make or questions you could use that apply one of 
the CROWD comment or question types. As you look at the book, consider what adaptations might be needed to make it accessible to 
your students. Also, consider the vocabulary your students have available to them in the communication systems they are learning to 
use. Examples for the first 3 pages of the book have been completed for you. 

Book Page Text CROWD Comment or Question 
(circle the type) 

Balloon Rhymes 

Completion 

Recall 

Open-ended 

Wh- question 

Distancing 

Have you ever seen a big balloon? 

The balloons fly high in 
the sky. 

Completion 

Recall 

Open-ended 

Wh- question 

Distancing 

The balloons fly high in the ___. 

They are way up there in 
the air! 

Completion 

Recall 

Open-ended 

Wh- question 

Distancing 

Tell me about this page. 

Tar Heel Shared Reader | www.sharedreader.org |ã 2022 Center for Literacy and Disability Studies, 
Department of Allied Health Sciences, UNC-Chapel Hill 



     

              
       

   
    

   

 

    
 

 

 

 

  

 

 

 

   

 

 

 

  

 

 

 

    
 

 

 

 

  

 

 

 

    
 

 

 

 

  

 

 

 

PLANNING CROWD COMMENTS AND QUESTIONS 

Book Page Text CROWD Comment or Question 
(circle the type) 

I see three balloons for 
me. 

Completion 

Recall 

Open-ended 

Wh- question 

Distancing 

Please don’t fall. 

Completion 

Recall 

Open-ended 

Wh- question 

Distancing 

Balloons are small, floating 
by the wall. 

Completion 

Recall 

Open-ended 

Wh- question 

Distancing 

Balloons fly high. Balloons, 
bye, bye. 

Completion 

Recall 

Open-ended 

Wh- question 

Distancing 

Tar Heel Shared Reader | www.sharedreader.org |ã 2021 Center for Literacy and Disability Studies, 
Department of Allied Health Sciences, UNC-Chapel Hill 
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Reading Partner Self-Reflection 
Putting the CROWD in the CAR Module 

Self-reflection is one way to improve instructional practice. Taking the time to think about your own planning and teaching can 
help you deepen understandings of your current instructional practice and set priorities to improve your practice and your 
students’ outcomes. The goal is to help you practice self-reflection and set priorities regarding the practices in each module. 
Directions: For each statement below, indicate Yes, No or Not Applicable. For each “No” response, decide  how much priority you 
will place on it in your future practice by entering H for high, M for medium, or L for  low. 

Priority (H/M/L) Guiding Statements Response and Notes 

CAR and CROWD 
4. I plan some comments that focus student attention on the text.  Yes   No 

Big Idea:  Adults review books and preplan comments. 

Follow the CAR 
1. I preplan comments for each page or select books with preplanned comments to  Yes   No use during shared reading. 

2. My preplanned comments demonstrate the kinds of comments I want my students  Yes   No to speak, sign, or communicate using symbols that are available to them. 

3. My preplanned comments vary from page to page.  Yes   No 

Putting the CROWD in the CAR 

5. I use CROWD to preplan different ways to ASK or invite students to participate if  Yes   No they do not respond to my comments or initiate on their own. 

6. I ensure that my students have access to the words they need to initiate or  Yes   No respond to my CROWD comments and questions. 



SELF-REFLECTION: CROWD 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, Department of Health Sciences, UNC-Chapel Hill 

Priority (H/M/L) Guiding Statements Response and Notes 

CAR and CROWD 
4. I pause, wait, and look expectantly or tactually invite students to participate  Yes   No before reading each page.
5. I read the text on each page, breaking it into sections as needed to match my  Yes   No students’ needs.
6. I pause, wait, and look expectantly or tactually invite students to participate after  Yes   No reading each page.
7. If my students don’t initiate, I make my preplanned comment using words, signs,  Yes   No or symbols that they are learning to use.
8. I pause, wait, and then look expectantly or tactually invite students to participate  Yes   No after making each comment.

Follow the CAR 
1. If my students do not initiate or respond, I ASK or invite them to tell me about the  Yes   No page. 
2. If my students do not respond after I ASK or invite them after pausing and  Yes   No waiting, then I turn to the next page. 

and wait again to encourage the students to add more. 

3. If I RESPOND by repeating, labeling the behavior, and adding more to what my
students speak, sign, or communicate using the systems they are learning, I pause  Yes   No 

Putting the CROWD in the CAR 
9. If my students do not respond to my comment or initiate on their own, I ASK for  Yes   No their participation using a CROWD comment or question. 
10. Throughout the text, I vary the types of CROWD comments and questions I use to  Yes   No ASK or invite students to participate. 
11. If my students do not respond to a CROWD comment or question after pausing  Yes   No and waiting, then I turn to the next page. 

Big Idea:  Adults encourage participation and support students in taking the lead. 



 

              
      

 

  
   

              
    

        

        

         

          

        

         

       

        

               
               

     

    

    

    

           
            

   

        

Assessment  
Put  the  CROWD  in  the  CAR 

Name: 
Date: 

1. The CROWD is a strategy adult reading partners can use during shared reading 
to encourage student participation. 

True False 

2. What do the letters in CROWD represent? 

a. Comment, Respond, Open-ended, Why, Distancing 

b. Completion, Recall, Opinion, Who did it, Describe 

c. Completion, Recall, Open-ended, Wh- questions, Distancing 

d. Comment, Respond, Open-ended, Wh- questions, Describe 

3. The CROWD builds on the CAR strategy. 

True False 

4. An adult reading partner reads a page about a cat. After reading it, she says to 
one student, “You have a cat. Tell me about your cat.” That is an example of: 

a. Distancing 

b. Describe 

c. Recall 

d. Respond 

5. It is best to focus on one type of CROWD comment until your students show that 
they understand it. Once they understand that type of comment or question, you 
can add another. 

True False 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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Assessment  
Put  the  CROWD  in  the  CAR  

Name: 
Date: 

1. The CROWD is a strategy adult reading partners can use during shared reading 
to encourage student participation. 

• True False 

2. What do the letters in CROWD represent? 

a. Comment, Respond, Open-ended, Why, Distancing 

b. Completion, Recall, Opinion, Who did it, Describe 

• c. Completion, Recall, Open-ended, Wh- questions, Distancing 

d. Comment, Respond, Open-ended, Wh- questions, Describe 

3. The CROWD builds on the CAR strategy. 

• True False 

4. An adult reading partner reads a page about a cat. After reading it, she says to 
one student, “You have a cat. Tell me about your cat.” That is an example of: 

• a. Distancing 

b. Describe 

c. Recall 

d. Respond 

5. It is best to focus on one type of CROWD comment until your students show that 
they understand it. Once they understand that type of comment or question, you 
can add another. 

True • False 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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CEU Information 
Tar Heel Shared Reader does not provide CEUs for the completion of modules. 
However, states and/or local education agencies (LEAs) are encouraged to use the 
information provided below as the basis for awarding CEUs as appropriate. 

Learning Outcomes
1. Participants will be able to name and describe the two broad goals of shared 

reading. 
2. Participants will be able to name the early literacy concepts that shared reading 

can impact. 
3. Participants will be able to use the self-reflection big ideas to identify priorities for 

change in instructional practice 

Author Bios 
Karen Erickson, Ph.D., Director of the Center for Literacy and Disability Studies, is a 
Professor in the Division of Speech and Hearing Sciences, and the Yoder Distinguished 
Professor in the Department of Allied Health Sciences, School of Medicine, University of 
North Carolina at Chapel Hill. Her research addresses literacy assessment and 
instruction for struggling readers of all ages including those with significant cognitive 
disabilities. Karen is co-developer of the Tar Heel Reader online library of accessible 
books for beginning readers, as well as several other assistive and learning 
technologies. She is a former teacher of children with significant disabilities. 

Claire Greer, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies (CLDS), in the Department of Allied Health Sciences, School of 
Medicine, University of North Carolina at Chapel Hill. Her research addresses literacy, 
language, and math assessment and instruction for students of all ages with significant 
cognitive disabilities and complex communication needs. Prior to working for the CLDS 
she served in various states as a state and district educational consultant, principal, 
teacher of students with significant disabilities, and director of exceptional children’s 
programs. 

Penny Hatch, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies, in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research includes language and literacy 
development for students with significant cognitive disabilities and complex 
communication needs. Prior to earning her Ph.D., Dr. Hatch worked as a school-based 
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speech-language pathologist, specializing in augmentative and alternative 
communication and assistive technology. 

Nancy Quick, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies, in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research includes the identification of 
students with significant cognitive disabilities who are at risk for hearing loss, as well as 
the development of their language and literacy skills. Prior to earning her Ph.D., Dr. 
Quick worked as speech-language pathologist, specializing in children with hearing loss 
who use a variety of communication modalities and approaches. 

Agenda 
Section Title/Time Content Activity 

Section 1 Introduction 
5 min 

Review of Learning 
Outcomes and handouts 

Section 2 CROWD 
10 min 

Brief introduction 
to the module. 

Choosing Your Approach to 
Shared Reading 

Section 3 Building on CAR 
25 min 

Description of how CROWD 
builds on the CAR strategy 
and what each letter of the 

acronym, CROWD, 
represents 

Planning CROWD 
Comments and Questions 

Section 4 Big Ideas 
12 min 

Description of “Big Ideas” 
for putting the CROWD in 

the CAR 

Self-Reflection: Putting the 
CROWD in the CAR 

Section 5 
Instructional 

Practice 
18 min 

Participants engage in 
discussion about classroom 

application of the “Big 
Ideas” 

Review Forms for 
Classroom Practice 

Section 6 Wrap-up 
5 min 

Complete assessment and 
evaluation 

Online Assessment 
found here: 

www.sharedreader/group4 
Or 

Complete paper assessment 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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FACILITATED MODULES 

Facilitator Guide Introduction 
Purpose 
The purpose of Tar Heel Shared Reader is to provide free access to quality professional 
development, materials, and technology that support the implementation of shared 
reading for school-aged students with significant cognitive disabilities (SCD) who do not 
read connected text with comprehension above a 2nd grade level. 

Goals 
The long-term goal is to improve literacy, communication, language, and academic skills 
of students. The short-term goal is to empower teachers to use an evidence-based 
approach to shared reading to provide their students with interactive access to grade 
level content while improving their students’ communication and literacy skills. 

Facilitator Guide 
When presenting professional development in a face-to-face format, this manual provides 
a description of the preparation, flow, video segments, and learning activities for each of 
the Tar Heel Shared Reader modules. 

The guide is set up with the following formatting: 

Script for the facilitator to SAY is written like this. 

Instructions for the facilitator to DO are written like this. 

Possible answers are written like this. 

Icon Glossary 

VIDEO: This icon indicates when a video segment should be played. 

ACTIVITY: This icon indicates when a learning activity should occur. 

FACILITATOR NOTES AND IDEAS: This icon indicates an open space 
where facilitators can add their own reflections, examples, points of 
emphasis, etc. 
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FACILITATED MODULES 

Module Overview 
About This Module 
The goal of this module is to help participants integrate and apply all the content from 
the previous modules. 

Module Timeframe 
Plan on approximately 40 minutes to complete this module to allow for rich discussion. 
It is in the discussion that participants gain the most insight into their classroom 
practice. 

Learning Outcomes 
• Participants will be able to describe the process for determining which students 

will benefit from shared reading. 
• Participants will be able to describe the process for determining which strategy to 

use during shared reading: CAR, CROWD, or a Combination. 
• Participants will be able to prioritize big ideas from the self-reflection form. 

Facilitator Notes 
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FACILITATED MODULES 

Materials and Equipment 
MATERIALS EQUIPMENT 

For Participants: 
• Recording of Putting It All Together 

module 
• Agenda 
• Handout: Who Should Participate in 

Shared Reading? 
• Handout: Choosing Your Approach 

to Shared Reading 
• Handout: Reading Partner Self-

Reflection: ALL Big Ideas and 
Guiding Statements 

• One copy of the assessment for each 
participant (provided: optional) or 
provide link to online assessment 

• Course Evaluation (not provided: 
optional district form) 

For the Facilitator: 
• Chart paper or Whiteboard 
• Extra Pens and Pencils 
• Laptop 
• LCD Projector 
• Speakers appropriate for the room size 

Module Preparation Checklist 
Task •
Obtain and test LCD projector and personal computer 

Obtain chart paper or confirm there is a whiteboard in the presentation space. 

Obtain markers for chart paper or whiteboard 

Copy participant materials. 
• Agenda 
• Participant Handouts 
• Module assessment (provided: optional) 
• Workshop evaluation form (not provided: optional) 

Obtain and test recording of Putting It All Together 
(found on sharedreader.org ) 

Set up chart paper 

Putting It All Together| 4 



  

     

  
    

  
 

  
   

 

 

  
   

 
  

   
   

     
    

  
  

     
  

    
  

 
     

  

  
 

  
  

  

   
  

 
 

  

  
  

    

 

 

         
             

           

FACILITATED MODULES 

Workshop Schedule 
Section Title/Time Content Activity 

Section 1 
Introduction 

5 min 
Review of Learning 
Outcomes 

Section 2 
Putting It All 

Together 
28 min 

Review of shared 
reading modules and 
review the ten things to 
hold on to fir a 
successful shared 
reading interaction. 

1. Who Should Participate in 
Shared Reading? 

2. Choosing Your Approach to 
Shared Reading 

Reading Partner Self-
Reflection: ALL Big Ideas and 

Guiding Statements 

Section 3 
Wrap-up 

7 min 
Compete assessment 
and evaluation. 

Online Assessment found 
here: 

www.sharedreader.org/group5 
Or 

Complete paper assessment 

Module Instructions 
SECTION 1—Introduction 
Expected Time: 5 minutes 

Facilitator Notes 

Greet everyone and provide any necessary “housekeeping” (i.e., bathrooms, 
breaks, school or district requirements) details. State the title of the module and 
briefly review the learning objectives and be sure everyone received handouts. 

Putting It All Together| 5 



  

     

           
      

        
      

        
           

      
         

   

         
      

  

            
         

      
        

 
        

    

           
   

    
    

 

 

FACILITATED MODULES 

Welcome everyone. Before we get started let’s go over a few 
housekeeping things (provide specific details here). 

Today we are going to wrap up our professional development 
series for Tar Heel Shared Reader. The coaches will continue 
to do observations and work with you to self-reflect about 
your lessons, and you can easily review any of the modules 
by going to the www.sharedreader.org site. Click on 
professional development and then the link will take you to 
the module. 

In this module we will review ten things to remember as you 
move forward with implementing shared reading in your 
classroom. 

In the handout packet you should also have a copy of today’s 
agenda, and the handouts, Who Should Participate in Shared 
Reading, Choosing Your Approach to Shared Reading and 
Reading Partner Self-Reflection ALL Big Ideas and Guiding 
Statements. 
Does everyone have copies? (Supply extra handouts to 
anyone who needs them) 

Does anyone have any questions? (Pause to see if there are 
questions and respond as appropriate.) 

SECTION 2—Putting It All Together 
Expected Time: 30 minutes 

Facilitator Notes 

Putting It All Together| 6 
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FACILITATED MODULES 

In this module, we will view the whole recording and then have 
a discussion. If you have questions during the segment, please 
write them down so we can discuss them when we pause the 
recording. Or let me know so we can pause the recording and 
address them right then. 

Start the recording. 

The facilitator may choose to pause the recording after each form is presented 
to answer questions or make comments that are specific to the participants. 
Or the facilitator may choose to play the recording straight through. 

Complete the recording. 

Let’s talk about what happens next. You should continue 
including shared reading in your daily instruction. The 
coach(es) will continue to observe and work with you to 
support your ongoing efforts to improve your instructional 
practice. 

Find the handout, Who Should Participate in Shared Reading? 
Use this handout when you have new students join your 
classroom and throughout the year so that you are looking 
for student progress and know when to move students on to 
more conventional literacy instruction. (Pause to answer any 
questions or to add your own comments based on what you 
know about the participants and/or the district/school.) 

The same is true for the handout Choosing Your Approach to 
Shared Reading. It should be used periodically throughout 
the year. One of our goals is to move students toward text 
comprehension. To do that we must be looking for and 
expecting students to improve in their engagement, 
interaction, and communication over time. So, when students 
begin engaging without physical prompts or extrinsic 

Putting It All Together| 7 



  

     

          
       

       
          

         
   

        
          
           
         

         
     

        
         

           
         

         
         

    

  
    

 

 

            
          

FACILITATED MODULES 
rewards, when they are interacting with the book and the 
reader, and when they initiate comments using words, signs, 
or symbols we want to include CROWD comments in our 
planning. (Pause to answer any questions or to add your own 
comments based on what you know about the participants 
and/or the district/school.) 

Finally, look at the self-reflection form. This form includes all 
the big ideas and guiding statements from all the modules. 
Now that you have had time to learn about and implement 
each of these, we want you to begin using this form to 
periodically self-reflect on your practice. Use it to help you 
remember the instructional practices that help move students 
toward reading and text comprehension. Use it to periodically 
set new goals for yourself. And use it to give yourself positive 
feedback. You will be able to see your progress and know 
that as you make progress in your instructional practice so 
will your students! (Pause to answer any questions or to add 
your own comments based on what you know about the 
participants and/or the district/school.) 

SECTION 3—Wrap-Up 
Expected Time: 7 minutes 

Facilitator Notes 

Wrap up the session. Have participants complete any final paperwork that is 
needed (e.g., an evaluation, sign out to document attendance, etc.) and 
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FACILITATED MODULES 
provide the link to the online assessment or handout a paper copy. (Note: If 
participants use the online assessment, a certificate of completion will be emailed to them 
if they receive 80% or better on the assessment. If a paper copy is given, certificates are 
not issued by Tar Heel Shared Reader, but you are welcome to grade the assessments 
and issue a school or district certificate.) 

I really appreciate your time and attention today. This is the 
last recording in the Tar Heel Shared Reader Professional 
Development Series. The recordings, forms, and self-
reflections are available online at www.sharedreader.org if 
you need to review anything. Also remember that your coach 
is available to help you troubleshoot classroom issues for 
implementing shared reading. Finally, we are going to take a 
quick assessment. When you are finished you may leave but 
remember to take your handouts with you so that you may 
refer to them as we work towards supporting our students’ 
literacy and communication abilities. 

CEUs 

Tar Heel Shared Reader does not provide CEUs for the completion of modules. 
However, states and/or local education agencies (LEAs) are encouraged to use the 
information provided in the Appendix to provide CEUs for the completion of this 
module. 
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Appendix A: Handouts 
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Agenda 
Module: Putting It All Together 

Section Title/Time Content Activity 

Section 1 
Introduction 

5 min 
Review of Learning 

Outcomes 

Section 2 
Putting It All 

Together 
28 min 

Review of shared reading 
modules and review the ten 

things to hold on to fir a 
successful shared reading 

interaction. 

1. Who Should Participate in 
Shared Reading? 

2. Choosing Your Approach to 
Shared Reading 

3. Reading Partner Self-
Reflection: ALL Big Ideas 
and Guiding Statements 

Section 3 
Wrap-up 

7 min 

Compete assessment and 
evaluation. 

Online Assessment found 
here: 

www.sharedreader.org/group5 
Or 

Complete paper assessment 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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Who Should Participate in Shared Reading? 
In this module you will learn about shared reading. Take a few minutes to think about your students and their literacy and 
communication skills. This will help you identify which students are most likely to benefit from shared reading. 
Directions: Respond Yes or No to each question for each student in your class. 

Student Names: 

Does the student: 

engage actively during 
shared reading? 

have a means of 
symbolic communication 

and interaction? 

know most of the letters 
most of the time? 

understand that writing 
involves letters and 

words? 

1. Yes No Yes No Yes No Yes No 

2. Yes No Yes No Yes No Yes No 

3. Yes No Yes No Yes No Yes No 

4. Yes No Yes No Yes No Yes No 

5. Yes No Yes No Yes No Yes No 

6. Yes No Yes No Yes No Yes No 

7. Yes No Yes No Yes No Yes No 

8. Yes No Yes No Yes No Yes No 

9. Yes No Yes No Yes No Yes No 

10. Yes No Yes No Yes No Yes No 

11. Yes No Yes No Yes No Yes No 

12. Yes No Yes No Yes No Yes No 

13. Yes No Yes No Yes No Yes No 
**Any student with even a single NO response will benefit from participating in shared reading as well as students 

with four NO responses. ** 
Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 

Department of Health Sciences, UNC-Chapel Hill 
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Choosing Your Approach to Shared Reading 
In this module you’ll learn about increasing the complexity of your shared reading by adding to the A steps of Following 
the CAR. Before we start, think again about your students and the ways they interact during shared reading. This will 
help you determine which students will benefit most from the Put the CROWD in the CAR approach during shared 
reading. 

Directions: Respond Yes or No to each question for each student in your class. 

Student Names: 

During shared reading, does the student: 
engage without physical 

prompts or extrinsic 
rewards? 

interact with the book and 
reader? 

initiate comments 
symbolically? 

1. Yes No Yes No Yes No 

2. Yes No Yes No Yes No 

3. Yes No Yes No Yes No 

4. Yes No Yes No Yes No 

5. Yes No Yes No Yes No 

6. Yes No Yes No Yes No 

7. Yes No Yes No Yes No 

8. Yes No Yes No Yes No 

9. Yes No Yes No Yes No 

10. Yes No Yes No Yes No 

**Any student who has three YES responses will benefit from adding the CROWD when Following the CAR. 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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Reading Partner Self-Reflection 
ALL Big Ideas and Guiding Statements 

Self-reflection is one way to improve instructional practice. Taking the time to think about your own planning and teaching can 
help you deepen understandings of your current instructional practice and set priorities to improve your teaching and student 
outcomes. 
Directions: For each statement below, indicate Yes or No. For each “No” response, decide how much priority you will place on 
it  in  your future  practice  by  entering  H  for high,  M  for  medium,  or L  for  low.  

Priority  (H/M/L) 
Guiding  Statements  Response  and  Notes  

Big  Idea:   Adults  provide  books  that  are  interesting,  accessible,  and  age  and  ability  respectful.  

Shared  Reading    

 

               
      

   
      

                   
                

  
                  

                         

                    

                        

                
               

          

     
            

               

            
                      

                   
  

1. I choose books that are the right length to hold my students’ attention. Yes No 

2. I choose books that my students can understand. Yes No 

3. I choose books that are interesting and age respectful of my students. Yes No 

4. I choose books that are in a format my students can access based on visual,
auditory, and tactile needs.

Big Idea: Adults review books and preplan comments. 

Follow the CAR 
1. I preplan comments for each page or select books with preplanned comments to

use during shared reading. 

Yes No 

Yes No 

2. My preplanned comments demonstrate the kinds of comments my students may
want to speak, sign, or communicate using the systems they are learning. Yes No 

3. My preplanned comments vary from page to page. Yes No 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 
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ADULT  SELF-REFLECTION  PAGE   2  

Priority  (H/M/L) 
Guiding  Statements  Response and  Notes 

CAR  and  CROWD    
4. I  plan  some  comments  that  focus  student  attention  on  the  text.  Yes    No        

        
                                   

                   

Big Idea: Adults read with expression and enthusiasm to increase student engagement. 

               
      

  

              

            

    
               

            
  

           

            

    
              

               

                        

            
              

          
           

     
           

  

Shared Reading 
1. I read with expression that matches the meaning of the text while changing body

language, pitch, tone, volume, and speed to mark questions, important words, and
other text features.

Big Idea: Adults encourage and support communication and interaction. 

Shared Reading 
1. As needed, I provide each of my students with the communication supports they

are learning to use.

Yes No 

Yes No 

2. I attribute meaning to all student efforts to communicate with me or others. Yes No 

3. I repeat the things students communicate using speech, sign, or symbols or label
their gestures or other communicative behaviors. Yes No 

4. After repeating or describing student communication efforts, I respond by adding
more words, signs, or symbols or demonstrating how the student could use signs
or symbols to communicate more clearly.

Yes No 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
Department of Health Sciences, UNC-Chapel Hill 

respond to my CROWD comments and questions. 

Putting the CROWD in the CAR 
5. I use CROWD to preplan different ways to ASK students to participate if they do Yes No not respond to my comments or initiate on their own. 

6. I ensure that my students have access to the words they need to initiate or Yes No 

www.sharedreader.org


ADULT SELF-REFLECTION PAGE 3 

Priority (H/M/L) 
Guiding Statements Response and Notes 

Big Idea: Adults help students connect the content of books (words and pictures) to their personal experiences. 

Shared Reading 
1. I make comments that connect the books we read to my students’ life experience. Yes No 

2. I encourage my students to make their own connections with the words and
pictures or tactual information in the books we read. Yes No 

Big Idea: Adults encourage student participation without physical prompts or extrinsic rewards. 

Shared Reading 
1. I encourage my students to participate without requiring it. Yes No 

2. I pause and wait frequently for 10 seconds or longer if required to give my
students adequate time to initiate and respond during shared reading. Yes No 

Big  Idea:   Adults  encourage  participation  and  support  students  in  taking  the  lead.  

     
                

page. No 

2. If my students do not respond after I ASK or invite them after pausing and
waiting, then I turn to the next page. Yes No 

3. If I RESPOND by repeating, labeling the behavior, and adding more to what my
students speak, sign, or communicate using the systems they are learning, I 
pause and wait again to encourage the students to add more. 

Yes No 
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1. If my students do not initiate or respond, I ASK or invite them to tell me about the
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ADULT SELF-REFLECTION PAGE 4 

Guiding Statements Response 
Priority (H/M/L)

and Notes 

CAR and CROWD 
4. I pause, wait, and look expectantly or tactually invite students to participate

before reading each page. Yes No 

5. I read the text on each page, breaking it into sections as needed to match my
students’ needs. Yes No 

6. I pause, wait, and look expectantly or tactually invite students to participate after
reading each page. Yes No 

7. If my students don’t initiate, I make my preplanned comment using words, signs,
or symbols that they are learning to use. Yes No 

8. I pause, wait, and then look expectantly or tactually invite students to participate
after making each comment. Yes No 

Putting the CROWD in the CAR 
9. If my students do not respond to my comment or initiate on their own, I ASK for

their participation using a CROWD comment or question. Yes No 

10. Throughout the text, I vary the types of CROWD comments and questions I use to
ASK or invite students to participate. Yes No 

11. If my students do not respond to a CROWD comment or question after pausing
and waiting, then I turn to the next page. Yes No 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
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Assessment  
Putting  It  All  Together  

Name: 

Date: 

1. Shared reading utilizes all the following approaches EXCEPT: 

a. Follow the CAR. 
b. Phonics 
c. Put the CROWD in the CAR 
d. Text Referencing 

2. Putting the CROWD in the CAR, is appropriate for students who do all the 
following EXCEPT: 

a. engage without extrinsic rewards. 
b. engage only when she/he knows what they will get when they 

finish. 
c. initiate comments symbolically. 
d. interact with the book and the reader. 

3. It’s also beneficial to read the same books multiple times. When students 
become familiar with the book it may get easier for them to take the lead. 

True False 

4. Preplanned comments should focus on teaching new vocabulary. 

True False 

5. All students can benefit from interacting with adults and peers around a text. 

True False 

Tar Heel Shared Reader | www.sharedreader.org | ã 2022 Center for Literacy and Disability Studies, 
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Assessment  
Putting  It  All  Together  

Name: 

Date: 

1. Shared reading utilizes all the following approaches EXCEPT:

a. Follow the CAR.

• b. Phonics
c. Put the CROWD in the CAR
d. Text Referencing

2. Putting the CROWD in the CAR, is appropriate for students who do all the
following EXCEPT:

a. engage without extrinsic rewards.

• b. engage only when she/he knows what they will get when they
finish. 

c. initiate comments symbolically.
d. interact with the book and the reader.

3. It’s also beneficial to read the same books multiple times. When students
become familiar with the book it may get easier for them to take the lead.

• True False 

4. Preplanned comments should focus on teaching new vocabulary.

True • False

5. All students can benefit from interacting with adults and peers around a text.

• True False 
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CEU Information 
Tar Heel Shared Reader does not provide CEUs for the completion of modules. 
However, states and/or local education agencies (LEAs) are encouraged to use the 
information provided below as the basis for awarding CEUs as appropriate. 

Learning Outcomes
1. Participants will be able to describe the process for determining which students

will benefit from shared reading.
2. Participants will be able to describe the process for determining which strategy to

use during shared reading: CAR, CROWD, or a Combination.
3. Participants will be able to prioritize big ideas from the self-reflection form.

Author Bios 
Karen Erickson, Ph.D., Director of the Center for Literacy and Disability Studies, is a 
Professor in the Division of Speech and Hearing Sciences, and the Yoder Distinguished 
Professor in the Department of Allied Health Sciences, School of Medicine, University of 
North Carolina at Chapel Hill. Her research addresses literacy assessment and 
instruction for struggling readers of all ages including those with significant cognitive 
disabilities. Karen is co-developer of the Tar Heel Reader online library of accessible 
books for beginning readers, as well as several other assistive and learning 
technologies. She is a former teacher of children with significant disabilities. 

Claire Greer, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies (CLDS), in the Department of Allied Health Sciences, School of 
Medicine, University of North Carolina at Chapel Hill. Her research addresses literacy, 
language, and math assessment and instruction for students of all ages with significant 
cognitive disabilities and complex communication needs. Prior to working for the CLDS 
she served in various states as a state and district educational consultant, principal, 
teacher of students with significant disabilities, and director of exceptional children’s 
programs. 

Penny Hatch, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies, in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research includes language and literacy 
development for students with significant cognitive disabilities and complex 
communication needs. Prior to earning her Ph.D., Dr. Hatch worked as a school-based 
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speech-language pathologist, specializing in augmentative and alternative 
communication and assistive technology. 
Nancy Quick, Ph.D., is a Research Assistant Professor at the Center for Literacy and 
Disability Studies, in the Department of Allied Health Sciences, School of Medicine, 
University of North Carolina at Chapel Hill. Her research includes the identification of 
students with significant cognitive disabilities who are at risk for hearing loss, as well as 
the development of their language and literacy skills. Prior to earning her Ph.D., Dr. 
Quick worked as speech-language pathologist, specializing in children with hearing loss 
who use a variety of communication modalities and approaches. 

Agenda 
Section Title/Time Content Activity 

Section 1 
Introduction 

5 min 

Review of Learning 
Outcomes 

Section 2 
Putting It All 

Together 

15 min 

Review of shared reading 
modules and review the ten 
things to hold on to fir a 
successful shared reading 
interaction. 

Who Should Participate in 
Shared Reading? 

Choosing Your Approach to 
Shared Reading 

Shared Reading: Adult Self-
Reflection 

Section 3 
Wrap-up 

7 min 

Compete assessment and 
evaluation. 

Online Assessment found 
here: 

www.sharedreader.org/group5 
Or 

Complete paper assessment 
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