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Introduction 
 

Support for Kindergarten Readiness 

Early childhood education advocates have long argued that a high quality preschool experience is one 
of the essential milestones to ensuring children enter kindergarten ready to succeed and prepared 
for long-term educational success. This position is based on an extensive body of research that shows 
that children who establish a successful start in kindergarten tend to maintain that advantage as they 
progress throughout school.1 Academic records also support this theory, showing that children who 
enter kindergarten with early language proficiency demonstrate higher reading levels in first, second, 
and third grades.2 As such, kindergarten readiness programs fill an important need for children 
entering kindergarten with little or no preschool experience. 
 
In California, policymakers hear the message loud and clear. Pursuant to the Kindergarten Readiness 
Act of 2010, starting in the 2014-15 school year, school districts must offer Transitional 
Kindergarten to children who turn five between September and December. Recent amendments to 
this legislation require that Transitional Kindergarten be taught by credentialed teachers that have 
received training on the California Preschool Learning Foundations as developed by the California 
Department of Education.3 This represents a major shift toward inclusion of preschool standards in 
the K-12 public school system and exposes California’s youngest children to an early learning 
experience that can best support their school readiness and development. A recent field poll found 
that a 57 percent majority of Californians favor extending transitional kindergarten to all four year 
olds despite the estimated additional costs of $1.4 billion.4 This popular sentiment supports the 
emerging preschool through third grade (PreK-3) model which requires that kindergarten readiness 
programs and K-12 schools work together to ensure that children enter kindergarten with the 
academic, cognitive, language, social emotional, self-regulation, and fine and motor skills that they 
need to succeed. 
 

About this Learning Brief 

So how can kindergarten readiness programs 
and K-12 schools work together to prepare 
children to enter kindergarten ready to 
succeed? What are the key components of an 
effective kindergarten readiness program, 
and what do these programs look like in 
practice? Considering the mounting evidence 
and rise in popular favor for accessible and 
quality preschool, these questions are as 
timely as ever.  
 
This learning brief explores several promising kindergarten readiness programs and practices taking 
shape in Marin County as part of the Marin Community Foundation’s Achievement Gap Strategic  

                                                                      
1
 Boethel, M. (2004). Readiness: School, Family, & Community Connections. National Center for Family & Community Connections with 
Schools. SEDL – Advancing Research, Improving Education. Retrieved from http://www.sedl.org/connections/resources/readiness-
synthesis.pdf  

2 
Scarborough, H. S. (2001). Connecting early language and literacy to later reading (dis)abilities: Evidence, theory, and practice. In S. B. 
Neuman & D. K. Dickinson (Eds.), Handbook of early literacy research (pp. 97–110). New York: Guilford Press.  

3
 California Legislative Information, SB 837. Amended in Assembly, August 4

th
, 2014 

4
 Field Research Corporation (2014). The Field Poll [Press Release]. Retrieved from 

http://www.field.com/fieldpollonline/subscribers/Rls2470.pdf   

This learning brief is one of four briefs created  
as part of the Marin Community Foundation’s 
Achievement Gap Strategic Initiative  
to inform the ongoing development of a  
PreK-3 model in Marin County. 

 
Other learning briefs cover promising practices in 
PreK-3 Partnerships, Family Engagement, and 
Professional Development. 

http://www.sedl.org/connections/resources/readiness-synthesis.pdf
http://www.sedl.org/connections/resources/readiness-synthesis.pdf
http://www.field.com/fieldpollonline/subscribers/Rls2470.pdf
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Initiative (AGSI). For this initiative, nine 
elementary schools are working to 
implement a PreK-3 model. This brief 
examines the specific ways in which AGSI 
schools are developing practices and 
programs that effectively support 
kindergarten readiness in Marin County (see 
textbox to the right for a complete list of 
schools and other PreK-3 stakeholders 
interviewed for the purposes of this brief, as 
well as a complete Methods section included 
in an Appendix at the end of this brief). 
 
We have developed a framework that draws 
upon best practices identified in the 
literature on kindergarten readiness, as well 
upon elements from the Kauerz-Coffman 
Framework for Planning, Implementing and 
Evaluating PreK-3rd Grade Approaches (the 
PreK-3 Framework).5 Our framework 
focuses on these three components: 
 

 Coordination: Promoting and supporting 
coordination among PreK-3 partners, 

 Data-Driven Instruction: Using data to 
understand student readiness and inform 
instruction, and 

 Accessible Services: Ensuring that rural 
and isolated families have access to high 
quality early learning experiences to prepare them for kindergarten. 

 
This brief is organized into the following sections: 
 
 Key Components of Effective Kindergarten Readiness: This section introduces a framework 

highlighting the importance of the key components and critical factors that have served as the 
building blocks for effective kindergarten readiness programs and practices in Marin County. 

 Spotlight on Success: Here, we highlight the promising programs that have helped to support 
successful kindergarten readiness in Marin, and which embody each of the key components of 
the framework.  

 Integrating Key Components into School Culture: In this final section, we share evidence of the 
ways in which kindergarten readiness programs have become embedded in the cultures and 
everyday practices of Marin County’s AGSI schools and PreK-3 partners. 

  

                                                                      
5
 Kauerz, K & Coffman, J. (2013). Framework for Planning, Implementing, and Evaluating PreK-3rd Grade Approaches. Seattle, WA: College of 

Education, University of Washington. 

 

Stakeholders Informing this Brief 

 
This brief draws upon previous research from the 
field as well as interviews with several Marin 
County AGSI schools and stakeholders, including: 
 
School staff from: 
 Bayside Martin Luther King Jr. Academy 

(Sausalito Marin City School District) 
 Loma Verde Elementary School (Novato USD) 
 Lu Sutton Elementary School (Novato USD) 
 Lynwood Elementary School (Novato USD) 
 Lynwood Preschool  
 Old Gallinas Children Center 
 San Pedro Elementary School (San Rafael City 

Schools) 
 Shoreline Acres Preschool  
 Tomales Elementary School (Shoreline USD) 
 Venetia Valley K-8 School (San Rafael City 

Schools) 
 West Marin/Inverness Elementary School 

(Shoreline USD) 
 
Other Marin County PreK-3 Stakeholders: 
 Applied Survey Research 
 First 5 Marin Children and Families 

Commission 
 West Marin Literacy Services 
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Key Components of Effective Kindergarten 
Readiness Programs 
 
This learning brief focuses on the building blocks of effective kindergarten readiness programs and 
practices in Marin County. To investigate what makes for successful kindergarten readiness, we 
began with a framework that highlights the importance of three components:  Coordination, Data-
Driven Instruction, and Accessible Services. Kindergarten readiness programs can vary in their ability 
to successfully put into place each of these key components, so success will – in practice – depend on 
how well program providers can actually implement each component. We interviewed kindergarten 
readiness partners across the PreK-3 spectrum to explore what effective implementation entails, and 
in this section, we describe the factors contributing to effective implementation of each component. 
The exhibit below illustrates the three key components of effective kindergarten readiness 
programs, as well as the factors that are critical to successfully address each component.  
 

The Key Components and Critical Factors of Effective Kindergarten Readiness Programs 

 
 
In the following sections, we provide an overview of each component and factor, drawing upon both 
the literature on kindergarten readiness best practices and key themes emerging from the 
experiences of PreK-3 partners in Marin County. 
 

Coordination: Supporting Coordination among PreK-3 Partners  

Programs that seek to support children’s kindergarten readiness require, by definition, coordination 
and partnership between early learning programs and kindergarten classrooms. These programs 
must recognize school readiness as not just the skills that children need to learn to be prepared for 
kindergarten but as a “transition ecology, where multiple stakeholders and their relationships are 
seen as interconnected to support the development and educational progress of children.”6 Similarly, 
the PreK-3 Framework emphasizes that continuity and pathways  are critical elements to a PreK-3 
approach, in which children must have "access to a continuity of services and a clear pathway of high-
quality education from PreK through third grade.” Such continuity demands close coordination, 
alignment, and regular communication to ensure early learning programs and elementary schools are 

                                                                      
6
 Jolly, Yumiko; Orbach, Sherry. Harvard University’s John F. Kennedy School of Government. Smoothing the Transition to Kindergarten: 

Toward a Coordinated Statewide Approach. 
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working together to support children’s school readiness. 7 The literature and lessons learned in Marin 
County point to three critical factors that facilitate coordination among PreK-3 partners working to 
implement effective kindergarten readiness programs:  
 
 Shared vision: Kindergarten readiness programs involve a partnership between providers (e.g. 

preschools, transitional kindergarten classrooms, elementary schools, community-based 
agencies, and out-of-school time providers), working to support children’s early learning and 
school preparedness. A shared vision must drive the work and agenda of such partnerships. 
There must be a common understanding among all partners about the plan and approach to 
improving children’s school readiness outcomes, as well as clear roles of all stakeholders 
involved. Opportunities for kindergarten readiness providers to participate in shared 
professional development trainings and other meetings can help to cultivate a shared vision, as 
well as a common language, framework, and set of tools.  

 Formal and informal structures for communication: Open and consistent communication is 
essential for effective coordination among kindergarten readiness partners. It is important that, 
early on in the work together, partners establish where and how often their communication will 
occur. Ideally, partners have opportunities to engage in both formalized and informal 
communication routines. Formalized communication, when partners have structured meeting 
time to plan and discuss program implementation, ensures that the communication continues on 
a regular basis and follows a predetermined protocol. For example, weekly meetings between 
transitional kindergarten and kindergarten teachers where they can, together, design 
complementary lesson plans and discuss alignment of strategies across classrooms. But not all 
communication need be relegated to such formal settings. Partners need opportunities to 
exchange information on a more casual basis as well, to address issues as they arise and to 
maintain ongoing momentum. 

 

Data-Driven Instruction: Using Data to Assess Student Readiness 
and Inform Instruction 

Schools have become “data rich” environments, where teachers routinely collect information on 
student progress, whether through formative assessments, observations, homework, or 
standardized tests. Yet, to be truly results-driven requires that teachers have the capacity to collect, 
utilize, and share these data to assess student readiness and design instruction that meets the needs 
of their students. Ultimately, schools must foster a data-driven culture and provide teachers with the 
supports they need to do so. The National Association of Elementary School Principals recommends 
that schools “make data part of an ongoing cycle of instructional improvement.”8 The three factors 
below are crucial for schools to best support kindergarten readiness partners in their efforts to 
establish a data-driven culture: 
 
 Common assessment tools: By using the same assessment tools, kindergarten partners can 

establish a common language and framework. As Jeff Edmonson, the Managing Director of 
StriveTogether—a national cradle-to-career collective impact initiative—comments, “You need a 
common language to bring people together and that language is the data.”9 When partners have 
an opportunity for such conversations and use data to inform adoption of complementary 
teaching approaches, students experience a more seamless transition between grades, where 

                                                                      
7
 To learn more about practices in developing coordinated PreK-3 partnerships, please see the MCF learning brief, Promising Practices in 

Developing Effective PreK-3 Partnerships. 
8
 National Association of Elementary School Principals (2011). “Student Assessment: Using Student Achievement Data to Support 

Instructional Decision Making.” Best Practices for Better Schools White Paper. Retrieved from: 
http://www.naesp.org/sites/default/files/Student%20Achievement_blue.pdf. 
9
 Bornstein, David (2005). “Coming Together to Give Schools a Boost,” The New York Times, March 7, 2011.  

http://www.naesp.org/sites/default/files/Student%20Achievement_blue.pdf
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there is no need to relearn systems or routines. Rather, these students have an opportunity to 
come to school ready. 

 Dedicated assessment time: It is important for school administrators to provide their staff with 
dedicated time to complete student assessments. This allows teachers to make data a routine 
exercise and part of the ongoing cycle of adjusting and improving their instruction.  

 Data-driven meetings: To ensure that school readiness data effectively drives program planning 
and decision-making, schools must also dedicate structured time for staff to routinely and 
collaboratively review and reflect on assessment data.10 Schools that regularly reflect on their 
data are able to make informed, responsive decisions to better serve students. Teachers need 
adequate time to be purposeful in their planning, and assessment data equips them with the 
information they need to make well-informed instructional decisions.11  

 

Accessible Services: Ensuring All Families Have Access to High 
Quality Early Learning Experiences 

Families living in rural or isolated communities often have limited access to high quality preschool 
and other kindergarten readiness programs. Children in these communities are at particularly high 
risk of entering kindergarten without the skills needed to succeed. A 2006 longitudinal study on rural 
disparities in early childhood found that rural children are 60% more likely than non-rural children to 
be placed in special education when they enter kindergarten.12  Thus, it is all the more imperative that 
kindergarten readiness program pay special attention to this particular population, designing 
programs and services that provide rural families access to the supports they need to prepare their 
children for academic success. The following factors are especially critical to consider when designing 
programs that adequately reach rural communities: 

 
 Responsive to family circumstances: Families in rural communities often lack the resources 

and, in particular, the transportation necessary to enroll their children in preschool and/or 
kindergarten readiness programs. In these cases, it is invaluable when kindergarten readiness 
programs take their services to where the families live. Depending on the needs of the families 
and other services available their area, this may mean: conducting home visits with individual 
families, delivering supports through a service-on-wheels program that meets families at 
convenient destination sites, and/or providing kindergarten readiness information and resources 
to families when they access other health and social services, such as a doctor’s or dentist’s office. 

 Community partnerships: Coordination among community partners is especially crucial when 
serving families in rural and isolated areas. Community-based organizations and school staff can 
provide kindergarten readiness programs with valuable information about the location and 
general needs of rural and isolated families. In turn, as the kindergarten readiness programs get 
to know these families, they are able to relay information back to school staff about a child or 
family’s specific needs so that they are met with the proper supports at kindergarten entry. 

 Wrap-around services: Any program serving rural families must be ready to act as one-stop 
shops, considering the ways in which they can connect these families with other community 
resources and social support such as food services, health screenings, or intervention services. 
An effective kindergarten readiness program that seeks to reach rural communities follows this 
same family-wellness approach, recognizing that a child’s ability to learn is tied to their overall 
health and their family’s wellbeing.   

                                                                      
10

 NAESP (2011). “Student Assessment.”  
11

 Snow, C. and Van Hemel, S. (2008). “Early Childhood Assessments: Why, What & How?” Washington, DC: National Research Council of 
the National Academies. 
12

 Grace, C., Shores, E.F., Zaslow, M., Brown, B. Aufseeser, D., & Bell, L. (2006). “Rural disparities in baseline data of the Early Childhood 
Longitudinal Study: A chartbook.” (Rural Early Childhood Report No. 3). Mississippi State, MS: National Center for Rural Early Childhood 
Learning Initiatives, Mississippi State University Early Childhood Institute. 
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Spotlight on Success: Promising Practices in                     
Kindergarten Readiness 
 
Four years into the implementation of a 
PreK-3 model in Marin County—as part of 
the Marin Community Foundation’s 
Achievement Gap Strategic Initiative – there 
is evidence of several promising kindergarten 
readiness programs that are helping to 
prepare young children across the county for 
academic success. These programs embody 
the key components and critical factors 
outlined in the previous section. 
 
In the following sections, we provide (1) an 
overview of each promising practice, and (2) 
an example of these programs in action, 
highlighting the success of these efforts as well as the ways in which they reflect each part of the key 
component framework. 
 

Overview of Practices Supporting Kindergarten Readiness 

Summer Bridge at Venetia Valley is a 
kindergarten preparation program for children with 
little or no preschool experience. In Marin County, 
Summer Bridge operates at 11 sites across five 
school districts: Lagunitas, Novato, San Rafael, 
Sausalito/Marin City and Shoreline. The Summer 
Bridge program at Venetia Valley runs during the 
four weeks leading up to the start of the school year 
and operates daily from 9am to 12pm. The program 
is co-taught by Venetia Valley’s three kindergarten 
teachers and teachers from the school’s partner 
preschool, Old Gallinas. Two of the three classes are 
in Spanish, and one in English. The full group of teachers works collaboratively to identify a thematic 
unit and design the curriculum, determining the exact lesson plan for each day. Teachers also take 
turns observing one another, allowing them to learn teaching strategies from their respective 
kindergarten and preschool perspective.  

 
Transitional Kindergarten at Loma Verde is provided pursuant to California’s Kindergartner 
Readiness Act of 2010 (SB 1381) which has pushed up the date by which a child must turn five in 
order to enroll in kindergarten (from December 2 to September 1) and requires school districts to 
provide a year of transitional kindergarten support for the children affected by this change starting in 
the 2014-15 school year. Loma Verde is the only school in the Novato Unified School District with 
enough age-eligible children to have its own self-contained transitional kindergarten classroom.  At 
Loma Verde, transitional kindergarten provides young learners with the necessary time to develop a 
strong foundation of social-emotional, self-regulation, and fine motor skills that makes for a seamless 
transition to kindergarten. By the time they enter kindergarten, these students have learned 
behaviors and routines that are necessary for them to master before they can focus on academics. 

Promising Practices Supporting Successful 
Kindergarten Readiness in Marin County 

 
This section highlights the following programs: 
 Summer Bridge 
 Transitional Kindergarten 
 Little Learners Playgroup 
 Home Visit Literacy Program 
 Reading on the Ranches 
 F.L.A.Gship 
 Reach Out and Read 
 Kindergarten Observation Form 

The three of us [kindergarten teachers] 
are more aligned than we ever have 
been. Everything is on the same page in 
our classrooms, just in different languages. 
We have the exact same input charts, the 
same songs. We have the same routines, 
the same expectations. It makes things 
very smooth. 

Kindergarten Teacher 
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Such behaviors include sharing, waiting in a line, and sitting still. To support this transition, the 
transitional kindergarten and kindergarten teachers at Loma Verde have established an effective 
system of communication which supports coordination and alignment. Through weekly meetings as 
well as by maintaining an open line of communication, the teachers have been able to develop a set of 
expectations for transitional kindergarten children and a system to support and complement each 
other’s instruction. 

 
The Little Learners Playgroup at Lu Sutton is a 
year-long program that provides a partial 
preschool experience to children who have no 
preschool experience. The program operates in a 
dedicated classroom on the Lu Sutton campus and 
is divided into two groups; one group meets 
Mondays and Wednesday and the other Tuesdays 
and Thursday, both from 10:30am to 12:30pm. 
The program focuses primarily on helping children 
develop the self-regulation and social-emotional 
skills that they need to succeed in kindergarten. 
Additionally, the program has a parent 
engagement and education component. During 
the first hour of the program, a family member 
attends the class with their child and learns 
strategies that they can use to support their child’s learning at home. During the second hour of the 
program, parents meet in a different room and cover various parent-education topics, including: 
positive parenting and nutrition, as well as the importance of routines, early literacy, and the 
kindergarten transition. Most of the children who attend the Little Learners Playgroup go on to 
attend kindergarten at Lu Sutton and are quickly able to participate in many of the activities and 
routines that are continued and expanded upon in kindergarten. Additionally, because Little Learner 
Playgroup parents spend so much time on the school campus and are invited to participate in school 
events, by the time their children start kindergarten they feel more comfortable and ready to engage 
with the kindergarten teacher and the rest of the school.  

 
Home Visit Literacy Program in Tomales works in partnership with the Shoreline Acres Preschool 
located at the Tomales Elementary School to provide a preschool experience to children who 
otherwise would not have access to kindergarten readiness supports. During the school year, the 
Home Visitor visits a total of six families: one or two families a day, five days a week. As a first step, 
the Home Visitor assesses the needs of the child and the parents. Next, the Home Visitor designs a 
customized play-based program to develop the kindergarten readiness skills of the child, including: 
social emotional, self-regulation, fine and gross motor, and academic skills. The Home Visitor borrows 
educational supplies from the Shoreline Preschool classroom and drives them to the family’s house. 
The program requires that at least one parent participate during each visit and teaches parents 
strategies to support their child’s education from home. As a result of the program, a number of 
children who were first reached through the Home Visitor are now attending preschool at Shoreline 
Acres. 

 
West Marin Literacy Services’ Summer Reading on the Ranches program is committed to 
enriching the summer experience of children in remote, rural, and underserved areas, helping them 
retain their reading skills over the summer break by bringing a library experience to them. The 
program, which has been in operation for fourteen years, is managed by the Marin County Free 
Library Branch Manager and is staffed by a Program Coordinator and four teen aides. Two days a 
week, during the six weeks leading up to the start of the next school year, this books-on-wheels 

 
Father and son working together at the Little 
Learners Playgroup 
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program visits families at their ranches and checks out books to children of all ages. The program also 
promotes early literacy through interactive activities with families, such as storytelling and circle 
time. During these activities, program staff model strategies that parents can use to establish reading 
routines at home. Additionally, the program leads young children in fun, physical activities to promote 
their overall wellbeing. Each summer, Summer Reading on the Ranches visits 13 to 18 different 
ranches and travels approximately 1,200 miles. 

 
The F.L.A.G.ship, which stands for Families 
Learning and Growing, is a year-round 
preschool-on-wheels program in Marin 
County providing free early learning 
experiences to isolated and underserved 
families whose children are not enrolled in 
preschool. The program, which has been in 
operation for twelve years as part of the 
Marin County Free Library System, lends 
families books and gives away one book to 
each child per month. The program offers 75 
minute-long classes which include circle-time, 
interactive stories, music/rhymes, group 
games, art projects, and other school 
readiness activities to prepare children for 
kindergarten. Parents are required to attend 
along with their children in order to learn strategies that they can replicate at home. The program, 
which runs out of a converted van, targets areas in the community where there are no county 
libraries and where high-need, low-income families live. Additionally, the program meets families near 
parks or other locations where families access services. Every Monday through Wednesday, the 
program visits two to three different designated sites. On Thursdays, the program visits a Home 
Daycare site, typically visiting four different sites per month.   
 
Reach Out and Read is a national early literacy program that partners with doctors to prescribe 
families with books, encouraging them to read together with their children. 13 In West Marin, Reach 
Out and Read partners with the Coastal Health Alliance, a group of three community clinics in the 
region dedicated to providing high quality, comprehensive primary health care services to the entire 
community. The Coastal Health Alliance has designated a medical assistant to manage and champion 
the Reach Out and Read program. In addition to giving books to families during the medical 
appointment, she instructs families to develop home-based literacy routines. Additionally, she is 
responsible for ordering books in both English and Spanish and for all 12 of Reach Out and Read’s 
age categories. 

 
The Kindergarten Observation Form is an 
assessment instrument developed by Applied 
Survey Research (ASR) in 2001 that is now used 
extensively in Bay Area counties to gather a portrait 
of children’s readiness for school within the first few 
weeks of entering kindergarten. The instrument 
includes 24 items; five require direct interaction and 
the remaining items are observational. The KOF 
provides (1) a “look forward” as a formative 

                                                                      
13

 Reach out and Read website: http://www.reachoutandread.org/about-us/mission-and-model/ Visited on 8/17/14. 

 
F.L.A.G.ship, a preschool-on-wheels program, meets 
families at family-accessible locations 

The KOF gives us a common language 
and a common understanding with the 
preschool teachers when we are in 
meetings and professional learning 
opportunities with them. It helps us be on 
the same page. With self-regulation, we 
can discuss the importance of working on 
that in preschool. It helps bring us better 
in line with the preschool teachers. 

Kindergarten Teacher 

http://www.reachoutandread.org/about-us/mission-and-model/
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assessment for schools to track children’s school readiness trajectories and identify ways to address 
specific skill areas where the child needs most support; (2) a “look backward,” helping teachers and 
schools to understand the external factors that may contribute to children’s readiness; and (3) an 
opportunity to “build bridges” between teachers working with the same child. 14 To prepare teachers 
to use the KOF, Applied Survey Research provides a 1.5-hour training, describing the purposes of the 
assessment, the KOF items, the KOF Scoring Guide, and procedures for gathering parent consent, 
completing observations, and submitting data.  The tool is designed to be completed by teachers 
within three to five weeks after children enter kindergarten.   
 

In Practice: The Critical Factors for Successful Kindergarten 
Readiness Programs 

The table below highlights one example of success for each critical factor in the framework outlined 
earlier in this brief. These success stories shine a spotlight on the framework in action and the great 
work that PreK-3 partners have done in developing effective kindergarten readiness programs and 
practices. 
 

Critical Factor for Success Spotlight on Success 

Key Component 1: Coordination 

Shared vision 

At West Marin/Inverness, the school’s PreK-3 Facilitator works to ensure that all 
PreK-3 partners value each other as an important “piece of the puzzle.” Towards 
this end, she dedicates time during the school’s PreK-3 Site Design Meetings to 
showcase the achievements of the West Marin kindergarten readiness 
programs, including Reach Out and Read, Summer Reading on the Ranches, and 
F.L.A.Gship, and facilitates coordination by placing a clear focus on the collective 
impact of their work. 

Formal and informal structures of 
communication  

At Loma Verde, the transitional kindergarten and kindergarten teachers hold 
weekly meetings where they work together to design shared lesson plans and 
discuss what skills transitional kindergarten students should be learning so they 
can be ready to succeed once they enter kindergarten. Kindergarten teachers 
report that these alignment efforts have meant that students from the transitional 
kindergarten classroom go on to become leaders in their kindergarten classrooms, 
modeling to the rest of their classmates the routines and behaviors they learned in 
transitional kindergarten. 
 
At Lu Sutton, the Little Learners Playgroup teacher remains in frequent 
communication with the kindergarten teachers. These informal check-ins are an 
important supplement to the bi-monthly alignment meetings that Lu Sutton hosts 
for all preschools and kindergarten teachers in the area. Through these 
interactions, the Playgroup teacher is able to learn and get updates on the issues 
and skills that kindergarten students are struggling with the most. For example, 
she has learned that many children come to kindergarten needing additional help 
to develop their self-regulation and social emotional skills. As a result, she has 
designed the Playgroup curriculum to address these areas of school readiness and, 
thus, better prepare students for success in kindergarten. 

                                                                      
14

 Applied Survey Research. Fact Sheet: The Kindergarten Observation Form (KOF) & The ASR School Readiness Assessment Model. 2013 
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Critical Factor for Success Spotlight on Success 

Key Component 2: Data–Driven Instruction 

Common assessment tools 

Every year, ASR uses the KOF assessments to guide preschool and elementary 
teachers at AGSI schools through a presentation to review and discuss the 
kindergarten student’s KOF assessment data. At this meeting as well as at 
subsequent meetings throughout the year, the preschool and kindergarten 
teachers are able to discuss possible adjustments to the preschool lesson plans to 
ensure that children enter kindergarten with the tools they need to succeed.  

Dedicated assessment time 

At West Marin/Inverness, the kindergarten teacher is provided a substitute so that 
she can properly focus when completing the KOF assessment. The kindergarten 
teacher explains that having dedicated time to conduct these assessments is 
especially important for the observational component of the KOF, which requires 
that she spend time with each student and assess their “familiarity with letters, 
names, shapes, and colors, and ability to use scissors.” 

Data-driven meetings 

At San Pedro Elementary, preschool and kindergarten teachers meet at the 
beginning of the year to review the KOF data together and develop their lesson 
and intervention plans based on their interpretation of results. At these meetings, 
the kindergarten teachers ask the preschool teacher questions about specific 
students who had particularly low scores. The teachers also use these meetings to 
select ‘focal students’, students with low scores for whom they design specific 
interventions. Through the course of the year, the kindergarten teachers meet to 
discuss the progress that these focal students are making based on other 
formative assessments and work together to adjust their intervention plans 
accordingly. 

Key Component 3: Accessible Services 

Responsive to family circumstances 

The Reading on the Ranches program director works with the Family Advocates at 
West Marin and Tomales Elementary schools to determine which rural families to 
visit and where. Towards the end of every school year, the Family Advocates 
inform parents about the program’s services and administer a survey to assess 
which ranches have the highest number of interested families. Based on these 
results, Reading on the Ranches maps out its route and schedule for the year. 

Community partnerships  

The Home Visit Program works with PreK-3 partners in the area to support the 
families it serves. Through the Family Advocates at Tomales Elementary Schools, 
the program is able to locate the families who will most benefit from the program. 
Additionally, as part of its partnership with Shoreline Acres Preschool, the Home 
Visit Program is able to borrow all the educational supplies that it needs to 
adequately serve the families. Furthermore, based on her recommendation to the 
families and the Shoreline Preschools’ Director’s efforts to secure scholarship 
money, many of the children that the Home Visit Program serves go on attend 
Shoreline Acres Preschool. 

Wrap-around services 

The F.L.A.Gship program maintains a family-wellness approach to its work. The 
program director regularly meets with family advocates working at schools, public 
agencies, and non-profits to learn about the resources available for the families 
she serves. In this way, in addition to providing kindergarten readiness services, 
the F.L.A.Gship program also provides parents with information about access to 
health insurance, ESL classes, and early intervention services for their children.  
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Integrating Key Components into School Culture 
 
The positive stories emerging from the family engagement programs at the AGSI schools truly reflect 
success when they illustrate ways in which schools have integrated these programs into their culture 
and everyday practices. To institutionalize these practices means to ensure that these programs 
become “business-as-usual,” and central to the core way in which schools operate. Past studies 
have identified this type of change as second-order change, warning that such transformations in 
systems and culture can face “‘the quiet but persistent resistance of teachers and 
administrators’ who may not immediately see value in abandoning deeply held, and culturally 
reinforced, traditions.”15 In contrast, PreK-3 schools in Marin County are not demonstrating this 
type of resistance—instead they are already beginning to adopt programs and practices that 
exemplify second-order change.  
 
 A unified PreK-3 community: Every AGSI school’s Prek-3 Site Design Team includes members 

of the preschool and kindergarten readiness community. This ensures that these partners have 
access to the same PreK-3 information, professional development trainings, and workshops. As a 
result, kindergarten readiness partners have joined their PreK-3 partners in attending the 
National Equity Project’s training on cultural proficiency as well as trainings on the Teaching 
Pyramid social-emotional development model. Additionally, as mentioned earlier, Family 
Advocates at West Marin/Inverness and Tomales have been assisting kindergarten readiness 
programs such as Summer Reading on the Ranches and the Home Visit Literacy Program to 
identify the rural families most in need of services. Additionally, the F.L.A.G.ship Program 
Director attends bi-monthly meeting with the County’s Family Advocates and Liaisons, at which 
she learns about the services available for families she serves and where she can inform her 
colleagues about the issues that families living in rural and isolated communities are facing. These 
frequent collaborations among partners has helped to strengthen a PreK-3 community that is 
working together to address gaps in children’s kindergarten readiness. 
 

 A data-driven culture: Assessment data has become a key factor at the AGSI schools, informing 
the design of instructional lessons and intervention plans. For example, the preschool teacher at 
Lynwood has used the results from the KOF to make adjustments to her teaching strategies. 
After learning that her previous year’s students received low written expression scores in their 
kindergarten KOF results (and on rhyming items in particular), she needed to build parents’ 
capacity to continue to support their children’s early literacy at home and during the summer 
months. Towards this end, she set up a Family Literacy Night, co-led by the Raising a Reader and 
Head Start programs, at which parents learned how to use rhyming strategies to build their 
children’s early language and literacy skills. 

 
These examples demonstrate how AGSI schools are considering changes in systems and practices to 
support kindergarten readiness efforts and ensure that all children in Marin County have an 
opportunity to enter kindergarten ready to succeed. 

  

                                                                      
15

 Charland, W. (2011). Art integration as school culture change: A cultural ecosystem approach to faculty development. International 
Journal of Education & the Arts, 12(8). Retrieved 3/12/14 from http://www.ijea.org/v12n8/.  

http://www.ijea.org/v12n8/
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In Their Own Words… 
 
 
It is hugely rewarding to do this work, especially because the collaboration [among kindergarten 
readiness partners] is fantastic. It creates resources that we can access to meet family’s needs. – 
Kindergarten Readiness Provider 

 

We are a community of inspired people with the same intent, which is the wellbeing of our children- 
every last one of them. – Kindergarten Teacher 

 

I have access to all the assessment data that kindergarten teachers get on their kids. I really reflect on 
it. I don’t take it as something that is critical on the child, but it gives me an idea of where a child might 
be in a certain area and then I reflect on how that child was with me at preschool and then I analyze 
what I could have done differently. – Preschool Teacher 

 

The most significant thing we have learned from the KOF, is that our students have been coming in 
with really low self-regulation skills. That wasn’t that surprising to us, but it was really good to focus 
on that. [The KOF data] has given us the permission that we need to focus on social skills, self-
regulation, and learning how to be in the classroom. – Kindergarten Teacher 

 

We have been able to target what children need extra help with a lot earlier and we have been able to 
get in touch with their preschool teachers to get strategies to help them. So it has helped with the 
early intervention. – Kindergarten Teacher 

 

The strategies we use to teach are consistent from grade to grade. So with transitional kindergarten 
students, we lose the learning curve; we don’t’ have to deal with that with those students. In fact, they 
can model [the behaviors and routines] for the other students. – Kindergarten Teacher  

 

As an administrator, I provide the release time so the preschool and kindergarten teachers can 
meet… the relationships that have been nurtured by bringing them together is invaluable. They 
respect and honor each other and know that they are so dependent on one another. – School 
Administrator 
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Appendix: Methods 
 

To develop this learning brief, LFA engaged in an iterative process, drawing upon both secondary and 
primary qualitative data sources. The process involved five key steps: 
 
1. Identify key topic areas: LFA surveyed Marin County PreK-3 stakeholders (Superintendents, 

District staff, Principals, PreK-3 Site Design Team members, and community partners) to gather 
input on the specific implementation topics to focus each learning brief. Results indicated that 
stakeholders were most interested in the following four key topic areas: PreK-3 Partnerships, 
Kindergarten Readiness, Family Engagement, and Professional Development.  

 
2. Explore existing literature: LFA began by reviewing the literature associated with the topic of 

kindergarten readiness. This allowed us to ground the learning brief in the most current 
concepts, research, and policy, as well as provide an initial set of principles for identifying those 
practices in Marin County that reflect “pockets of excellence” in implementation to highlight in 
the brief.  

  
3. Identify promising practices: To determine the final list of practices for this learning brief, LFA 

looked to both the existing literature and knowledge of key staff overseeing the implementation 
of a PreK-3 model in Marin County. This included multiple conversations with staff at the Marin 
Community Foundation, Marin Office of Education, and school staff as needed, resulting in a list 
of the promising practices to highlight in the brief and the set of stakeholders to interview to 
learn about each practice. 

 
4. Conduct stakeholder interviews: To learn about each of the promising practices highlighted in 

this brief, LFA spoke with key staff and community partners involved in implementing the 
identified models. These conversations provided an opportunity for us to learn about each 
program or practice in depth, understanding (1) how these practices have looked on the ground, 
(2) what has made it possible to engage in these practices successfully, and (3) any evidence that 
these practices have become an integrated part of the school culture or operations. 

 
5. Triangulate findings to develop a framework for effective implementation: LFA combined 

the core concepts from existing research with themes that emerged from stakeholder interviews 
to identify the key components and critical factors that comprise a framework on how best to 
implement effective kindergarten readiness programs. We have used the framework to guide this 
brief, providing a summary of each component and critical factors, as well as the practices that 
embody this framework in action.  

 


