
Supporting Question How did slavery become associated with people with dark skin, 
and freedom associated with people with light skin? 

Formative Performance 
Task

Students will read and annotate an article describing the 
development of race based slavery in Virginia.  

Conceptual 
Understanding

7.2e - Over the course of the 17th and 18th centuries, slavery 
grew in the colonies. Enslaved Africans utilized a variety of 
strategies to both survive and resist their conditions.

Content Specifications 7.2d.2 - Students will examine the changing status and role of 
African Americans under the English colonial system.
7.2e.2 - Students will explain why and where slavery grew over 
time in the United States.

Sources Teacher Resources:
● Stamped from the Beginning, Ibram X. Kendi
● New York Burning, Jill Lepore
● https://www.nyhistory.org/exhibitions/slavery-new-york
● https://en.wikipedia.org/wiki/History_of_slavery_in_Virginia

CLASSROOM Version:

● Link to Google Slides Version of the lesson

DIGITAL Version: 

● Link to Google Slides version of lesson

Social Studies Practices Gathering and Interpreting Evidence

With this lesson, students learn about the development of race-based slavery in North America. Students will read the 
history behind its development, and then analyze the laws that were created to reinforce race-based slavery. 

● These standards are specifically for New York State, however, you can swap out these 
and add your own. 

● Makes copies of lesson reading and exit ticket for each student

https://www.nyhistory.org/exhibitions/slavery-new-york
https://en.wikipedia.org/wiki/History_of_slavery_in_Virginia


(5 min.) Tell students that they will be reading about how this racial dividing line 
originally developed. In order to do so, they need to go back to the settlement of 
Jamestown. I like to make sure that they remember where Jamestown was located, and 
the basic story line. I also remind them that tobacco became the main crop that was 
cultivated in Jamestown. 

(35 min.) Pass out the guided reading to students, and make sure they are divided into 
partner groups. I like to have students read one passage with a fellow student, and then 
rotate onto another partner for the  next question. This gets students out of their seats, 
and actively moving, and they seem to focus better as a result. Students might only 
actually work through one question before class ends. I typically don’t assign this reading 
for homework. I find that it’s too difficult for students to parse individually. On day two, I 
have students finish the reading, and work on the exit ticket. I discuss each of the 
questions with them after they answer. I want to make sure that they are clear with their 
conceptual understandings.

NOTE: This plan may really vary based on your students’ skill level and reading level. You 
might be able to assign the reading for homework if you think your students can complete 
the reading independently. 

(30 min.) You may divide students into rotating teams, or you might have them work with 
the student directly next to them. In this case, they will work through each of the laws to 
determine the answers to the questions. Although the answers might seem obvious on the 
surface, these will take some students some time to work through. Circle the classroom to 
check on understanding.

(10 min.). Give students time to start on the exit ticket as a class. I have students read 
through each of the questions to determine those that are the most difficult. We then 
start those questions as a class. 

Digital Version...
● Assign digital slides through Google 

Classroom (or other online learning 
platform). I like to assign the first part - 
the text questions - the first day and 
then the law analysis on day 2. You 
might need to make different decisions 
based on the needs of your classroom 
and the needs of your students. Make 
sure to assign the lesson to make a 
copy for each student. 


