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Overview  
Portfolio presentations have become a significant part of Mary’s social science courses because 

they help students apply sociological concepts to a particular social issue, and 
they promote the development of critical thinking, research, teamwork, and 
presentation skills. The carefully designed process and clearly articulated 
expectations lead to creative and interesting presentations that make the social 
sciences relevant for students.  
 
For the portfolio, students have to research and analyze at least four different 
mediums to support a thesis related to a particular sociological issue. For the 
presentation, students must use these four sources, and at least four teaching 

methods to address major points in the chapter and support their thesis. They are encouraged 
to incorporate sources from their pop culture (i.e. song lyrics, current video clip) to make their 
presentations relevant. 
 
Learning Outcomes 
Upon successful completion of a portfolio presentation, students demonstrate the ability to: 
• Research a topic using a variety of mediums  
• Analyze information sources for accuracy, bias, and validity 
• Make connections between course concepts and information sources for a specific topic 
• Reflect on how sociological issues affect themselves and Canadian society at large 
• Present information to support a thesis using a variety of teaching strategies 
 

***************************************************************************************** 
Description of the Practice 
 
(A) Preparation/Pre-teaching 
 
Detailed Handouts and Evaluation Criteria 
(i) Handouts: Early in the course, I discuss the assignment and provide students with explicit 
expectations. Students receive a detailed handout as part of their syllabus that describes the 
rationale, expectations, step by step instructions, and evaluation criteria for the two parts of the 
project:  

Part 1: A group portfolio                 Part 2: A group presentation of the portfolio. 
I provide students with outlines, which explain how the presentation and the portfolio are to be 
structured, and the associated evaluation criteria. I also clearly articulate in writing policies 
related to group issues that might arise (absenteeism on presentation day, late submissions of 
portfolio, division of labour). 
(ii) Examples: I show students examples so that they understand the expectations, and can 
visualize what they are working towards. I post some examples of critical reflections in 
Blackboard as models for students. Some learners really need to get a big picture view before 
they can begin.  
(iii) Modeling: Although, I use the strategies that I expect from students in my own teaching, 
next semester I plan to consciously model the expectations as I teach one of the first sections in 
the course. 
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Team Contract 
During the first week of the course, I have students form groups. Each group must complete and 
submit a team contract that contains the following information: 
• Team members names, phone numbers, and e-mail addresses 
• A schedule of meeting dates, times, and locations 
• A task outline saying who will do what by when 
• An agreement as to the consequences of missed meetings, incomplete tasks, and 

absenteeism  
• Member’s signatures 
Each student gets a photocopy of the contract and the original is submitted to me. Each 
member of the group receives the same mark for the assignment unless indicated in the 
contract. 
 
(B) Logistics 
 
Each group draws for a topic, which corresponds to a chapter in the textbook. The presentation 
dates coincide with the topic date on the course schedule. As a result, at least one group makes 
a presentation each week. 
 
(C) Structuring for Success 
 
Portfolio 
The goal of the portfolio is to get students to critically analyze their information sources and to 
reflect on what they are learning from these sources. It includes the following: 
1. Title page and reference page formatted according to APA guidelines 
2. Introduction that outlines the thesis and supporting points 
3. Summary and analysis of research findings from four different mediums. The analysis is to 

evaluate accuracy, bias, validity, sociological theory, and learning. Students must evaluate 
information from at least four different mediums (i.e. articles, books, surveys, TV programs, 
videos, movie clips, songs, poems, stories, interviews, cases, brochures) 

4. Descriptions and/or copies of visual aids 
5. Evaluation of learning related to the issue from both a personal and societal perspective 
 
Presentation 
In their presentations, students must teach the information in the chapter using Power Point as 
their main vehicle. In addition, they must use a variety of strategies and mediums to illustrate a 
particular aspect of the topic. The structure for the presentation is as follows: 
(i) Introduction: This must include an overview of the topic, thesis, and supporting points.  
(ii) Main Presentation: In 30-40 minutes, students must cover the main points in the chapter 
and expand on a particular topic using at least four different teaching methods. 
• Lecture 
• Overhead 
• Handout 
• CD (song) 

• Role-play 
• Demonstration 
• PowerPoint 
• Poster 

• Video Clip 
• Poem 
• Props 
• Game or Quiz 

(iii) Conclusion: The conclusion must restate the thesis and summarize the major points 
covered. 
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(D) Evaluation 
 
The evaluation criteria are linked directly to the expectations, and are outlined for students up 
front. Each part of the assignment is worth 15% (portfolio – 15%; presentation – 15%). All 
students in the group receive the same mark, unless otherwise stated in their team contract.  All 
the information from the presentations is testable material and students are expected to attend 
all presentations. Peer evaluations of the presentations provide feedback to the group, but are 
not used as part of the evaluation. 
 

***************************************************************************************** 
Learning Impact 
 
Below are a few quotes from students about learning through this simulation: 

 
“It’s great because everyone contributes, which makes the class more interesting.” 

 
“Now I listen more, and look more, and think more when I’m watching movies or listening to the 
radio.” 

 
As the teacher, I learn about students’ reality and how to connect sociological concepts to their 
world. It helps me as a parent, as a teacher, and as an individual. 
 

***************************************************************************************** 
Tips for Practitioners 
 
The following tips are things I find important for any course assignment that is fairly complex and 
involves groups. 
 

 Begin by identifying the broad teaching objectives (i.e. developing critical thinking skills), and 
make sure that the assignment clearly addresses those objectives. 

 Have students working with the course content to achieve skill objectives 
 Provide clear and concise guidelines, expectations, structure, and marking schemes 
 Show students concrete examples of what you expect in the final product 
 Model the skills you are trying to develop  
 Make yourself available to support and guide teams. Be there to help them get “unstuck”. 
 Emphasize the importance of the team contract, and hold students accountable. 
 Be prepared to support the group in enforcing their team contract. 

 
For More Information on this practice, contact Mary O’Farrell-Bowers. 

“I like that we get to teach each other instead of the teacher doing all the talking.” 

“I like that we use stuff from our everyday lives (i.e. songs, TV and movie clips) to learn 
about sociology.” 

“We learn a lot from each other this way and find out about real people’s lives, instead 
of just textbook examples.” 


