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Teaching 
Notes 

1.) Break down the 
standard into 
easy-to-
understand 
language.  

2.) Explain each 
skill that 
students need 
to master. 

Reading Literature 
Assessments 

Recording 
Pages 

Allows students to 
record test dates 

and scores or 
percentages for 
each assessment 
(Aligns with my 
Student Data 

Tracking Binder). 



Teacher 
Directions 

Explicit step-by-
directions make 

these assessments 
very easy to 
implement. 
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Teacher 
Scripts 

Scripts tell you 
exactly what to say 

to your students 
when implementing 
these assessments. 
The work has been 
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Passage  Skills Assessed 
The Elevator • Analyzing explicit details 

• Citing text evidence 
• Inferences 

The Tunnel • Analyzing explicit details 
• Citing text evidence 
• Inferences 

Theseus and The Boulder • Theme 
• Supporting details 
• Characterization 
• Plot elements 
• Writing a summary 

The Little Glass Slipper • Comparing and contrasting 
• Characterization 
• Setting 
• Plot  
• Conflict 
• Mood 

Cinder-Maid • Comparing and contrasting 
• Characterization 
• Setting 
• Plot  
• Conflict 
• Mood 

Weathering the Storm • Context clues 
• Vocabulary words 
• Figurative language 

Pot of Gold • Text structure 
• Text organization 
• Structure of a play or drama 

The Witch on Shady Lane • Point of view 
• Comparing and contrasting 
• Perspective 

Memories Lost • Point of view 
• Comparing and contrasting 
• Perspective 

The Ant and the 
Grasshopper 

• Multimedia elements 
• Comparing and contrasting 
• Tone and mood 

Reading Literature 
Assessments 13 reading passages/plays to assess 

the Reading Literature Standards. 

continued on the next page... 
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Passage  Skills Assessed 
The Magic Necklace • Comparing and contrasting 

• Genre 
• Theme 
• Topic 

Cyclops Sidekick 
• Comparing and contrasting 
• Genre 
• Theme 
• Topic 

Swimmer • Analyzing explicit details 
• Citing text evidence 
• Vocabulary 
• Writing a summary 

Reading Literature 
Assessments 13 reading passages/plays to assess 

the Reading Literature Standards. 



Standards Based Assessment 

 Caroline had never really believed what her brother told her about the 
necklace he had given to her on her tenth birthday. She remembered their 
conversation like they had just finished speaking minutes ago. 

 “It’s so pretty, Damon!” Caroline yelped. 

 “It’s very old,” Damon replied. “It’s very important that you never lose it.” 

 Caroline gasped at the thought. “I will not lose it. I’m not little anymore!” she 
yelled in the best grownup voice her ten-year-old lungs could muster.  

 “Caroline, calm down. I gave it to you now because I know you’re big 
enough to handle the responsibility. I’ve been waiting a long time to give this to 
you,” Damon said calmly.  

 Caroline smiled and blushed. She loved to think of herself as big and grown 
up. Damon watched her put the necklace on, and then he continued.  

 “Caroline,” he said, “I know you won’t believe this now, but that necklace is 
very powerful. It will protect you. And when I need you, it will bring you to me.” 

 “You’re silly,” Caroline giggled. “What is it, magic?” 

 Damon looked at her without a smile or a single emotion and answered, 
“Yep. That’s exactly what it is.” 

 Caroline had often wondered how she remembered that conversation so 
vividly, even eight years after Damon had given her the necklace. She couldn’t 
remember one thing from Mr. Anthony’s social studies lectures when it was time 
for a test. But these words, these words from her brother were always fresh and 
new, and right at the front of her mind whenever she thought about the 
necklace.  

 She uncrumpled the paper from her back pocket and read Damon’s note 
again.  

 This is the time. I need you, Sis. Go to the elm tree behind the garage and 
use the necklace.   

 She wanted to think, “Whatever!” But she didn’t. Caroline knew it wasn’t 
one of Damon’s pranks. He hadn’t contacted her or their parents in two weeks. 
Damon was off at college, and it’s not like he called home every day, but two 
weeks seemed like a long time, even for Damon. And then there was the note.  

The Magic Necklace 
By: Kristine Nannini 

To be used 
with:  

5.RL.9 

continued on the next page... 
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Standards Based Assessment 

 It didn’t come in the mail. It just seemed to appear in Caroline’s pocket. 
Damon couldn’t have snuck in the house and put it there, she thought. And 
Damon called her “Sis.” That word was for important, big, teary-eyed stuff. So 
Caroline went to the tree. 

 There was nothing special. Nothing was different. The wide, dark tree trunk 
shot straight up for twelve feet and spread into an umbrella of thickly leaved 
branches. She didn’t think she knew what to do, but she held the necklace out 
away from her body, just enough to look down at it. It was a beautiful horse in mid 
gallop, cast from delicate gold that Caroline had always assumed was fake. But it 
wasn’t just a horse. Caroline stroked its two thin, gold wings. Caroline called it her 
tiny pegasus. How was a tiny pegasus made of fake gold going to help her? 

 At that instant, a thud shook the earth and a hurricane of wind knocked 
Caroline against the elm tree. She spun around, pushing herself away from the 
tree and back to her feet. What stood before her was not tiny. It was not gold, 
and it definitely was not fake. A massive, white, winged steed snorted steam 
through its wide nostrils, two feet from her face. Caroline didn’t understand why 
she wasn’t afraid, or why she didn’t think she was going crazy. She just thought of 
her brother. He was always the protector. He got her through the tough times. “If 
he needs me, I’ll do whatever it takes,” she thought aloud. The pegasus lowered 
its front knees to the ground, and Caroline climbed onto its powerful bare back. 
They were airborne with a single flap of its impossible wings.  

The Magic Necklace 
By: Kristine Nannini 

To be used 
with:  

5.RL.9 

11 ©Kristine Nannini     www.youngteacherlove.com 



Standards Based Assessment 

 Arrows whizzed overhead. Their poison tips whistled through the air. Jordan 
peered meekly from under his large round shield. He could see the centaur’s 
hooves and parts of its furry legs, but he didn’t dare lift his shield for a better look. 
He knew the horse part of a centaur’s body ended at its waist. From there up, it 
had the body of a man. But the only thing that seemed important to Jordan now 
was that each centaur had the eyesight and the arms of an expert archer. 
Jordan couldn’t understand why their arrows hadn’t struck their target yet. Then 
he heard a familiar, bellowing laugh. 

 “You’ll have to do better than that, little ponies!” the voice roared.  

 Then there was more laughter, and the booming thud of a huge wooden 
club made from almost an entire tree trunk.  

 “They weren’t hitting me, because I’m not their target,” Jordan thought. 

  The centaurs would not dare stand and fight Chlosip for long. The giant 
cyclops was always thrilled by battle and almost resistant to harm. Jordan heard 
more club thuds, then the fleeing gallops of the frightened centaurs.  

 Then the big shield went flying through the air. Jordan, still in his defensive 
crouch, looked up into Chlosip’s eyes.  

 “You won’t need that shield with me here to protect you, Jordan!” Chlosip 
roared.  

 “Yes, thank you, Chlosip. But it would make me feel a bit more secure.” 
Jordan’s voice was small and scared, as usual.  

 “Jordan,” Chlosip shouted, “you don’t yet know that you are the hero here. I 
am but merely your humble sidekick!”  

 Then Chlosip laughed thunderously. He always seemed to be much more 
cheerful about deadly arrows shooting in his direction than Jordan had ever 
been. Jordan never felt like a hero. He always just felt scared, even with a giant, 
fearless, super strong cyclops as a sidekick. But Chlosip always called Jordan the 
hero. Maybe there was something to that. Maybe Chlosip knew something that 
Jordan didn’t, especially since Chlosip, like every other cyclops, could see the 
future. 

Cyclops Sidekick 
By: Kristine Nannini 

To be used 
with:  

5.RL.9 
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Name: _____________________      Date: ____________ 

Standards Based Assessment 5.RL.9 
Score 

Instructions: Read the passages titled The Magic Necklace and Cyclops Sidekick 
and answer the questions below.  

1.) Which genre describes both of these stories? 

a.) fantasy 
b.) realistic fiction 
c.) horror 
d.) romance 

2.) How is Jordan different from Caroline? 

a.) Caroline loves horses, but Jordan does not. 
b.) Caroline’s brother is a human, but Jordan’s brother is a cyclops. 
c.) Jordan is afraid, but Caroline is not.  
d.) Caroline will have an adventure, but Jordan will not.  

3.) Which of these elements is used in both stories to point out the genres of the 
stories? 

a.) tree trunks 
b.) mythical creatures 
c.) dialogue 
d.) main characters 

4.) How are the main characters in these stories similar? Support your answer with 
details from both texts. 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 
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Name: _____________________      Date: ____________ 

Standards Based Assessment 5.RL.9 
Score 

5.) What is one way that the author presents these two stories of the same genre 
in different ways? Support your answer with details from both selections. 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

14 ©Kristine Nannini     www.youngteacherlove.com 



Standards Based Assessment 5.RL.9 

Instructions: Read the passages titled The Magic Necklace and Cyclops Sidekick 
and answer the questions below.  

1.) Which genre describes both of these stories? 

a.) fantasy 
b.) realistic fiction 
c.) horror 
d.) romance 

2.) How is Jordan different from Caroline? 

a.) Caroline loves horses, but Jordan does not. 
b.) Caroline’s brother is a human, but Jordan’s brother is a cyclops. 
c.) Jordan is afraid, but Caroline is not.  
d.) Caroline will have an adventure, but Jordan will not.  

3.) Which of these elements is used in both stories to point out the genres of the 
stories? 

a.) tree trunks 
b.) mythical creatures 
c.) dialogue 
d.) main characters 

4.) How are the main characters in these stories similar? Support your answer with 
details from both texts. 

*Answers may vary. Example:  
 Caroline and Jordan both seem to be unlikely heroes. They haven’t performed 

any heroic actions yet, but the storylines suggest that they will. Caroline is surprised that 
her brother will need her help. She proves this when she thinks, “He was always the 
protector. He got her through the tough times. How could she possibly help him?” Jordan 
seems too afraid to be a hero. The story states, “Jordan never felt like a hero. He always 
just felt scared, even with a giant, fearless, super strong cyclops as a sidekick.” 
But Caroline mounts the pegasus to go and help her brother, and Chlosip assures Jordan 
that he is a hero. 

15 ©Kristine Nannini     www.youngteacherlove.com 



Standards Based Assessment 5.RL.9 

5.) What is one way that the author presents these two stories of the same genre 
in different ways? Support your answer with details from both selections. 

*Answers may vary. Example:   
 The author puts each of these fantasy stories in different settings. The Magic 

Necklace begins in modern times in the real world. Caroline’s family has a garage, and 
her brother has gone to college. These parts of the story seem very realistic. But then a 
pegasus appears. This brings elements of fantasy into the realistic setting. In Cyclops 
Sidekick, the setting is a complete fantasy world. The story starts with a battle between 
centaurs and a cyclops. There is nothing about this story that suggests that it could have 
a realistic setting.  So one big difference is the way the author presents these two stories is 
their different settings. 
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Reading Literature 
Assessments Multiple Choice 

and Written 
Response 
Questions  

Assessments include 
multiple choice and 
higher-order thinking 
questions to meet the 
rigor of the standards. Answer Keys 

Detailed answer keys are 
included for every assessment 

question. 

Embedded Video and Images 
Embedded video and images allow students to analyze 
how visual and multimedia elements contribute to the 

meaning, tone, and beauty of a text. 
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Notes 

1.) Break down the 
standard into 
easy-to-
understand 
language  

2.) Explain each 
skill that 
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to master. 

Recording 
Pages 
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Passage  Skills Assessed 
Ben Franklin 
Passage written by: Kristine Nannini 

• Analyzing explicit details 
• Citing text evidence 
• Inferences 

Space Exploration: Benefit or 
Bust 
Passage written by: Kristine Nannini 

• Main ideas 
• Key details 
• Writing a summary 

From World War I to World 
War II  
Passage written by: Kristine Nannini 

• Relationship between historical events 
• Citing text evidence 
• Cause and effect 

Water Cycle 
Passage written by: Kristine Nannini 

• Context clues 
• Domain-specific vocabulary words 
• Root words 
• Technical meanings 

Army and Air Force Missions 
Passage written by: Kristine Nannini 

• Text structure 
• Text organization 
• Comparing and contrasting 

The Birth of the Air Force  
Passage written by: Kristine Nannini 

• Text structure 
• Text organization 
• Comparing and contrasting 

Two Sides of the Boston 
Massacre 
Passage written by: Kristine Nannini 

• Point of view 
• Perspective 
• Personal opinion or bias 
• Comparing and contrasting 

Copernicus 
Passage written by: Kristine Nannini 

• Integrating information from multiple 
sources 
• Research to answer a question 
• Research to solve a problem 

Galileo 
Passage written by: Kristine Nannini 

• Integrating information from multiple 
sources 
• Research to answer a question 
• Research to solve a problem 

Einstein 
Passage written by: Kristine Nannini 

• Integrating information from multiple 
sources 
• Research to answer a question 
• Research to solve a problem 

Reading Informational 
Assessments 

15 cross-curricular reading passages to 
assess the Reading Informational Standards.  

continued on the next page... 
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Passage  Skills Assessed 
Saturn V 
Passage written by: Kristine Nannini 

• Evaluating arguments 
• Connecting evidence to claims 
• Supported claims 
• Unsupported claims 
• Finding support for claims 

ENIAC the Behemoth 
Passage written by: Kristine Nannini 

• Comparing and contrasting 
• Integrating information 
• Making connections amongst texts 
• Writing knowledgably about a subject 
• Drawing conclusions 

Increasing Computer Speed 
Passage written by: Kristine Nannini 

• Comparing and contrasting 
• Integrating information 
• Making connections amongst texts 
• Writing knowledgably about a subject 
• Drawing conclusions 

More Memory 
Passage written by: Kristine Nannini 

• Comparing and contrasting 
• Integrating information 
• Making connections amongst texts 
• Writing knowledgably about a subject 
• Drawing conclusions 

Deserts 
Passage written by: Kristine Nannini 

• Analyzing explicit details 
• Citing text evidence 
• Context clues 
• Domain-specific vocabulary 
• Relationship between scientific 
concepts 
• Comparing and contrasting 

Reading Informational 
Assessments 

15 cross-curricular reading passages to 
assess the Reading Informational Standards.  



Standards Based Assessment 

 Astronomers study outer space. Of course they believe that space 
exploration is important, but not everyone shares that opinion. Space exploration 
is very expensive. With all the problems on Earth, some people think it’s 
unreasonable to spend so much money to send spaceships and robots to places 
that people have never even visited. Astronomers, of course, think the benefits of 
space exploration far outweigh the costs. They even argue that exploring space 
can provide solutions to some of our problems here on Earth.  

 Many astronomers argue that several useful and important Earth 
technologies were actually discovered or developed in space. Portable water 
filters are one common tool that were first used by astronauts. NASA needed a 
method to safely clean water in space. The charcoal filters they developed to 
clean water on spaceships or space stations are the same type that can be 
found today in water bottles or attached to many kitchen faucets.  

 NASA claims that many other technologies have been developed as a 
result of space science. Rocket nozzle technology has been changed to improve 
fire hose performance. This can protect firefighters by allowing them to put out 
fires more quickly. In transportation, the current way of controlling aircraft by 
electronics was changed from technology that was used on the Apollo missions, 
which sent Americans to the Moon.  

 Astronomers also claim that space exploration might just save the planet 
from total destruction. In February of 2013, a large meteor exploded over Russia. It 
sent shockwaves through the air that shook buildings, broke windows, and injured 
over 1,000 people. The next day, a large asteroid passed within 17,000 miles of the 
Earth’s surface. This distance was closer than the orbits of many man-made 
satellites. A huge meteor or asteroid impact could destroy the Earth. In fact, many 
scientists say that this will eventually happen. They say that space exploration is 
the only way to develop and test meteor protection systems that could redirect a 
meteor or asteroid on a crash course for Earth. People who disagree with space 
exploration say that the chance of a tragic meteor strike is very low. They also 
argue that no technology would be able to change the course of a meteor. After 
all, it is a huge mountain of metal and rock coming towards the Earth at 
thousands of miles per hour. 

Space Exploration: Benefit or Bust 
By: Kristine Nannini 

To be used 
with:  

5.RI.2 

continued on the next page... 
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Standards Based Assessment 

 Space exploration is expensive. There are plenty of problems and issues here 
on Earth that could use the money instead. However, there's no doubt that space 
exploration has provided benefits for mankind across the globe. Some people 
wonder if the benefits are worth the cost. Many wonder if science could really 
save the Earth from giant meteors or if there is even any danger from giant 
meteors at all. The only thing about the argument that is clear is that it won’t be 
settled any time soon. 

Space Exploration: Benefit or Bust 
By: Kristine Nannini 

To be used 
with:  

5.RI.2 

©Kristine Nannini     www.youngteacherlove.com 23 



Name: _____________________      Date: ____________ 

Standards Based Assessment 5.RI.2 
Score 

Instructions: Read the passage titled Space Exploration: Benefit or Bust and answer 
the questions below. 

1.) Main Idea: Space exploration has led to several inventions that we use today.  
 Which of the following key details does not support the main idea above?  

a.) Space exploration is needed to test meteor protection systems.  

b.) Space exploration led to advances in electronic aircraft controls.  

c.) We use portable water filters which solved a problem faced by astronauts. 

d.) Rocket nozzle technology on spacecrafts helped us make safer fire hoses. 

2.) According to the text, why do some people oppose space exploration? 

a.) Space exploration has not created any useful technology.  

b.) Space exploration is too expensive.  

c.) Space exploration can’t solve any problems.  

d.) Inventions created in space could have been created on Earth.  

3.) What key details from the text do astronomers use to support the main idea 
that the benefits of space exploration outweigh the cost?  

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 
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Name: _____________________      Date: ____________ 

Standards Based Assessment 5.RI.2 
Score 

4.) Reread the fourth paragraph. Which of the following best describes the main 
idea of the fourth paragraph?  

a.) A large meteor that exploded over Russia caused severe damage and death. 

b.) Space exploration is needed to test technology that could protect the Earth from 
meteors and asteroids.   

c.) A large meteor or asteroid could destroy the Earth. 

d.) It has not been proven that technology can stop an asteroid. 

5.) Write a short summary of the selection. Include information about how 
astronomers feel about space exploration and why they feel that way. Also 
include information about why some people oppose spending money on 
space travel.  

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 
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Standards Based Assessment 5.RI.2 

Instructions: Read the passage titled Space Exploration: Benefit or Bust and answer 
the questions below. 

1.) Main Idea: Space exploration has led to several inventions that we use today.  
 Which of the following key details does not support the main idea above?  

a.) Space exploration is needed to test meteor protection systems.  

b.) Space exploration led to advances in electronic aircraft controls.  

c.) We use portable water filters which solved a problem faced by astronauts. 

d.) Rocket nozzle technology on spacecrafts helped us make safer fire hoses. 

2.) According to the text, why do some people oppose space exploration? 

a.) Space exploration has not created any useful technology.  

b.) Space exploration is too expensive.  

c.) Space exploration can’t solve any problems.  

d.) Inventions created in space could have been created on Earth.  

3.) What key details from the text do astronomers use to support the main idea 
that the benefits of space exploration outweigh the cost?  

*Answers may vary. Example:  
 Astronomers argue that the benefits of space exploration outweigh the costs by 

using two main points. First, they argue that space exploration has led to many inventions 
and technological advances. The key details that support this point are the 
development of charcoal water filters, electronic flight controls for airplanes, and more 
effective fire hoses. Second, they argue that space exploration is necessary to test a 
specific technology that could protect the Earth. The key details that support this point 
are that there have been two recent instances of meteors causing damage or coming 
close to damaging the Earth, and space exploration is the only thing that can prevent 
things like this from happening.  
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Standards Based Assessment 5.RI.2 

4.) Reread the fourth paragraph. Which of the following best describes the main 
idea of the fourth paragraph?  

a.) A large meteor that exploded over Russia caused severe damage and death. 

b.) Space exploration is needed to test technology that could protect the Earth from 
meteors and asteroids.   

c.) A large meteor or asteroid could destroy the Earth. 

d.) It has not been proven that technology can stop an asteroid. 

5.) Write a short summary of the text. Include information about how astronomers 
feel about space exploration and why they feel that way. Also include 
information about why some people oppose spending money on space travel.  

*Answers may vary. Example: 
 The text begins by describing two opposing viewpoints regarding space 

exploration. Astronomers support space exploration, but others think it is too expensive. 
Astronomers provide arguments that space exploration has led to important 
technologies like portable water filters, better fire hoses, and modern aircraft control 
systems. They also think that technology to protect the Earth from giant meteors can be 
developed through space exploration and experimentation. On the other hand, 
opponents say the risk from large meteors is very low and that it would be impossible to 
change a meteor’s course. 
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©Kristine Nannini 
www.youngteacherlove.com 

Writing 
Standards 

Main Standards and 
Substandards 

5th Grade 



Dear Teachers,  

Due to the complexity of standards 5.W.1, 5.W.2, and 5.W.3,  I have provided you with two 
different versions of assessments for these standards. You can assess your students on the main 
standards (5.W.1, 5.W.2, 5.W.3), and you can also assess your students on the substandards 
(5.W.1a, 5.W.1b, 5.W.1c, etc.). See below for more detail on standards 1 through 3.  

Main Writing Standards: 
Include: 5.W.1, 5.W.2, 5.W.3 

To assess on the main standard as a whole, I have provided a Continuum Answer Key for 
each writing prompt. The Continuum Answer Keys range from level 4 through level 1. You are 
to compare your students' work to these papers and assign a grade/level. In order to use 
these assessments with the Student Data Tracking Binder, grade your students' completed 
work with a level 4, 3, 2, or 1 and have them graph these results (I have added these graphs 
to the Student Data Tracking Binder). Or grade your students' completed work with a level 4, 3, 
2, or 1 and assign a percentage to each level: 

 Percentages: 
   Level 4: 100% - 90% 

             Level 3: 89% - 80% 
             Level 2: 79% - 70% 
             Level 1: 69% or lower 

Lastly, if you would like to accurately figure a percent and not use the above levels, you can 
use the rubrics provided to figure out a percentage. See each individual assessment for 
directions on how to figure a percent.  

Writing Substandards: 
Include: 5.W.1a, 5.W.1b, 5.W.1c, 5.W.1d, 5.W.2a, 5.W.2b, 5.W.2c,  
5.W.2d, 5.W.2e, 5.W.3a, 5.W.3b, 5.W.3c, 5.W.3d, 5.W.3e   

To assess the substandards, I have provided incomplete writing passages that students must 
complete to show their understanding of that substandard. I have provided one answer key 
page with each of the substandard assessments to compare to your students' work. 

Standards 5 through 10: 
Please note that there is not an assessment for standard 5.W.4. This is because a student must 
be at standard (level 3) in standards 5.W.1, 5.W.2, and 5.W.3 in order to be at standard in 5.W.
4. 5.W.4 measures a student’s ability to write for various purposes and for different audiences. 
A student who can do this in the three grade-level-appropriate writing types (argumentative, 
informational/explanatory, and narrative) is at standard for 5.W.4. 

See the assessment for 5.W.5 for further instructions. 

Lastly, due to the complexity of assessing students on standards 5.W.6, 5.W.7, 5.W.8, and 5.W.
10, I have combined these standards into one assessment as a Research Project Task. 
Students will pick a suitable research topic then follow a process of researching, prewriting, 
writing, editing, and revising to create a complete two-page research paper that answers a 
question.   

       Thank you, 
       -Kristine Nannini- 
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Writing Main Standards 
Assessments 

Teaching 
Notes 

1.) Break down the 
standard into 
easy-to-
understand 
language  

2.) Explain each 
skill that 
students need 
to master. 

Recording 
Pages 

Allows students to 
record test dates 

and scores or 
percentages for 
each assessment 
(Aligns with my 
Student Data 

Tracking Binder). 



Each Writing Main Standard 
Assessment includes:  

Planning 
Pages  

Help 
students 
organize 

their writing.  

Student 
Writing 

Booklets 
Helpful hints, 

checklists, and 
lined paper help 
guide students' 

writing. 



Teacher 
Directions 

Explicit step-by-
directions make 

these assessments 
very easy to 
implement. 

Teacher 
Scripts 

Scripts tell you 
exactly what to say 

to your students 
when implementing 
these assessments. 
The work has been 

done for you. 

Writing Main Standards 
Assessments 



Students' writing is assessed using the continuum of answer key papers. 
These answer key papers include an example of a level 4 student's 

writing, an example of a level 3 student's writing, an example of a level 
2 student's writing, and an example of a level 1 student's writing.   

Writing Main Standards 
Assessments 

Continuum Answer Key Papers 



In addition to the Continuum Answer Key Papers, a rubric for each 
standard is also included as an additional way to score your 

students' writing. 

Writing Main Standards 
Assessments 

Scoring Rubric 



Standards Based Assessment 5.W.3 

Teacher Planning Instructions 

You will need: 
-The Narrative Writing Planning Sheet (1 copy for each student) 

-The Student Writing Booklet  (1 copy  for each student stapled together with the prompt  
on top) 

Note: You may copy these pages double-sided and staple them together in a booklet for your students or 
use lined paper instead of the booklet. 

-The Continuum Answer Keys and the Narrative Writing Rubric to assess the students' 
writing 

Teacher Notes: 
-Read the verbal directions on the following page to your students.   

-Allow students 5 minutes to brainstorm using the suggested Narrative Writing Planning 
Sheet, or lined paper. 

-Allow students to write for 50-60 minutes in their Student Writing Booklet or on lined 
paper. (Note: You may alter the time depending on your class, the time of the year, and 
your students' writing stamina. You should not allow some students more time in order to 
accurately assess their level of understanding. You are welcome to monitor the room 
while your students write, but do not provide them with additional information. For 
students who are struggling to get started, it is up to the teacher to decide if this is 
because of lack of understanding of the content or avoidance. Depending on the 
student and the situation, you may provide your student with encouraging words to get 
them started).  

-Give your students a signal that they have 5 minutes left in order to tie up any loose 
ends.   

-Collect, read, and assess the students' writing using the Continuum Answer Keys and the 
Narrative Writing Rubric. 

*You can use the Continuum Answer Keys to grade your students a level 4, 3, 2, or 1, 
(these graphs have been added to the Student Data Tracking Binders) or see below to 
figure a percentage. 

*Finding a percentage for Student Data Tracking Binders:  
Total points possible= 28 points 

________ / 28 x 100 = _______ % 
               score   
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Instructions – Step 1:  
-Pass out copies of the Narrative Writing Planning Sheet to every student. 

Note:  At this point, you may guide students to brainstorm as much as you would like. This part is 
dependent upon the teacher, and what the teacher has taught his/her students with regard to 
brainstorming/pre-writing. Once again, do not use this time to provide students with any additional 
information regarding the subject matter or prompt. 

Instructions – Step 2: 
-Pass out copies of the Student Writing Booklet (or lined paper) to every student.   
(Note:  Do not allow students to start writing to the prompt until they have had time to brainstorm). 

Instructions – Step 3: 

(Note: You may alter the time depending on your class, the time of the year, and your student's writing 
stamina. You should not allow some students more time in order to accurately assess their level of 
understanding. You are welcome to monitor the room while your students write, but do not provide them 
with additional information. For students that are struggling to get started, it is up to the teacher to decide 
if this is because of lack of understanding of the content or avoidance. Depending on the student and the 
situation, you may provide your student with encouraging words to get them started).  

Writers, in a few minutes you will have a chance to do some narrative writing by 
responding to a prompt. I will provide you with the prompt and you will use 
everything you know and everything you've learned to write a proper narrative. Use 
the first 5 minutes to plan what you will write and put the ideas down on the 
Narrative Writing Planning Sheet that has been handed out to you.  

At this time, I will pass out your Student Writing Booklets with the narrative prompts 
attached. This is where you will do all of your writing. When you get your booklet, 
write your name and date at the top and wait for further instructions.  

OR 
At this time, I will pass out lined paper. This is where you will do all of your writing. 
When you get your lined paper, write your name, date, and the title Narrative Writing 
at the top and wait for further instructions.  

1

2

Writers, now is the time to write a narrative piece. Think about everything you know 
about the prompt to make this your best piece of writing. I will read the prompt 
aloud, but I cannot provide you with any more information.  

(READ THE PROMPT ALOUD and answer any questions students may have.) 
If there are no more questions, you may use your planning sheet to guide you and 
begin your writing! 

3

Standards Based Assessment 5.W.3 

Assessment Day Instructions 
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Narrative Writing Planning Sheet 
Use this sheet to plan what you will write 

Prompt 
Write a narrative about a student who has problems with the lunch at school. Include 
narrative elements, such as a naturally sequenced plot, dialogue, and a problem that 

gets resolved by the end of the story. 

Name: __________________                   Date: __________________ 
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Name: _____________________      Date: ____________ 

Standards Based Assessment 
Score 

Prompt 

Write a narrative about a student who has problems 
with the lunch at school. Include narrative elements, 
such as a naturally sequenced plot, dialogue, and a 
problem that gets resolved by the end of the story. 

Use the attached lined paper to complete your writing. 

5.W.3 

Student Writing Booklet: Writing to a Prompt 

Helpful Hints 

  Do I have a clear main idea that connects to the prompt?  

  Do I stay focused on the theme?  

  Do I support my main idea with important details/examples?  

  Do I need to take out details/examples that DO NOT support my 
central ideas? 

  Do I use a variety of words, phrases, and/or sentences?  

  Have I spelled, punctuated, and capitalized my writing to help 
readers understand?  
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Standards Based Assessment 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________ 

5.W.3 

Student Writing Booklet: Writing to a Prompt 

Name: _____________________      Date: ____________ 

Score 
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Standards Based Assessment 

 Yesterday’s school lunch had been a cold, hard peanut butter and jelly sandwich. The 
cafeteria ran out of chocolate milk, and Perry had run out of money in his lunch account. He 
shivered a little as he thought of the cold, stale bread he had worked his teeth through at 
yesterday’s lunch. Luckily, he had remembered to bring the ten dollars to school that his uncle 
had given him for raking the yard. 

 Perry was just about to take that crisp, folded ten dollar bill from his pocket when he heard 
his name in a shrill shriek.  

 “Perry!”  

 It was Polly. Perry thought her voice sounded like an angry mouse with asthma, and all she 
talked about was horses. Perry did not want to talk to an out-of-breath, angry mouse about 
horses. Then the second period bell rang. 

 “Late,” Perry mumbled with his head down. “We’ll talk later, Polly,” he added as he 
scrambled into the nearest classroom.  

 Polly shook her head and let out a wheezy breath as she walked past, wondering why 
Perry went into the wrong classroom. 

 Perry eventually made it to the right classroom for second period. But he was really late 
when he got there, so Mr. Spully sent him to get a pass from the office. He would probably get a 
detention for being late again, but he thought about the ten dollars in his pocket and the 
delicious, massive, cheesy pizza he would buy for lunch with it. He strolled into the office with a 
smile on his face.  

 “Perry!” He turned quick. It was Polly again. “I need to talk to you,” she coughed out. But 
she was interrupted by the authoritatively loud voice of Mrs. Cangley, the principal. 

 “Polly,” she said “you’ll have to talk to the secretary. I think I should deal with Perry now.”  

 Mrs. Cangley held out her hand, pointing for Perry to enter her office. The door shut firmly 
behind Perry and Mrs. Cangley as Polly walked over to the secretary’s desk. 

 Perry had talked his way out of a detention, and he promised to be more prompt on his 
way to class. But now he was quickly on his way to lunch. He checked the back of his teeth with 
his tongue. He didn’t want any of yesterday’s icy peanut butter to interfere with the saucy, 
cheesy, pizza goodness he was about to devour.  He made his way to the lunch line, grabbed a 
tray, and hungrily eyed the pizza.  

 “Perry,” the cashier said as he made his way to the register, “you’re still out of money in 
your account. You’ll have to get another emergency lunch.” 

 “Oh, but Ms. Evie,” Perry beamed, “I am not.” He thrust his hand into his pocket and pulled 
up a new, clean, crisp, folded Pokemon card.  

5.W.3 

continued on the next page... 

Continuum Answer Key: Example of a Level 4 Response to the Prompt 
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Standards Based Assessment 

 “What’s that for?” Ms. Evie said in a confused voice.  

 Perry rifled through his pockets. There was nothing else there. All he had was his little 
brother’s Pokemon card.    

 “Perry, you know,” Ms. Evie continued, “I’m going to have to give you an emergency 
lunch. It’s peanut butter and jelly. Don’t eat it right away though. It’s just out of the freezer."  

 The hard sandwich vibrated Perry’s tray as Ms. Evie dropped it onto the blue plastic. Perry 
thought he might cry as he walked over to an empty table and crunched on his peanut butter 
and jelly sandwich alone.  

 The rest of the day was just no good. Perry didn’t remember a thing from social studies 
class, except that there would be a quiz tomorrow. He still tasted peanut butter at the back of his 
teeth. Then, just as he closed his locker, the intercom buzzed.  

 “Perry Walker. Perry Walker please report to the office.”  The day was over and it still 
seemed to be getting worse.   

 When Perry got to the office for the second time in the same day, he went over to the 
secretary and said, “I believe Mrs. Cangley wants to see me again.” 

 “Oh no, Perry,” the secretary replied. “We just wanted to give you this.”  

 Then she handed Perry a small, white envelope. He held it for a second, looked at it and 
then tore it open. It held a cleanly folded ten dollar bill.  

 “Polly saw you drop that and brought it to the office.”  

 Suddenly, Perry’s stomach felt very empty as he realized that, this time, Polly hadn’t 
wanted to talk about horses.  

5.W.3 

Continuum Answer Key: Example of a Level 4 Response to the Prompt 
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Standards Based Assessment 

 Perry was getting very hungry in class. It was getting hard to concentrate on math, but he 
hoped Mr. Simon, the math teacher, didn’t notice. Yesterday, when he had forgotten his lunch 
money, he was given an emergency lunch. It was a cold, prepackaged peanut butter and jelly 
sandwich with white milk. His teeth chattered just thinking about how they stored those 
sandwiches in the freezer. He’d have a much better lunch today, since he had remembered to 
bring ten dollars from home.  

 Mr. Simon didn’t call on Perry at all in class, and when the bell rang for dismissal, Perry 
packed his things and walked into the hallway. As soon as he turned toward his locker, he heard 
a loud, high-pitched  

 “Perry!” 

 It was Polly. Perry thought she was nice enough, but her voice always sounded whiny, and 
he had to get to his next class on time to make sure he would be dismissed as soon as the lunch 
bell rang. 

 “Sorry, Polly,” he said to her quickly. “I've got to run.” 

 “Ok, Perry,” Polly replied, “but you dropped this.” Polly held up a ten dollar bill that Perry 
didn’t see, because he had already darted down the hall. 

 Perry made it to the next class just before the tardy bell. His rumbling stomach made it 
hard for him to concentrate again. But this time it was even worse, because he was thinking 
about the day’s lunch menu. Pepperoni pizza was every student’s favorite lunch. It wasn’t even 
made at school. The cafeteria ordered it on Fridays from the local pizzeria. Perry struggled 
through class, but he made it. When the lunch bell rang, he didn’t even stop at his locker. 
Instead, he headed straight for the cafeteria. He was starving. 

 The lunch line seemed to take forever. It was like nobody could even decide between 
chocolate or white milk. When Perry got to the front of the line, he didn’t waste any time. He 
grabbed a carton of chocolate milk and a mound of orange wedges. When he got to the hot 
dish, he smiled and said, “Pizza, please.” A cheesy triangle plopped onto his tray.  

 Then he made his way to the cashier. “That will be four dollars, Perry.”  

 “Of course, m'am,” he answered politely. But when he reached into his pocket for his ten 
dollar bill, he couldn’t find it. “Just one moment,” he added. He was sure it was there in his 
pocket. But it wasn’t. “I don’t have my money,” he said. 

 “Perry!” a yell came from the person next in line.  

 “Hi, Polly,” he replied. 

 “Why don’t I buy your lunch today?”  she offered. 

5.W.3 

Continuum Answer Key: Example of a Level 3 Response to the Prompt 

continued on the next page... 
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Standards Based Assessment 

 Perry looked confused, but hungry. So he said, “OK.” 

 “Well,” Polly said, “It only seems fair, since this is the money you dropped from your pocket 
in first period” She held up a ten dollar bill. “I tried to tell you earlier,” she added.  

 Perry’s stomach was still hungry, but he felt very happy and relieved. He sat and ate his 
pizza with Polly, not even remembering how cold and hard the peanut butter and jelly sandwich 
had been the day before. 

5.W.3 

Continuum Answer Key: Example of a Level 3 Response to the Prompt 
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Standards Based Assessment 

 Perry had forgotten his lunch money yesterday. He had to eat a hard, cold peanut 
butter and jelly sandwich. It wasn’t very good, so he was excited about eating pizza for 
lunch today. He remembered his money. Perry had put ten dollars into his pocket in the 
morning. 

 All day, Perry was thinking about how good the pizza would be. He also kept 
ignoring Polly. Polly was nice enough, but she really talked a lot. She didn’t even talk 
about things that Perry liked. So every time she said, “Perry,” he pretended like he didn’t 
hear her.  He didn’t know that she had something important that belonged to him. 

 He got to the cafeteria at lunch time. He was glad he would finally get to eat 
pizza. In history class, his stomach rumbled loudly and right before that, Polly came 
running down the hall yelling his name. Now he’d get to eat a huge slice of pepperoni 
pizza. 

 Just before he picked up his tray, Perry heard his name. It was Polly again. “Perry,” 
she said, “you dropped this.” She handed him ten dollars. He didn’t even know he had 
dropped it, but now he could eat lunch. 

5.W.3 

Continuum Answer Key: Example of a Level 2 Response to the Prompt 
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Standards Based Assessment 

 Perry had forgotten his lunch money. He didn’t know that. He was very hungry. All 
day at school, he thought about how hungry he was. He didn’t like peanut butter. He 
liked pizza much better. Pizza was for lunch. 

 At lunch time, he found his money and he ate pizza. He didn’t always have his 
money. Polly had it today. 

 Polly kept yelling his name. Polly and Perry were friends, but not really good friends. 
Perry was really busy. He ignored Polly. That was kind of mean. After Polly gave him the 
money he had lost, Perry didn’t ignore her that much. 

 Perry was really happy at lunch. Polly had his money. She gave it to him. Later he 
ate lunch. Earlier in the day, he didn’t know if he’d be able to get pizza.  

 His mom had given him ten dollars for doing chores. He could buy pizza with that 
ten dollars if he didn’t lose it. 

5.W.3 

Continuum Answer Key: Example of a Level 1 Response to the Prompt 
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Standards Based Assessment 5.W.3 

5TH GRADE COMMON CORE  
NARRATIVE WRITING RUBRIC  

5.W.3 – Write narratives to develop real or imagined experiences or events using effective 
technique, descriptive details, and clear event sequences.  

Above  
Standard: 

 Level 4 

At  
Standard:  

Level 3 

Approaching 
Standard:  

Level 2 

Below 
 Standard: 

 Level 1 

Establishes an interesting 
and easily 
understandable situation 
or back story. 

Introduces a narrator or 
characters. 

Establishes an easily 
understandable situation 
or back story. 

Introduces a narrator or 
characters. 

Establish a situation or 
back story. 

Introduces a narrator or 
characters. 

Does not establish a 
situation or back story. 

Does not introduce a 
narrator or characters. 

Organizes the entire plot 
into a natural sequence 
of events. 

Organizes the plot into a 
natural sequence of 
events. 

Organizes most of the 
plot into a natural 
sequence of events. 

The plot is made up from 
unorganized events that 
do not unfold in a natural 
sequence. 

Uses believable dialogue 
to advance plot or 
develop characters. 

Uses dialogue to 
advance plot or develop 
characters. 

Uses dialogue, but it does 
not advance the plot or 
develop characters. 

Uses little to no dialogue. 

Uses a variety of transition 
words and phrases 
throughout the text to 
advance and sequence 
the plot. 

Uses transition words and 
phrases throughout the 
text to advance and 
sequence the plot. 

Uses some transition 
words and phrases 
throughout to advance 
and sequence the plot. 

Uses few or no transition 
words and phrases to 
advance the plot. 

Uses concrete language 
to create vivid 
descriptions throughout 
the story. 

Use concrete language 
to create vivid 
descriptions. 

Use some concrete 
language to create 
some descriptions. 

Uses vague, abstract 
descriptive language or 
no descriptive language. 

Provides a conclusion 
that logically ends the 
story and may be 
surprising. 

Provides a conclusion 
that logically ends the 
story. 

Provides a conclusion 
that is related to the plot. 

Provides no conclusion 
that is related to the plot. 

Correctly uses grade 
level appropriate 
conventions and 
grammar with almost no 
errors. 

Correctly uses grade 
level appropriate 
conventions and 
grammar with few errors. 

Correctly uses grade 
level appropriate 
conventions and 
grammar throughout 
most of the text. 

Improper conventions 
and grammar appear 
throughout the text 
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Each Writing Substandard Assessment includes a "partially 
completed" writing passage that students must finish to show 

mastery of the substandard.  

Writing Substandards 
Assessments 

Writing Partial Completes 
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Language/
Grammar 
Standards 

5th Grade 



Teaching 
Notes 

1.) Break down the 
standard into 
easy-to-
understand 
language  

2.) Explain each 
skill that 
students need 
to master. 

Recording 
Pages 

Allows students to 
record test dates 

and scores or 
percentages for 
each assessment 
(Aligns with my 
Student Data 

Tracking Binder). 

Language Assessments 



Higher-level write-to-explain questions, multiple choice questions, editing 
paragraphs, etc. address each Language Standard and Substandard. 

Answer keys are included. 

Language Assessments 

Language Assessments 



©Kristine Nannini 
www.youngteacherlove.com 

Fluency 
Standards 

Reading Foundational Skills 

5th Grade 



Teaching 
Notes 

1.) Break down the 
standard into 
easy-to-
understand 
language  

2.) Explain each 
skill that 
students need 
to master. 

Recording 
Pages 

Allows students to 
record test dates 

and scores or 
percentages for 
each assessment 
(Aligns with my 
Student Data 

Tracking Binder). 

Reading Foundational Skills 
Standards Assessments 



Teacher 
Directions 

Explicit step-by-
directions make 

these assessments 
very easy to 
implement. 

Reading Foundational Skills 
Standards Assessments 

Example 
Assessment 

A completed 
example 

assessment shows 
you exactly how 
to complete this 
assessment with 
your students. 



Phonics and Word Recognition 
Assessments 

Assess your students' ability to decode and define 
words at the beginning, middle, and end of the year. 

Student and teacher copies included. 

Reading Foundational Skills 
Standards Assessments 



Teacher 
Directions 

Explicit step-by-
directions make 

these assessments 
very easy to 
implement. 

Reading Foundational Skills 
Standards Assessments 

Scoring 
Sheets 

Easily calculate 
students' 

fluency scores 
using grade-
appropriate 
benchmarks. 



Fluency Assessments 

Assess your students' reading fluency at the beginning, 
middle, and end of the year. Student and teacher 

copies included. 

Reading Foundational Skills 
Standards Assessments 
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Speaking 
and Listening 

Standards 

5th Grade 



Dear Teachers,  

The Speaking and Listening Standards and Substandards are a very 
complex set of standards. I have studied each of these standards and 
have broken them down into easy-to-understand rubrics.  

The rubrics I have created are classroom-tested and are to be used to 
assess your students' speaking and listening skills throughout the year.  I 
believe that the rubrics I have created will help you gain a better 
understanding of the standards as well as how to track your students' 
development with regards to speaking and listening.  

These rubrics allow for natural observations of your students. I designed 
them so that teachers can assess their students with ease and allow 
students to transfer the assessment data easily into their Student Data 
Tracking Binders. 

Please see the pages titled Teacher Directions for a step-by-step 
implementation guide of the Speaking and Listening Standards 
assessments.  

        Thank you, 

        Kristine Nannini 
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Teaching 
Notes 

1.) Break down the 
standard into 
easy-to-
understand 
language  

2.) Explain each 
skill that 
students need 
to master. 

Recording 
Pages 

Allows students to 
record test dates 

and scores or 
percentages for 
each assessment 
(Aligns with my 
Student Data 

Tracking Binder). 

Speaking and Listening 
Assessments 



Speaking and Listening 
Assessments 

Teacher 
Directions 

Explicit step-by-
directions make 

these assessments 
very easy to 
implement. 

Example 
Assessment 

A completed 
example 

assessment shows 
you exactly how 
to complete this 
assessment with 
your students. 



Scoring Rubrics  

Scoring rubrics allow 
for natural observation 

of your students' 
speaking and listening 

skills and help you 
determine what each 

level looks like. 

Speaking and Listening 
Assessments 

Scoring Sheets 

Scoring sheets help 
you easily keep track 

of students' 
assessment scores 
and allow you to 
keep anecdotal 

notes as you observe 
them in the 
classroom. 


