
 

              
      

              
     

 
         

  
            

    
             

   
              

       
            

   
               

      
               

             
            

              
            

          
                
        

                 
            
             

       
          

                
               
              

  
               

            
           

       

        

Pausing  Supports  Students  in  Taking  the  Lead  
Module:  CROWD  

Content  Activity: Coach  
Note: This document does not have an adult reading partner version because it is 
meant to facilitate a discussion. 

Big Idea: 
• Adults encourage participation and support students in taking the lead. 

Guiding Statements: 
• I pause, wait, and look expectantly or tactually invite students to participate 

before reading each page. 
• I pause, wait, and look expectantly or tactually invite students to participate after 

reading each page. 
• If my students don’t initiate, I make my preplanned comment using words, signs, 

or symbols that they are learning to use. 
• I pause, wait, then look expectantly or tactually invite students to participate 

after making each comment. 
• If my students do not respond to my comment or initiate on their own, I ASK for 

their participation using a CROWD comment or question. 
One of the goals for shared reading is to have students lead the interaction that 
happens around books. When adult reading partners determine that they are ready to 
add the CROWD to their shared reading approach, students should be engaged during 
shared reading, and interacting with the book and the reader. However, some of these 
students may struggle to initiate comments and take the lead with meaningful 
comments or questions about book. Some students may feel uncomfortable because 
they are used to letting adults take the lead. Some students may need more time to 
think of an idea and communicate it. 
One of the ways we can help students take the lead is by pausing and waiting for 5-10 
seconds or longer if required. For students who are not used to taking the lead, 
pausing, and waiting leaves space for them to plan and make a comment or ask a 
question. Pausing and waiting lets students know that we are eager for them to share 
their ideas. For students who have difficulty thinking about and making connections 
with the text, pausing, and waiting gives them more time to think of an idea and figure 
out how to tell us about it. For students who need to access the text tactually, pausing 
and waiting gives them time to explore the page and develop an idea to share. 

Coach Discussion: 
When we put the CROWD in the CAR, pausing and waiting happens several times. Each 
time we provide new information, we pause and wait for 5-10 seconds or longer if 
required. Pausing and waiting after each step of shared reading helps students process 
and plan their contributions based on different information. 

1) Pausing and waiting after turning the page 
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PAUSING SUPPORTS STUDENTS IN TAKING THE LEAD 2 
When we pause and wait after turning the page, we give students a chance to 
process the information that is provided on the page. This includes the 
information that appears in the pictures or tactual information and the text. 
Think about books that you have read recently. 

• What types of pictures or tactual information elicited responses from your 
students? 

o Who responded? 
o What were those responses? 

• What other types of information elicit responses from your students? 
• What do you think might happened if you adjusted the length of time you 

waited after pausing? 
Each of these factors and others will impact the amount of time you'll need to 
pause and wait to allow students to process the information on a new page. 

2)  Pausing  and  waiting  after  reading  the  page  
When we pause and wait after reading the page, we give students a chance to 
process the information that is provided through the words we read. At this 
point, students must process the pictures or tactual information as well as the 
words. They need time to process all this information, develop their ideas, plan 
how they will communicate the ideas, and then communicate them. For many 
students, this may require us to wait 30 or more seconds after reading a page. 
Think about books that you have read recently. 

• What features tended to lead to student responses? 
• Which students were most likely to respond after you read the page? 
• What might have happened if you had provided more time after pausing 

and waiting? 
• Would you expect that students who shared would share more? 
• Would you expect other students to contribute? 

Each of these factors and others will impact the amount of time you'll need to 
provide students to process after you read a page from a book. 

3)  Pausing  and  waiting  after  demonstrating  a  comment 
When we pause and wait after demonstrating a comment, we give students a 
chance to process all the information they have received from the pictures or 
tactual information on the page, the words we read to them, and now the 
comment we have demonstrated. They need time to process all this information, 
develop their ideas, plan how they will communicate the ideas, and then 
communicate them. For many students, this may require us to wait 30 or more 
seconds after reading the page. 
Think about the comments you've made when reading with your students. 

• How directly did the comments relate to the text? 
• How were your comments the same and different from the kinds of 

comments your students make? 
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PAUSING SUPPORTS STUDENTS IN TAKING THE LEAD 3 
• How complex were your comments? 
• How often have your students heard the same comment? 
• Did you ensure that students have access to the words you used in the 

communication systems they are learning? 
Each of these factors and others will impact the amount of time you'll need to 
provide students to process after you demonstrate a comment. 

4)  Pausing  and  waiting  after  using  a CROWD  comment  or  question 
When you put CROWD in the CAR, you have already read the page, paused and 
waited, demonstrated a Comment, and paused and waited. If no student 
responds after each of these steps, then you use CROWD to ASK for or invite 
student participation. For many students, the CROWD comments and questions 
are new and complex. It is likely that students have the greatest load on their 
cognitive processing after you have made a CROWD comment or asked a 
CROWD question. To manage this cognitive load, many students will need 
extended time to process and plan their own ideas and responses. 
Now think about the CROWD comments and questions you have used recently: 

• Which types of CROWD comments or questions did you use? 
• How did students respond to each type of CROWD comments or 

questions? 
• How much experience have your students have responding to these 

types of CROWD comments or questions? 
• Were students able to use familiar words or means of communication to 

respond? 
• How familiar were the students with the concepts and vocabulary in the 

CROWD comments and questions? 
Each of these factors and others will impact the amount of time you'll need to 
provide students to process after using CROWD. 
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