
 

              
       

     
   

            
                

            
            

              
           

 

     
           

         

  
    
    
     
     
    

 

                
         

        
            

          
          

          
         

            
            

        
            

           
            
    

            
          

       

Research Specific to Shared Reading 
What is Shared Reading? 
During shared book reading, the adult reading partner uses the book as a platform for 
promoting interaction. The adult seeks to read “with the child” and not “to the child.” The 
adult seeks to follow the student’s interests, provide examples of comments the student 
could say. When the student communicates nonverbally, the adult provides an example 
of how the student can communicate it with one word/sign/symbol. When the student 
communicates with words/signs/symbols, the adult repeats it and adds one more 
word/sign/symbol. 

Why is Shared Reading Important? 
This approach has been shown to be successful in promoting engagement, 
communication, and language among students with and without disabilities. 

Icon key 
• • School setting 
• • Home setting 
• • Students with disabilities 
• • Verbal participants 
• • Non-verbal participants 

Research 

1. Crowe, L. K., Norris, J. A., & Hoffman, P. R. (2004). Training caregivers to facilitate 
communicative participation of preschool children with language impairment during 
storybook reading. Journal of Communication Disorders, 37, 177–196. • ••
• This article talks about of 6 preschoolers with language impairment during 

shared book reading with caregivers. Student participation and vocabulary were 
compared before and after their caregivers were trained to respond to the 
communication attempts of their children. Caregivers were instructed to cycle 
through stages of interaction that included communication initiations, questions, 
responses and feedback. Caregivers were asked to pause before each of these 
stages to provide the student an opportunity to participate and provide an 
example of the next stage in the cycle. 

• This study found that children took more communication turns, used more 
words, and used a greater number of words during shared book reading after 
the training. Five of the children increased initiating communication, but it was 
not significantly different statistically. 

• This is important because increasing adult’s use of pauses and being 
responsive to student behaviors and communication supports more balance in 
initiating and responding during shared book reading. 
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SHARED READING BIBLIOGRAPHY 

2. Koppenhaver, D. A, Erickson, K. A, & Skotko, B. G. (2001). Supporting communication 
of girls with Rett Syndrome and their mothers in storybook reading. International 
Journal of Disability, Development and Education, 48, 395–410. • ••
• This article talks about the language and communication of 4 girls with Rett 

Syndrome aged 3 to 7 years during shared storybook reading that occurred 2 
times per week over 4 months. Each participant experienced three interventions 
in stages: 1) resting hand splints, 2) light tech AAC systems, 3) and parent 
training. Parents were trained to attribute meaning to behaviors, use natural 
questions and comments to prompt communication, provide wait time and a 
hierarchy of support, and focus on questions or comments that maximize use of 
available communication symbols. 

• This study found that access to AAC devices and parent training resulted in the 
students doing more labeling and using symbols to communicate. For 3 of the 4 
students, parent training resulted in students more often appropriately using the 
switch during a communication turn. 

• This is important because it shows the importance of students having access 
to a communication system. It also suggests that small changes in adult partner 
behaviors (e.g., attributing meaning, pausing, natural questions/comments) 
during shared reading can support students who use AAC in transitioning from 
passive to active participant roles. 

3. Sennott, S. C., & Mason, L. H. (2016). AAC modeling with the iPad during shared 
storybook reading pilot study. Communication Disorders Quarterly, 37, 242–254. •

• This article talks about a shared reading intervention that included an 
educational assistant and a preschool student with autism who uses AAC. The 
MODELER approach encouraged the assistant to 1) model AAC use while 
speaking, 2) encourage participation through pausing, and 3) responding to 
student communication by repeating the student’s utterance with an addition of 
one or more symbols. 

• This study found that after the educational assistant training, the student took 
more conversational turns with speech or AAC and fewer conversational turns 
with gestures. 

• This is important because it shows the importance of involving individuals 
who interact with students most frequently. When students are provided 
examples of what they could say instead of what they have to say, their 
communication and language grows. 

5. Skotko, B. G., Koppenhaver, D. A., & Erickson, K. A. (2004). Parent Reading 
Behaviors and Communication Outcomes in Girls with Rett Syndrome. Exceptional 
Children, 70, 145–166. • ••
• This article talks about the shared storybook interactions of 4 preschool girls 

with Rett Syndrom and their mothers. Each participant experienced three 
interventions in stages: 1) resting hand splints, 2) light tech AAC systems, 3) 
and parent training to attribute meaning to behaviors, use natural questions and 
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SHARED READING BIBLIOGRAPHY 
comments to prompt communication, provide wait time and a hierarchy of 
support, and focus on questions or comments that maximize use of available 
communication symbols. 

• This study found that students experienced more successful communication 
attempts through an increase in both successful and unsuccessful attempts. 
Different maternal reading strategies were related to successful child 
communication or attention for each mother-daughter pair, including: 
confirmations, request for clarifications, directing student 
behaviors/communication, or questions that ask students to predict or infer. 

• This is important because there are a variety of strategies known to promote 
engagement and communication, but certain strategies may be more successful 
with certain students. 

Other Research Supporting Shared Reader with Students with and without 
Disabilities 

Bellon-Harn, M. L., & Harn, W. E. (2008). Scaffolding strategies during repeated 
storybook reading: An extension using a voice output communication aid. Focus on 
Autism and Other Developmental Disabilities, 23(2), 112-124. doi: 
10.1177/1088357608316606 

Bellon, M., Ogletree, B., & Harn, W. (2000). The application of scaffolding within 
repeated storybook reading as a language intervention for children with 
autism. Focus on Autism and Other Developmental Disabilities, 15, 52-58. doi: 
10.1177/108835760001500107 

Browder, D. M., Mims, P., Spooner, F., Ahlgrim-Delzell, L., & Lee, A. (2008). Teaching 
elementary students with multiple disabilities to participate in shared stories. 
Research and Practice for Persons with Severe Disabilities, 33, 3-12. doi: 
10.2511/rpsd.33.1-2.3 

Browder, D. M., Wakeman, S. Y., Spooner, F., Ahlgrim-Delzell, L., & Algozzine, R. 
(2006). Research on reading for individuals with severe developmental disabilities. 
Exceptional Children, 72, 392-408. 

Bus, A. G., van IJzendoorn, M. H., & Pellegrini, A. D. (1995). Joint book reading makes 
for success in learning to read: A meta-analysis on intergenerational transmission 
of literacy. Review of Educational Research, 65, 1–21. doi: 
10.3102/00346543065001001 

Crain-Thoreson, C., & Dale, P. S. (1999). Enhancing linguistic performance: Parents and 
teachers as book reading partners for children with language delays. Topics in 
Early Childhood Special Education, 19(1), 28–39. 
doi:10.1177/027112149901900103 

Dale, P. S., Crain-Thoreson, C., Notari-Syverson, A., & Cole, K. (1996). Parent-child 
book reading as an intervention technique for young children with language 
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SHARED READING BIBLIOGRAPHY 
delays. Topics in Early Childhood Special Education, 16(2), 213–235. doi: 
10.1177/027112149601600206 

Davie, J., & Kemp, C. (2002). A comparison of the expressive language opportunities 
provided by shared book reading and facilitated play for young children with mild 
to moderate intellectual disabilities. Educational Psychology, 22, 445-460. doi: 
10.1080/0144341022000003123 

Hargrave, A. C., & Sénéchal, M. (2000). A book reading intervention with preschool 
children who have limited vocabularies: The benefits of regular reading and 
dialogic reading. Early Childhood Research Quarterly, 15(1), 75 –90. doi: 
10.1016/S0885-2006(99)00038-1 

Hudson, M. & Test, D. (2011). Evaluating the evidence base of shared reading to 
promote literacy for students with extensive support needs. Research & Practice 
for Persons with Severe Disabilities, 36, 34-45. doi: 10.2511/rpsd.36.1-2.34 

Mautte, L. A. (1991). The effects of adult-interactive behaviors within the context of 
repeated storybook readings upon the language development and selected 
prereading skills of prekindergarten at-risk students (Doctoral dissertation). 
Available from ProQuest Dissertations and Theses database. (UMI No. 9115887) 

Mims, P., Browder, D., Baker, J., Lee, A., & Spooner, F. (2009). Increasing participation 
of students with significant cognitive disabilities and visual impairments during 
shared stories. Education and Training in Developmental Disabilities, 44, 409-420 

Mol, S., Bus, A., de Jong, M. (2009). Interactive book reading in early education: A tool 
to stimulate print knowledge as well as oral language. Review of Educational 
Research, 79(2), 979-1007. doi:10.3102/0034654309332561 

Whitehurst, G. J., Falco, F. L., Lonigan, C. J., Fischel, J. E., DeBaryshe, B. D., Valdez-
Menchaca, M. C., & Caulfield, M. (1988). Accelerating language development 
through picture book reading. Developmental Psychology, 24(4), 552–559. doi: 
10.1037/0012-1649.24.4.552 

Whitehurst, G. J., Zevenbergen, A. A., Crone, D. A., Schultz, M. D., Velting, O. N., & 
Fischel, J. E. (1999). Outcomes of an emergent literacy intervention from Head 
Start through second grade. Journal of Educational Psychology, 91(2), 267–272. 
doi: 10.1037/0022-0663.91.2.261 
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